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CHAPTER I 
INTRODUCTION 
Individual differences in children's learning abilities, 
rate of development, and achievement have always existed, but 
they have not always been recognized or provided for in the 
school program. The modern school endeavors to adapt teach-
ing instruction and materials in terms of such ~ariations. 
It does not aim to reduce the differences found in every 
group, or to bring every child up to a single standard. It 
tries to take each child where he is and develop his capaci-
ties to as high a level as possible. Today's teachers do not 
expect every pupil in the same class to learn at the same 
rate or to master the same skills at the same tifue. Teaching 
is adjusted to help each and every child make progress re-
gardless of his level of ability. The period of uniform in-
struction for every member of a class has passed~ 
With the recognition of individual differenqes in the 
learning rate and capacity of children came an iJterest in 
the special problems of the slow-learning child. Today, the 
n~eds of the child who does not learn as easily or quickly 
' 
as other children are being met by skillful planning of 
teaching methods and materials. 
I 
Teachers of slow-learning children are constantly seek-
2 
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ing new and improved methods and materials that are apprppri-
I• 
ate for the abilities of such children and will aid in attain-
ing greater learning and achievement for them. It is the in-
tention of this study to develop a reference based on previous 
graduate studies in the area of reading that codld be used by 
,, 
teachers of slow-learners. Adjusted materials ~e a necessary 
and fundamental part of any program for providing for children 
who are retarded in reading. It is hoped that this study will 
aid the teacher in locating such materials. 
Statement of the Problem 
The purpose of this study is to summarize the theses and 
dissertations which contain reading materials that have been 
or coul<f ·be adapted for use with slow-learning cJ:lildren in 
the elementary school. These studies were completed at Boston 
I 
University during the years 1943 through 1960. 
Justification 
Research has shown that the child of limited ability is 
interested in the same kind of reading matter as 
1
the average 
,I 
child, and that he learns most effectively by a program 
similar to that pursued by his peers. Neverthel~ss, it must 
be kept in mind that slow-learning children require a modi-
fied curriculum. For such children, reading authorities 
recommend the use of large amounts of highly interesting but 
I 
easy reading material. However, many teachers have found 
that there is a scarcity of effective reading mat,ter that 
0 
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combines high interest and a minimum of reading 11 difficulties, 
and that they do not have the time to construct extensive 
lessons and exercises that fall into this category. 
It was in consideration of such a problem that the 
authors undertook this study. Keeping in mind ~he interest 
levels of children in the elementary school and the special 
needs of retarded readers, a careful scrutiny of available 
material in graduate studies at the Boston University School 
of Education was made. 
Scope 
This paper encompasses 90 studies in the area of reading 
developed during the years 1943-1960. Many of them, 62 in 
number, are concerned with the child of average learning 
ability, but contain materials suitable for adap~ation to 
meet the needs of children whose ability is below average. 
Twenty of the studies were developed specifically for slow-
learning children and are so indicated by title. Because the 
high interest-low vocabulary level of the reading material 
would be appropriate for some retarded readers in the inter-
mediate grades, five studies containing supplementary materi-
al for gifted children in the primary grades are also listed 
and reviewed. Two theses dealing with children in special 
classes for the mentally retarded have been included because 
they contain suggestions that could be of value to teachers 
of children not so greatly handicapped. 
For the purpose of this thesis, the "slow-learner" refers 
to the child who is educationally retarded to the extent he is 
classified as "dull-normal", but is not seriously retarded or 
mentally defective. It involves the youngster WfrO. is a member 
I' 
of a regular classroom or·-·a remedial reading class, but not 
one who is a member of a special_ class of mentally retarded 
children. 
Procedure 
Using the card catalogue and the thesis catalogue in 
the Boston University School of Education Library, the 
authors conducted a thorough research of all completed 
studies in reading from 1933 to 1960. Three hundred and 
twenty-five studies were selected and read carefully. 
I 
Special attention was given to those relating to 1 the purpose 
of this study with ,the result that 90 studies we~e included 
I in the final selection of those to be listed and summarized. 
In many cases, the writers included their own recommendations 
for use of the materials to be found in the original study. 
Research on literature concerning the slow-learning 
child was selected and read. The findings were summarized 
and presented in the chapter on related readings~ 
CHAPTER II 
RELATED READINGS ON. -THE SLOW LEARNING CHILD 
CHAPTER II 
RELATED REAOINGS ON THE SLOW LEARNING CHI~ 
In every school population, there is in addition to the 
m.aj ori ty of pupils with more or less average a bil'i ty, and the 
I 
I 
smaller group of those who are of superior intelligence, 
another group, equally imp0rtant, the children classified as 
slow-learners. Authorities vary in their opinion as to the 
exact definition 0f the term slow-learner. 
Slow Learning Child.--What is meant by slow-learner? 
The opinions vary, and here are a few examples. 
According to Ingram: 1 
"The term 'slow-learning' is used by many as a 
designation for.any child who-cannot meet average grade 
academic standards year by year. 
There are many pupils, for example, with I.Q.'s 
between 70-80 who can succeed fairly well in [academic 
work in a flexible grade organization,or in~ small 
grade group where the academic work is individualized." 
Samuel A. Kirk2 makes this statement about the term 
slow-learner: 
"With an I.Q,. between 80 and 90, the dull-normal 
child is somehwat slower in learning the academic sub-jects than most of the children in the school. Problems 
of truancy, delinquency, behavior, and disinterest in 
school work are more frequent with this group than with 
! 
ljChristine p. Ingram, Education of the Slow-Learning Child, 
Ronald Press Company, New York, 1953, p. 4. 
2/Samuel A. Kirk, Teaching Reading to Slow Learning Children, 
lioughton Mifflin Company, Boston, 1940, p. 76. 
1
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average or su.:peri or children. 
Over 15 per cent of school children are dull-
normal and backward. Educationally these children are 
usually one to three years below children of their age, 
and they rarely complete the secondary school success-
fully." 
Long1 has found that: "From 20 to 25 per cent of the 
school population is estimated to be in this grqu.:p whose 
mental ages lag behind their chronological ages to such a 
I' 
degree that the ratio or intelligence quotient f~lls below 
90." 
. 2 
Featherstone has discovered that in every sample of 
100 pupils selected at random from the elementary schools of 
the nation, there are at least 20 who must be regarded as 
slow-learners. 
In discussing reading from the point of view of the slow-
learner, DeHaan and Kough3 say: "We are referring to the 
children with I .Q.. 's from 75-90 who are in the r~gular class-
room. n 
Gertrude Hildreth4 remarks that they constitute 15 to 
20 per cent of the total school population. 'l'hi~' is the group 
that falls just below the middle 5q or 60 per cent of the 
i/Elizabeth Long, "Adapting the School Program to' the Slow-
Learning Child," Educational Method (November, 19~9), 9:73-83. 
~W. B. Featherstone, Teaching the Slow Learner, Bureau of Pub-
lications, Teachers College, Columbia University, New York, 
1951, p. 5. 
2/Robert F. DeHaan and Jack Kough, "Helping Child;ren with 
Special Needs,u Teacher's Guidance Handbook, Elementary School 
Edition, Volume 2, Science Research Associates, Chicago, 1956, 
p. 152. 
I 
4/Gertrude Hildreth, nEducational Provisions for Slow-Learning 
Pupils," Ed. Adm. and Supervision {October, 1939) ~ 25:491-512. 
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juvenile population in mental ability as measured by objective 
tests, and just above the lowest five per cent. 
1 
They fall in 
the 75-90' or 70-S5· I. Q,. range. 
Featherstone~ states: "There is no fixed st13-ndard or 
level of ability below which a pupil must be called a slow 
learner, but in common practice pupils with an I.Q,. below 91 
and above 74 are so labeled." 
Baker's2 comment is that: 
"They form a group midway between normal, average 
children and the mentally subnormal, but they are 
sufficiently different from the average to merit special 
study and discussion. They include from 20 to 25 per 
cent of the school population. In terms oflintelligence 
tests they range in I.Q,.'s from 70 to 75 up to 90, but 
mental limits should not be too definite. )\rrany of them 
have limitations in factors such as physical condition, 
personality, and in other areas. In spite qf these 
minor deviations they pass for normal children, since 
such differences are small. However, the cumulative 
effects of these deviations over a period cr,eate prob-
lems of extreme maladjustment for the school·s, as well 
as for the pupils themselves. 
Except in few extreme cases the degree of intelli-
gence cannot be estimated from the general appearance of 
an individual's facial characteristics. Certain types of 
mannerisms and specialized behavior are n0t reliable 
indicators of intelligence. Speed or movemept is not 
very helpful, although accuracy may be more significant." 
Strang3 estimates that approximately 15 to 18 per cent 
I 
of elementary school children fall in the dull-normal group, 
having I.Q.'s between 70 or 85 and 90. 
!Jop. cit., p. 2. 
g/Harry Baker, Introduction to Exceptional Children, Macmillan 
Company, New York, 1944, p. 244. 
2}Ruth Strang, Introduction to Child Study, Macmillan Company, 
New York, 1938, p. 475. 
10 
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1 Witty and Koepel state: 
I 
nThere are perhaps 15 per cent with I.Q,. 's 70 to 
85 to whom the public school has a definite,' obligation. 
Most of these children are poorly equipped to meet the 
demands of the typical school because the standards set 
for all children are unattainable by these youngsters 
when academic tasks are first introduced; at a later 
time, after they have failed again and again, the same 
tasks are no longer appropriate in terms of the 
children's maturing interests and needs. I~ a school 
whose curriculum is organized to meet individual needs, 
these children in the lower grades will have little need 
for reading and will possess restricted ability in it; 
in the upper grades they will display reading abilities 
at fifth grade, sixth grade, and perhaps seventh grade 
levels." 
The authorities quoted are a reliable sampling of the re-
search that has been done to determine the identity of slow-
learners in the schools of the country. From 15 per cent to 
25 per cent of the total school enrollment have I.Q. 's from 
70 to 90. All writers on the subject of the sloW,-learning 
children seem to be in agreement that pupils who are below 
the average in general mental ability and specifi:c aptitudes 
I 
will lose interest and fall behind scholastically unless the 
work is adapted to their abilities and needs. 
Characteristics of the Slow-Learning Children.--There 
are certain generally well-defined characteristics of the 
slow-learning child besides his mental development and abili-
ty that must be given consideration in planning his education. 
,, 
The following list is based on the findings of Baker, 2 
!/Paul Witty and David Koepel, Reading and the Educative 
Process, Ginn and Company, Boston, 1939, p. 199. 
glop. cit., pp. 247-249. 
II 
1 Burton, 
R . 7 
11 
Featherstone, 2 Garrison, 3 Hildreth,-4 Ingram, 5 Long, 6 
8 Strang, and the Thirty-Fifth Yearbook of the eav~s, 
National Society for the Study of Education:9 
1. In physical development he is like normal. His inter-
ests are not as wide or varied but he can readily take 
his place in games with the normal group and learn to 
I 
conform to group procedures and codes. 
2. His language development is slower than that of the 
normal. He forms fewer associations and forms them 
' 
more slowly. Vocabulary and word meanings come more 
I 
slowly and only through actual experience. He ex-
hibits weakness in forming associations between words 
and ideas. 
1/William H. Burton, The Guidance of Learning Activities, 
D. Appleton-Century Company, New York, 1944, p. 527. 
2/0p. cit., pp. 4-6. 
3/Karl c. Garrison, The Psychology of Exceptional Children, 
The Roland Press Company, New York, 1950, p. 184. 
~Gertrude Hildreth, Learning the Three R's, Educational 
Publishers, Inc., Philad~lphia, 1937, p. 290. 
2/0p. cit., p. 392. 
£/Op. cit., pp. 73-83. 
1/Paul B. Jacobson and William Q. Reavis, Duties of School 
Principals, Prentice Hall, Inc., New York, 1942, p. 387. 
~Op. cit., p. 475. 
9/The Grouping of Pupils, Thirty-Fifth Yearbook of the 
National Society for the Study of Education, 1936, Part I, 
Publim School Publishing Company, Bloomington, Illinois, 
p. 5 •. 
0 3. 
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His rate memory is better than his assoc1iati ve and 
logical memory. He shows his greatest weakness in 
problem solving. He learns slowly and I f'orgets 
quickly. 
d 
He i interested in the constructive and 1 "doing" side J.S 
of experience and profits by this form of expression, 
tho-ugh he is not so competent manually as the bright. 
His technical horizon is narrow even in ~ines of work 
in which he is highly interested. 
5. He is limited in the powers of independence, initiative, 
and resourcefulness, and requires more direction and 
more frequent opportunity than does the normal child 
to plan and to carry out activities within his ability. 
6. He does not readily discriminate differences or recog-
nize similarities as does the normal child. His 
abilities to do these things are developed. by re-
peatedly directing him to observe and to make compari-
,, 
sons. 
?. His ability to form judgments, to generalize, and to " 
understand abstractions is limited. He is led to 
generalize only through being helped to a~preciate 
" the application of general principles to a large 
,, 
I' 
number·of specific instances. He can understand 
simple generalizations only when they are built up 
from a number of concepts. He thinks more often in 
terms of immediate objectives, and he deal,s largely 
.13 
in things concrete. Emphasis must be placed upon 
details, not. upon broad general ideas. ''The dull-
pupil generalizes and applies processes only to 
problems well within his training and experiences. 
I' 
He requires concrete expression and has difficulty 
" in using symbols because he is impressed, by the 
physical and mechanical aspects rather than the sig-
nificance of situations or the abstract. 
8. He is slower in detecting and correcting·' his own 
errors than is the normal child and needs specific 
guidance if he is to profit from experience. He 
possesses limited powers of self-criticism,and often 
does not know whether he is right or wrong. 
9. His outlook or point of view is extremely local. 
10. He is an inveterate and confirmed guesse:r? •. 
11. He has a limited power of assimilation. He is illogi-
cal partly owing to his limited number of ideas. He 
is better able to execute than plan. He ,is a pattern-
reacting individual for, lacking the abil.i ty to organ-
ize things for himself, he tries to live by the rule-
of-thumb. He understands and learns general proc~sses 
through situations in which specific habits and auto-
matic responses are formed. 
12. His ability to analyze and to reason is limited be-
cause his judgment is poor. He depends upon constant 
guidance and sympathetic encouragement of the teacher. 
I 
0 13. His muscular coordinations and motor skills are in-
ferior. Therefore, in mechanical tasks they do not 
'I 
set a high standard of efficiency. 
14. He has imitative capacities rather than ~reative be-
cause he is low in imagination. 
15. He lacks system in working. He has good but vague 
intentions. 
16. He has low reading ability. He does very little out-
of-school reading beyond the comics. 
17. He lacks social intelligence. His personal qualities 
tend toward the undesirable and anti-social. He is 
apt to be selfish and self-centered, although notable 
exceptions can be found. He is shy in making social 
contacts, and often shows poor judgment in selecting 
companions. 
18. He is mentally immature, following the principle of 
"never do today what can be put off until tomorrow. n 
19. He needs more time to do his work than the normal. 
If the education process is arranged to allow him to 
proceed at his own rate, he can develop some power of 
self-criticism. He is slow in getting underway and 
weak in transfer, and uses a thing in the situation 
in which he learns it. He cannot transfer it out of 
its original setting. Hence, the dull child must 
acquire through direct teaching much knowledge that 
the bright child acquires incidentally. 
0 
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20. He often exhibits fears about his work because of a 
,, 
feeling of ins·ecuri ty and needs to have his confi-
dence built up co~stantly. 
21. He does not grasp long or complicated problems, but 
he responds well to responsibility for little extra 
jobs on routine matters. 
22. His power of attention is limited, as is his use of 
experience. Because he works less intensively than 
normal children, he does not fatigue so 'easily. Con-
centrating on intellectual tasks becomes increasingly 
difficult. He lacks the ability to carry a sequence 
of ideas long enough to reach a distant point. 
23. He learns by very simple mental processes and has a 
poor understanding of the processes of his work. 
24. Illnesses are somewhat more common than f,or the more 
II 
favored groups; thus, he loses more time trom school. 
25. He is constantly being accused of poor conduct, in-
clinations to truancy, willful disobedienpe, poor 
attitudes, wastefulness, lack of persistence, de-
structi veness, lack of cooperation, etc. '' 
26. He needs a great deal of practice and repetition be-
cause of the limited amount of transfer or "carry-
over" from the learning to its application, or from 
the learning of one fact to the learning of another. 
27. He cannot cover up his special disabiliti~~ as can 
the· bright, but he does employ his abilities such as 
0 
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they are. For example, he may learn the number of 
combinations but be unable to use the combinations 
correctly in problem solving that requires reading 
comprehension and reasoning. He cannot analyze nor 
synthesize as well for problem solving purposes as 
brighter pupils. He tends to respond to problems 
involving reasoning in a stereotyped, me·chanical 
fashion or according to pre-established habit 
patterns. He fails to compensate for his short-
comings as well as brighter children. 
28. He fails to follow directions adequately. 
29. He comprehends questions with difficulty, thoagh he 
understands the language used, and forms 1 ~eani~gful 
associations less readily than the normal~ 
30. He exhibits inertia toward new methods of attack on 
a problem and cannot respond to cures successfully 
as the normal. 
31. He is often optimistic of his ability to meet any 
situation at the outset, but he is easily. disc<mraged 
I 
when difficulties arise. He lacks resour.cefulness in 
· getting out of a difficulty. He does not vary pro-
cedures in meeting emergencies as adequately as the 
normal or brighter children. 
32. He has difficulty in suspending judgment," in weight-
ing alternatives, or in choosing the correct alterna-
tive of several. 
0 
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33. He was probably a little late in learning to walk and 
" talk. His parents have tended to push hlm to do 
things before he was ready, and he probably repeated 
at least one grade. 
34. In such matters as excitableness, oversensitiveness, 
shyness, repression, and apathy, marked variations 
from normal behavior are encountered rather more fre-
quently among slow-learning than among a+erage 
children. However, this group is quite as variable 
,, 
as any average group, and one should not conclude 
that every slow-learning child inev.itably has emotion-
al or temperamental difficulties. 
35. He probably seemed somewhat immature when he started 
I; 
school, though about the same age as average or bright 
children. 
36. He probably adjusted himself to the schoo,l situation 
,, 
rather slowly and found it difficult to d,:O first 
grade work. 
37. He shows an inability to take a body of material and 
out of it draw facts which are pertinent in a given 
situation. 
38. Disability cases in reading are more frequent than 
1: 
among nor.mal children. Handling standard textbook 
materials present difficulties. 
39. Juvenile delinquents are most frequently recruited 
from this group. 
40. When finishing school he will: 
a. Fail to do work of college entrance standard 
b. Undertake the unskilled or semi-skill'ed type of 
work 
c. Be restless in his social contacts p~rtly because 
of his low economic level 
d. Tend to follow blindly any offer of improvement, 
even though it has no sound basis 
e. Probably change jobs frequently 
f. Not show any quality of leadership except in very 
small groups 
g. Confine his reading to newspa~ers 
h. Go t-o movies of the cheaper variety 
,, 
i. Be susceptible to advertising, slogans, and fads; 
and may be the dupe for clever and designing indi-
viduals whose motives are open to question. 
~he Need to Adjust Materials for the Slow-Learning Child.--
Eminent reading authorities all attest to the gr~at need for 
effective materials for slow-learners. They are consistent in 
their belief that various reading abilities occur in all grades 
and that the teacher must adjust work to these abilities. 
Russe111 asserts: 
> 
"The problem of a wide range of reading difficulties 
in any class has always faced teachers and P.ndoubtedly 
will continue to face them. Modern social conditions and 
school policies often tend to accentuate the problem. No 
IfDavid H. Russell, Children Learn to Read, Ginn and Company, 
Boston, 1949, p. 343. 
0 
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teacher of reading can be successful in heT work unless 
she faces the problem realistically and takes active 
steps toward its solution." 
According to Betts: 1 
''Many learning disabilities in the schools of today 
are caused by this idea of providing every child regard-
less of his capacity of achievement in a given grade with 
the same basal textbook. This type of regimentation un-
doubtedly contributes substantially to retardation in 
reading and to the perpetuation of individual reading 
difficulties." 
McKee2 states that deficiencies in reading should be 
avoided by proper adjustment of beginning reading materials to 
pupils' needs. If they occur, deficiencies should be removed 
immediately and not allowed to mature. 
Hildreth3 found that slow-learners can actually achieve 
success, even though their ultimate goal is less than that 
of normal children if they are provided with reading material 
I 
containing a light vocabulary load. Failure to make necessary 
adjustments in the vocabulary for slow-learners has accounted 
I 
for many reading failures. The use of frequent repetitions of 
old words and a gradual introduction of new words will help 
to cut down difficulty. 
Wulfling4 points out that children who learn sl0wly need 
1/Emmett Betts, Foundations of Reading Instruction, American 
Book Company, New York, 1946, p. 17. 
g/Paul McKee, The Teaching of Reading in the, Elementary School, 
Houghton Mifflin Company, Boston, 1948, p. 150. 
I 
2./Gertrude Hildreth, nAll in Favor of a Low 'Vocabulary," Ele-
mentary School Journal {April, 1943), 43:468-470. ---
~Gretchen Wulfling, Helping the Slow Learner, Monograph 
Contribution in Reading, Number 11, Ginn and Company, Boston, 
1950. 
0 
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as good instruction as their more able classmates,. These 
slow-learning children can be assured of added maturity and 
background necessary in learning to read, if they are pro-
vided with a good reading readiness program that includes 
plenty of material and extending in some cases a semester, 
a year, or even longer. 
Durrell and Sullivan1 feel that it is possible for 
every child to learn to read. They point out that to 
achieve success for the individual child it is', necessary to 
plan and pace his learning experience in accordance with his 
capacity, his stage o~ development and his rate of maturity. 
He can complete each step with success and satisfaction in 
the process of learning to read with a program adapted to 
his day by day needs. 
In Phyll Shane's2 article, ttSlow-Learnerk Need Special 
I' 
Help," it is stressed that teaching methods and materials 
must be adapted to fit the individual. The child who attends 
school daily only to meet with failure is given a conviction 
of inferiority. No child, particularly the slow-learner, 
should be asked to accomplish ~omething of w4ich he is not 
capable and then be penalized for ~ailure. Our teaching 
should emphasize the building of personalities rather than 
,, 
1/Donald D. Durrell and Helen B. Sullivan, Teacher's Manual 
Preparatory Unit, Basic Abilities Series, Wo+ld Book Company, 
Yonkers-On-Hudson, New York, 1951. 
_g/Phyll J. Shane, "Slow-Learners Need Special Help," Nations 
Schools (August, 1946), 38:26. 
0 
0 
21 
the acquisition of competitive skills. 
Regarding materials, Clark1 writes: "The e:ffecti veness 
of any reading program depends to a large extent on the.type 
of materials used in developing such a program." 
I 
Lee and Lee2 stress the importance of providing es-
pecially designed materials for those children in the class-
room who are not capable of assimilating the materials ~ro-
vided for the bulk of the classroom population.. In the 
following quotation, these authors show added ~ood reason for 
I 
the necessity for the creation and use of such materials. 
They3 state: 
tiDifficulties reported by teachers are very largely 
for pupils of below average ability. These are school 
problems because they are not capable of doing the work 
presented. It is not suitable to their abilities and 
interests and many of them react by problem behayior 
which is an annoyance to the classroom. They seek their 
satisfaction that way. These problems were created by 
the demands of a curriculum that was not ,suited to their 
needs and which should never have been asked of them. 
When the work is adjusted so that they again have oppor-
tunity to develop some self-confidence through success, 
the need for the problem behavior is ove:r. 11 
Strickland4 also emphasizes the need for special materials 
for the slow-learning child. 
1/Katherine Clark, The Nature and Variety of Reading Material 
in the Primary Grades, Supplementary Educatioral Monographs, 
Volume IV, University of Chicago, Chicago, 1942, p. 138. 
,Y'Joathan Lee and Doris Lee, The Child and Hi's Curriculum, 
Appleton Century Croft, New York, 1951, p. 1214. 
2/Ibid., p. 124. 
~Ruth Strickland, The Language Arts in the Elementary 
School, D. c. Heath and Company, Boston, 1951, pp. 168-170. 
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She1. says: "The child who is mentallY. r~tarded tends to 
enter schpol ~t approximately the ~ame chronological age as 
~hildren of normal mentality, but he enters with. the handicap 
of a smaller vocabulary and an immature pattern of speech." 
Strickland2 goes on to say that to expect. such a child 
to compete wi~h his classm~tes who have superior intelligence 
might well prove ruinous to his.edu~ational future, and that 
it is the duty of the teacher to protect him from a feeling 
of embarrassment and insecurity. This may be done by adjust-
~ng materials so that he is given work where he will have an 
opportunity to feel the satisfaction of successful accomplish-
ment. I 
I' 
She3 also paints out: "Efforts to push him into more 
rapid learning will only add to his problem be,cause they will 
destroy his sense of security and undermine hi1:s faith in his 
ability to learn. u 
According to child development, children should experi-
ence success with reasonable effort; otherwise they become 
frustrated and insecure. Breckenridge and Vincent4 say that 
.. 
it is important that teachers give materialsl to each child 
' - . 
which will be well within possible accomplis~ent, yet which 
will challenge effort. Goals should be high enough to stimu-
ystrickland, op. cit., pp·. 168-170. 
y'Loc. eit. 
2./Loc. cit. 
~Marion E. Breckenrich and E. Lee Vincent, Child Develop-
~' W. B. Saunders Company, Philadelphia, pp. 445-6. 
j 
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,I la:te growth, yet low enough to permit success with a fair 
amount of~ effort. If this is done, the results in a short 
~me ar~ remarkable. 
Dolch1 says that children given reading materials at 
their level will improve somewhat year after y~ar. 
He2 s.tates: "CUve a child a weight he can lift and he 
will be able to lift more; give him a weight he cannot lift 
and he gets no stronger." 
Russe113 makes the following statement in relation to 
. I 
reading materials and the all-round development of the child: 
I 
"A reading program can make an important contribu-
tion to a child's personal and social needs through its 
content, through the manner in which it is conducted, 
and through a careful organization and graduation of 
materials which will help toward successful activity 
and desirable attitudes toward reading." ;: 
Therefore, we should surround the child not only with 
the best instruction, but with materials which'1 are adjusted 
to the range of ability and interest of every chi•ld. 
Betts4 substantiates this when he says: "The wide range 
of ~apacities, abilities, needs, and interest ~n any class 
necessitates a different approach to instruction at all school 
levels and i; all ·areas of learning." 
J)Wi:tli.am Dolch, Problems in Reading, The Garrard Press, 
Illinois, 1948, p. 131. 
2/Loc. cit. 
2/Russell, op. cit., p. 343. 
!±/Betts, op. cit., p. 3. 
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1 
H~ckett and Jacobson comment: 
"Nearly all teachers have the problem of backward 
children soon or late •••• The teacher should not scale 
down the 1 evel of classwork to the abili tyd level of the 
less capable and so consign the more able children to 
the fate of waiting for the slower ones to1• catch up. 
Reason and experience both indicate that she must do 
her best to meet the needs of the slow children as 
individuals, carrying them on at their own' pace. They 
must be helped to make the most of their limited abili-
ties. The teacher must work patiently with them and be 
satisfied to achieve less than with more capable 
children; the achievements, even i~ limited, are of 
great importance both to the children and to the communi-
ty. They measure the difference between self-control · 
and external supervision, between later self-support 
and dependence. Everyone has undeveloped abilities and 
resources. The more limited these are, the greater the 
need to make the maximum use of them." 
Studies by Baskin2 reveal: 
1
'Educational materials used with normal pupils 
often are not effective when used with slower pupils; 
therefore, discrimination and ingenuity in selecting, 
devising and adopting materials for the slow-learners 
must be employed." ' 
Gates3 says: 
"Some of the teaching devices found in Remedial 
Reading programs may be properly recognized as thorough-
ly unsatisfactory devices and quite inadequate teaching 
methods. Indeed, precisely because remeQial instruction 
is given typically to pupils who have the greatest diffi-
culties, the need for the richest, best, and most ef-
fective materials and devices is particu],arly acute." 
1/John A. Hockett and E. w. Jacobsen; Modern P,ractices in the 
Elementary School, Ginn and Company, Boston, 1938, pp. 285-
303. I 
?)J. White ·Baskin, "Special Methods for Retarded Children," 
Instructor (September, 1954), 64:67. 
. { 
, I 
2/Arthur I. Gates, The Improvement of Reading, Macmillan 
Company, New York, 1947, pp. 122-123. 
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Durrell1 states that it is for the teacher to diagnose 
the reasons for failure and then to determine what materials 
may be used to best advantage for effective therapy. 
II 
An important factor in acquiring effective materials is 
the teacher's willingness to study and compare materials. 
G0slin2 suggests that the responsibility f0r the se-
lection of materials is best placed in the ,hanqs of the 
classroom teacher who is to use the materials ~ith the 
children. 
Olson3 claims that if materials are not adjust~d to 
meet the needs of the child, the desire of many retarded 
readers will be to withdraw from the reading s~tuation, to 
cease trying, and to have a defeatist attitude~ unless we 
give him materials which he likes because it i's of interest 
to him. 
Various studies relating to the slow-learning child 
• 
have shown the need of modifying instruct~on a~ all levels 
of learning to teach the slower child the necessary skills 
and to enable him to use them successfully. 
Slow-learning children can grow and achidve success if 
1/Donald D. Durrell, A Survey and Appraisal ofl Administrative 
.Provisions that Facilitate .8.d,justment to Indiv,idual Differ-
ences, A Supplementary Educational Monograph, ;Volume 3, Number 
52, University of Chicago, Chicago, 1941, p. 81. 
g/Willard E. Goslin, Co-operative Selection of Reading 
Material, Supplementary Educational Monographs, University 
of Chicago, Chicago, Volume 4, 1942, p. 138. 
2/Willard C. Olson, Child Development, D. C. Heath Company, 
Boston, 1949, p. 156. 
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they are provided with a reading program that provides an 
abundance of simple and interesting material, adapted to 
take care of their limitations, allowing each ~hild to pro-
gress slowly and carefully in each step until they reach 
their goal in reading. 
CHAPTER III 
SUMMARIES OF THESES 
0 
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CHAJ?TER III 
SUMMARIES OF THESES 
The fallowing summaries of theses and dis.~ertations 
I 
available in the library at Boston University's School of 
Education are listed alphabetically by author. These studies 
contain reading materials and techniques that .~pply to every 
,, 
phase and level of the reading program in the elementary 
school. They include both experimental and non-experimental 
studies. 
All the writers of this study followed the same pro-
cedur~ in develGping the summaries of the original studies 
to insure uniformity and continuity. Five areas of in-
formation will be found in each summary: 
1. Information identifying the study 
2. The problem of the study 
3. The procedure for the study 
4. Findings and conclusions by the author of the study, 
if such were included by the authors 
5. Recommendation for use of material with slow-learners. 
27 
0 
0 
29 
Adams, Patricia, Patricia Archibald, Ruth Campbell, Anna 
Derby, Caralouise Lyford, Arlene Rome, Meryl Rowlands, 
Ralph Sanderson, Mary Sprague, Martin Stanton, and 
Frances Wilcox, A Series of Graded Exercises for Use 
With the Durrell Analysis of Reading Difficulty, Un-
published Master's Thesis, Boston University, Boston, 
Massachusetts, 1952. 
Problem: To analyze reafring problems as shown by the Durrell 
Analysis of Reading Difficulty, and to develop .suitable teach-
ing materials to help overcome the difficulties. 
Procedure: A three year survey of the Boston University 
Reading Clinic was taken to discover the reading areas in 
which children with reading difficulties have the most prob-
lems as shown by the Durrell Analysis of Reading Difficulty 
Test. After a complete analysis of the reading tests, a 
tabulation to ascertain the grade levels at which the majori-
ty of the difficulties lie was undertaken. Finally, 592 
I' 
exercises were selected and constructed according to the 
frequency and types of errors revealed by the analysis of 
the children attending the Boston University Reading Clinic. 
The exercises which were de·veloped at all grad~e levels give 
practice in any area in which the child has d~:fficul ty. The 
exercises ean be adjusted to fit the vocabula~y of any basal 
reading system. 
Findings and conclusions: The findings on the Durrell 
Analysis of Reading Difficulty Test showed that the majority 
of the children who have serious trouble in reading were 
0 
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between the ages of seven and twelve years old.;· Most ef the 
cases were reading above grade one. In general~ the area of 
greatest weakness is the field o~ Word Analysis. The ex-
ercises in this study were evaluated and supplefuented by the 
two following studies: 
1. Barton, Doris H., et al., Primary Reading Exercises 
for Use with the Durrell Analysis o~ Reading, 
Unpublished Masters Thesis, Boston University, 
Boston, Massachusetts, 1955. 
2. Simpson, June, et al., Intermediate Reading 
Exercises for Use with the Durrell ')malysis 0f 
Reading Di~ficulty, Unpublished Masters Thesis, 
Boston University, Boston, Massachusetts, 1956. 
I' 
-------------------------------------------------------------
Ambrose," Marion Steele, The Construction and Evaluation in 
Terms of Interest and Readability of an Original Narrative 
~or Independent Recreational Reading by Eight to Ten-Year-
~~ Unpublished Master~ ~hesis, Boston University, 
Boston, Massachusetts, 1960. 
Problem: To develop and evaluate ~or interest
1 
and compre-
hension an original narrative written for chil~ren aged eight 
to ten years of limited proficiency in reading':. 
Procedure: The population used for this study consisted of 
191 children from second, third, and fourth grades of two 
city schools in southern California. The majority of 
children were from lower and middle socio-economic levels. 
An original story, Sandy at the Beach, with 10 related 
chapters was prepared. The writer used four well known word 
lists to guide the writing of the material. She chose the 
vocabulary lists most likely to contain words that children 
0 
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of approximately 1.9 grade placement in reading achievement 
have mastered; or that they should master as soon as possible. 
Evaluation questionnaires accompanied each chapter and con-
sisted of comprehension and interest checks. The ten original 
chapters, in separate folders, were presented to the partici-
pating grades as independent recreational reading. However, 
in a low second grade, th_e chapters were read a'loud by the 
classroom teacher. In this grade the chapters were evalu-
ated on comprehension and interest appeal, not on silent 
reading. All other groups read silently and filled out the 
questionnaires after each chapter. Arter the ~ifth and tenth 
chapters, the children chose their favorite stories by ballot 
to indicate where interest was the highest. 
A science test on the simple scientific rules and facts 
incorporated in the reading material was given after the 
series 0f chapters were read and evaluated. 
Findings and conclusions: The accumulated data from the 
r 
study showed that comprehension and interest in the inde-
pendent recreational story, Sandy at the Beach, was high with 
both boys and girls of varying intelligence, r·anging in age 
from seven to eleven. The material was read e'asily by pupils 
in high second, high third and low fourth grade levels of 
achievement. As a total group, 85.8 per cent ,1of the boys and 
girls liked the story "very much" and answered 85 per cent of 
the comprehension questions correctly~ 
-------------------------------------------------------------
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Andrews., Lillian, Constance Bellt Mary Elizabeth Burns, 
Myrna Olancyt Lucretia Huffam, and Anna Kondracka, A 
Workbook of Stories and Selected Exercises for Boys-of 
Sixth Grade Interests and Second Grade Reading Ability, 
Unpublished Masters Thesis, Boston University, Bostont 
Massachusetts, 1953. 
~oblem: To prepare a workbook of stories and exercises to 
fit the interests of boys of sixth grade age and second grade 
reading ability. 
Procedure: The workbook was composed of 15 original and 
adapted stories with five selected exercises for each. The 
exercises were planned to develop word analysi~, word meaningt 
word recognition, comprehension, and study skills. 
With a few exceptions, the words used were from the 
Durrell-Sullivan Primary Remedial Reading List, Grade Two. 
The stories were written on subjects found to be of 
interest to boys of sixth grade age. Included in the work-
j, 
book were stories of adventure, humor, mystery, and animals. 
The vocabulary and readability are of second ~rade level. 
Findings and conclusions: No evaluation has been made of 
the stories and exercises in the study, Its purpose was to 
provide material to meet the need of retarded readers in 
sixth grade for material of high interest and low vocabulary 
level. 
------------------------------------------------------------
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Ash, Dorothea Jean, Kathleen Birmingham, Anne Marie Deurell, 
Emily Bridget Hehir, and Evelyn G. Prusky, Development and 
Evaluation of Silerrt Reading Exercises for Grade One, Un-
published Master~ ~hesis, Boston University,'Boston, 
Massachusetts, 1956. 
Problem: To evaluate the effect of a planned program using 
silent reading command cards in the first grade,. 
Procedure: The children used in the study were from five 
different communi ties and ranged from high to llow socio-
, 
economic groups. There were 280 pupils, 130 in the experi-
1 
mental group and 135 in the control group. 
The }O~exercises which consisted of silent reading com-
mands requiring meaningful responses were cons~ructed ~o 
help fix the reading vocabulary in Grade One. The lessons 
I included games and devices involving word and color match-
ing, rhyming, riddles, opposites, various responses to di-
rections on cards, reading kits, reading stories, and answer-
ing questions. The exercises increased in difficulty as they 
progressed. 
The 30 lessons that were tried out experimentally, and 
30 additional ones, as well as a complete alphabetized 
vocabulary list were presented in the appendix,. 
At the e~d of the program, the Detroit Word Recognition 
,, 
Test for Grade One was given to measure readi~g achievement 
for the total population and to make a sex difference study 
on reading achievement. 
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FiRdings and conclusions: The materials appeared to be 
effective. Both groups made significant gains, but the ex-
perimental group made greater gains. The mean ~ain for the 
experimental group was 6.39 and the contro~ 4.65. 
There was little difference in the effectiveness of the 
material for boys and girls. The mean gain for boys was 
6.19 and for girls, 6.78. 
The lessons in the study would be of intere~t to older 
children in the second or third grades if they :are retarded 
in reading and require motivation to master first grade 
vocabulary. 
I 
-------------------------------------------------------------
Baran, Mary Rita, Louise Bell Hickey, Maybelle Wilson Magee, 
Rosalie Muchnikoff, and Marylin Katherine Wilcox, Reading 
Games, Drills, and Devices for Primary Grades, Unpublished 
Mast~s Thesis, Boston University, Bost0n, Massachusetts, 
1954· 
Problem: To present a collection of reading games, drills, 
and devices for use in the primary grades. 
Procedure: The games and devices included in ~he study are 
to provide for the many types of reading needs,, within any 
average class and are therefore individual or small group 
material. 
A number of the games were created by the authors, some 
taken from previous theses, teachers' magazines, and from 
books by authorities in the reading field. Many of the 
-0 
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commercial games are also listed. Rules and instructions 
are given f0r each game. 
The main aim of each activity is the learning or review 
of a specific reading act, habit 0r skill. The~ games are 
classified generally as follows: (1) Readiness~; (2) Word 
Recognition and Meaning; (3) Word Analysis; (4) Oral Reading; 
(5) ·Silent Reading; and (6) Commercial Games. 
Findings and conclusions: There was no evalua~ion of the 
material in the study. Its purpose was to provide a 
collection of reading games and devices for use in the 
primary grades. 
The writers recommend the adaption of these devices to 
II 
meet the needs of individual situations. Teachers of slow-
learners in the primary grades could adapt same of the 
readiness devices and exercises to motivate their instruction. 
Some of the games and exercises on Word Recognition and Mean-
ing and the exercises on Word Analysis could be used for the 
slow-learner in the intermediate grades. 
-------------------------------------------------------------
Barry, Helen, Anita Simon, Alta M. Wade, and Lbrraine Wright, 
Meani~gful Vocabulary Practice in Third Graae Reading, Un-
published Masters Thesis, Boston Universit~, Boston, 
Massachusetts, 1956. 
Problem: To determine whether certain words could be perma-
nently fixed in the third grade child's reading vocabulary 
through meaningful practices of silent reading followed by 
0 
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oral response. 
Procedure: A random sample of 400 words from the two Scott 
Foresman third grade readers was made. The words were listed 
,, 
alphabetically and then lessons u.sing these words were de-
veloped. Thirty lessons were to be taught for 30 consecutive 
days. Each lesson presented about 10 words and was to take 
approximately five minutes a day. The teacher would present 
each with as much meaning as possible. Multipl.e response 
techniques were used to check comprehension. These included 
sets of cards for each child, flash cards, and number cards. 
The population consisted of 163 children from three differ-
ent communities. Eighty-one children were memtiers of the ex-
I perimental group, and 82 formed the control group. A Detroit 
Reading Test was administered on the first day of the program, 
and then repeated on the thirtieth day. During the study, an 
Otis Quick Scoring Mental Ability Test was given. 
Findings and conclusions: The authors felt th~t the material 
was effective in improving reading achievement. At the 
beginning of the study the experimental group'~ mean score in 
the reading test was 15.92, the control group's mean score, 
18.84. At the conclusion of the study, the mean score of the 
experimental group was 19.11, showing a gain o,f 3.19. The 
control group's mean score at the study's conc:·lusion was 19.48 
.. 
·with a gain of only .64. 
o· The critical ratio 0f 4.31 for the experimental group 
showed a statistically significant difference. 
Little difference in achievement of boys and girls was 
evidenced. At the conclusion of the experiment the girls 
showed a mean score of 19.08, the boys a score of 18.94. 
Retarded readers in the intermediate grades who need 
material written with a third grade vocabulary would find 
I 
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same of these lessons interesting and appropri~te for their 
needs. 
-------------------------------------------------------------
Barton, Doris H., Madge E. Boardman, Madeline T. Brown, 
Elizabeth M. Cloe, Elva s. Corson, Joanne F. Grossman, 
Toula A. Laganas, c. Claudia McCarthy, Mary 1M. O~C~nnell, 
Grace M. Ostrander, Barbara Scammon, and Anantasia 
Stathos, Primary Reading Exercises for Use with the 
Durrell Analysis of Reading Difficulty, Unpublished 
Master'S Thesis, Boston Uni versi.ty, Boston, Massachusetts, 
1955. 
Problem: To evaluate, revise and supplement the exercises 
in the Series of Graded Exercises for Use with the Durrell 
Analysis of Reading Difficulty, by Patricia s. Adams, et al., 
Master~ Thesis, Boston University, Boston, Massachusetts, 
1952. 
Procedure: One hundred twenty children participated in this 
study. This number included children retarded in reading and 
receiving instruction at the Boston University Cliniq~ 
remedial reading cases from the town of Dighton and the city 
0f Waltham, and slow-learners from regular classrooms in 
0 
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those two communities. The total number of teachers assist-
ing in administering and evaluating the exercises was 38. 
There were 12 clinicians, two remedial teachers, and 24 
classroom teachers. 
The primary-level exercises of the Adams study were dupli-
cated and distributed for try-out on clinic cases, remedial 
oases, and slow-learning children in the regular classroom in 
Grades One, Two, and Three. Teachers were asked to evaluate 
the exercises for quality, level of difficulty,, and interest 
levels, and to make any other pertinent oommen~s. 
The checklist of difficulties of ~he Durrell Analysis of 
Reading Difficulty was used as a basis for dev~sing a code. 
This code was planned for facility in identifying the areas 
of reading under which the exercises were tabulated. Util-
izing this code, a frequency count of the primary level 
exercises of the Adams study was taken to establish the 
number of exercises in each area. 
The returned exercises were tabulated acoor,ding te 
teachers' ratings. On the basis of the teach~rs' ratings 
and comments, some of the exercises were reta~'ned in their 
original form, some were revised, and some were omitted. 
The revisions were returned to the teachers w~o had don.e the 
original try-outs and were re-evaluated. A final tabulation 
was made to determine the various uses for ea~h exercise and 
the areas in which more exercises were needed~ 
Additional exercises were built. Those which were tried 
0 
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out are included in the body of the thesis. Thpse which were 
not tried out are in the appendix. 
The exercises were cr0ss-eoded to show all t 1!he uses for 
each exercise. For a compact organization 0f ~he study, 
several related areas were grouped under one heading. 
Findings and conclusions: As a result of the evaluation, 
many of the exercises were revised to provide clarity of 
directions, variety of material, and a wider range of inter-
est and difficulty. New exercises were written if tabulation 
revealed areas with few or no exercises. The ~esults of this 
study would seem to indicate that the present exercises will 
be found useful to reading clinicians, teachers of remedial 
reading, and teachers with slow-learners in the regular class-
room. Their range of level and variety of use should render 
them helpful in pr0viding for individual needs in both the 
remedial and the classroom situation. 
-------------------------------------------------------------
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Berxy, Edna J., Doris Kirby Caron, Maria Critikos, Jeanne 
Levitsky, Betty Marie Olson, and Josephine Marie Shaw, 
Teaching Homophones in Grades One~ Two, and Three, Un-
published MasterB Thesis, Boston niversity, Boston, 
Massachusetts, 1960. 
Problem: To construct and evaluate a series of lessons to 
teach homophones most frequently found in the basic reading 
I 
vocabularies of the first, second, and third grades. 
Procedure: The ehildren participating in the 'study included 
0 
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39 in Grade One, 117 in Grade Two, an~ 71 in Grade Three from 
schools in Boston and adjacent communities. 
Fifteen lessons were constructed for first g~ade, and 30 
lessons each for the second and third grades. The time re-
quired for each-lesson varied from 20 to 30 minutes. The 
'basis for selectien of the homophones used in the lessons was 
determined by the frequency of occurrence in the reading 
vocabularies of the children in the three grades. The basic 
" ~0cabularies of the Scott Foresman and the Row Peterson 
readers up to and including the 31 level, and t,he Boston 
University list of Words Common to Basal Reader.s were analyzed 
by the authors. The homophones were classified into two 
categories: (1} Sound Alike-Look Different; ~d (2) Laok 
Alike-Sound Different. 
In each lesson the auditory-visual appr0ach was employed, 
with spelling and writing activities added in the third grade. 
MotivatiGn and practice were provided through games and 
devices. Worksheets which followed the lessons served as a 
checking device as well as giving additional practice. The 
basic word lists, lessons, and materials used in the study 
were included in the appendix of the thesis. 
At the end of the planned program, informal written tests 
were administered at each level. 
Findings and conclusions: Test results showed the lessons 
to be effective in each of the three grades. The mean score 
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.I 
for Grade On.e was .15.07 out of a possible score 'bf 20. Grade 
Two had a m,ean score of 40.90 out of a possible ,score of 20. 
The mean score for Grade Three on Test I was 94 .• :90 out of a 
possible 100 and on Test II the mean score was 9.6.62 out of 
a possible score of 124. 
In addition to the test results, informal teacher obser-
vations confirmed the effectiveness of the lessons. Children 
I' 
who previously had difficulty in word analysis displayed 
more initiative in attacking unknown words. Many of the 
children made fewer spelling errors in independent writing 
and many were enabled to retain a greater number of words 
taught. 
I 
Adaptation of the lessons in the study could be made to 
I 
meet the needs of slow-learners in the upper primary and 
intermediate grades if extra practice in this area of word 
analysis is needed. 
-------------------------------------------------------------
Berwick, Hildred G., and Gertrude E. Foley, A Workbook of 
Exercises to Stimulate Interest in Reading, ,r to Enrich the 
Concepts, and to Provide Practice in the Readi'ng Skills-
Grade Five Interest Level-Grade Two Vocabulary Level, Un-
published Master's Thesis, Boston University, Boston, 
Massachusetts, 1950. 
Problem: To develop instructional material for fifth grade 
boys and girls who are reading on a second grade level. 
Procedure: Fifty stpries and exercises were written te help 
develop particular reading skills which were listed at the 
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end of each exercise. The list of skills developed through-
out th~ study included: (1) Flnding the main idea; (2) Re-
calling ideas in sequence; (3) Reading for details; (4) Draw-
l 
ing conclusions; ( 5} Locating information; ( 6} Skimming; 
(7) Organization; {8) Creative interpretations; (9} Word 
meaning; and (10} Word analysis. 
Each story contained approximately 225 words. The vocabu-
lary was selected from the Durrell-Sullivan Primary List-
Grade Two. At the end of each exercise, the se~ond grade 
words used were listed. A complete vocabulary list was pre-
sen ted in the appendix. 
The stories centered about common interests of fifth 
graders such as adventure, biography, mystery, :sports, and 
nature. 
I' 
Findings and conclusions: No attempt te evaluate the ex-
ercises was made by the writers. The purpose of the study was 
I ' 
to develop a workbook for the fifth grade child whose reading 
achievement was retarded three years. 
-------------------------------------------------------------
Betcher, Florence E., and Clara 1. Tupper, A Rev-iew of First 
Grade Vocabulary Using Silent Reading Quick Response 
Exercises, Unpublished Mast~s Thesis, Boston University, 
Boston, Massachusetts, 1955. 
Problem: To build silent reading, quick-response exercises 
to be used in the review of first grade vocabulary. 
0 
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Procedure: The writers developed 26 exercises which used the 
selected vocabulary of seven first grade basal readers. in a 
variety of meaningful ways. The exercises were to be more 
like games than tests. 
Exercises one through fifteen were word recognition games, 
which were read silently. The answer, or responsive action 
of the children would show whether they were ab:le to read and 
understand the word. Exercises 16 through 22 were phrase 
recognition 1games. Exercises 23 through 26 included questions 
to be answered and some commands to be carried out by one or 
more of the class. 
The exercises were constructed to be used with second 
grade children at the beginning of the school year, and were 
tried out in seven classrooms. Each day a new exercise was 
given until all exercises had been used. At the completion 
of the 26 exercises the teacher had a good idea as to which 
words were known by the children and which wer~ not. Any 
exercises could be used again, both to teach and review. 
I Findings and conclusions: Even though the ma~erial in this 
study was used in seven second grade classrooms it was not 
evaluated experimentally. 
As a result of the try-out, the teachers felt that the 
material was useful and they were interested in using it 
again. The children accepted the various exercises as games 
and often requested that they be repeated. 
• 
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Although these exercises were built for use in the be-
ginning of second grade, they would be valuable for the slow-
learning child in the third'or ~ourth grade who had not 
mastered first grade vocabulary. 
> 
-----------------------------------~-------------------------
Bothwell, Joyce, Helen s. Brown, Dora M. Campanaro, Lena 
Francis, Elsie L. Malm, and Edi&h Mortimer, The Develop-
ment and Evaluation of Exercises for Meaningful Responses 
in Reading in Grade Two, Unpublished Master~. Thesis, 
Boston University, Boston, Massachusetts, 1956. 
Problem: To construct and evaluate a series o~ exercises to 
provide meaningful practice for vocabulary taught in the 
second grade. 
Procedure: The population used in the evaluation of the 
. 
exercises consisted of 162 children in six second-grade class-
roems. The socio-economic level ranged from below average to 
slightly above average. The control group consisted of 161 
pupils from similar classrooms in the same communities. 
A planned pregram of exercises was previded'' for a six-
week period. 'I Reading achievement was measured, before and 
after by the Detroit Reading Test. The exercises were planned 
for presentation in a variety of ways in order to maintain the 
child's interest. 
The study was based on the vocabulary of the second readers 
of the Scott Foresman reading series. The writers constructed 
30 exercises for seatwork and 30 exercises requiring oral re-
sponse. During the six-week period, the 60 exercises were 
·0 
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presented to the experimental group. Two exercises were 
given each day, one oral and one written. The types of exer-
cises included: art, classification, completion~, crossword 
I 
puzzles, matching, nQnsense sentences,'opposites, pantomime, 
rhymes, riddles, scrambles, and synonyms. 
Findings and conclusions: At the end of the sii-week period, 
it was found that both the experimental and the control 
groups made significant gains. The mean gains of the ex-
perimental and control groups were 4.38 and 4.02 respectively. 
A difference of .36 in favor of the experimental group made 
the exercises worthwhile. 
There was no significant difference in the mean gains 
between the boys and girls. Both showed substantial gains. 
The mean gain for boys was 4.66, and for girls, 4.18. 
Although the exercises in the study were developed 
specifically for second grade, many of the materials could 
be adapted for the older pupil needing meaningful practice 
with the vocabulary of that level. 
-------------------------------------------------------------
' Bourassa, Marie T., Nancy Lee Clarke, Mary A. Hannan, Ruth A. 
Johnson, Marcia c. McCormick, and Olga Sequeira, Develop 
ment and Evaluation of Lessons for Class and Group Situa-
tions in Grade Une, Unpublished Maste~s Thesis, Boston 
University, Boston, Massachusetts, 1957. 
Problem: To develop and try out methods and materials for 
use in the first grade in all areas of the curriculum with 
varied sized groups. 
• 
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Procedure: This study took place in five large.industrial 
cities throughout New England. Included were 1~0 children 
t, 
of varied abilities in six classrooms. Class sizes ranged 
from 24 to 30. 
The planned program included lessons in these areas: 
arithmetic, art, health, language, music, penmanshiPt 
physical education, reading, safety, science, and soeial 
studies. 
The lessons were varied, some oral and some ~ritten. 
Many of the lessons were mimeographed and distributed to 
the children, while others were done from direc~ions on the 
board. Self-instructional materials with self-inventory and 
keyed practice exercises were provided for the !'children in 
meeting their current needs. Many games were ~sed to moti-
vate their interests. 
The groups were flexible and enabled the teacher to work 
with smaller numbers of children at given times. The size 
of the groups ranged from two to the entire class. The 
children's strengths and weaknesses were considered before 
they were placed in groups according to their interests and 
current needs·. 
The reading lessons covered the following ~aterial: 
(1) The voeabularies of the pre-primers of the Scott Foresman 
and Ginn basal readers; (2) Matching upper and lower case 
letters; (3) Initial consonants; (4) Silent reading followed 
0 
0 
by dramatization; {5) Rhyming words; {6) Phrase reading; 
(7) Oral reading practice; (7} Reading for meaning; 
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(8} Reading to locate information; ( 9) Provision;' for above 
average readers; (10) Recognition of confusing words; and 
(11) Practice on short vowels. 
These and other similar lessons were presente'd in the 
body of the thesis. 
Findings and conclusions: Ther~ was no statistical evalu-
ation of the study, but the lessons were tried eut informally. 
In the authors' opinions, the content areas of reading and 
I 
I 
arithmetic which involved study skills and drills seemed 
more conducive to grouping. I The children seeme~ to be happy 
with the varied lessons planned for their indiv1dual needs. 
I 
By participating in group activities the childr1en appeared to 
gain cooperation, dependability, self-reliance,, and leader-
ship. 
i 
Altheugh the lessons were constructed for first graders, 
they could be adapted for slow-learning sec'ond and third 
graders who would benefit from the small grouping technique 
and the individual help provided for in some of the lessons. 
-------------------------------------------------------------
Bradley, Mary Agnes, The Construction and Evaluation of 
Exercises for Providing Meaningful Practice· in Second 
Grade Reading, Unpublished D:octoral Dissertation, Boston 
University, Boston, Massachusetts, 1957. 
Problem: To construct and evaluate the effectiveness of 
• 
materials which provide meaningful practice in teaching 
reading vocabulary in the second grade. 
Procedure: Using the results of preliminary achievement 
' 
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tests of 570 children in the schools of a city near Boston 
as a basis for grouping, 24 classes(were divided into three 
II 
groups. These groups included: (1) Experiment~! A, children 
working in pairs--192; (2} Experimental B, class working as 
a unit under teacher directions--191; and (3} Control--187. 
'I 
The vocabulary selected ~or use in the stud~ was one 
common to several second-grade basal reading series. A list 
of 280 words was organized into categories for word classifi-
cation. Sixty practice exercises, 30 oral and 30 written 
were developed for the six-week study. The material fer 
Group A included a set of 30 envelopes for each two children, 
each one numbered with the categories printed on them and 
containing the words to be practiced as well as a key for 
correcting. The material for Group B included' a set of words 
,, 
to be practiced which were printed on flash cards for the 
teacher, and a set of three response cards numbered 1, 2, and 
3 for each child. Seat work for the writte~ practices were 
ide.ntical for both groups and there were worksheets requiring 
classification of the same vocabulary practic~d orally. 
At the close of the study, for.ms of the Metropolitan 
Achievement Primary II Battery, Boston University's Test of 
Hearing Sounds in Words, and an Individual Phonics Inventory 
0 
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were administered to the three groups. 
Findings and conclusions: 
,, 
The experimental groups A and B 
I' 
improved in reading achievement significantly more than the 
control group. The gains in mean scores of 11.61 and 11.26 
I 
respectively were equal to approximately six-months' gain, 
according to manual norms. The gain of the c onjtrol group of 
5.56 was equivalent to a three-months' gain. ~he critical 
I 
ratio of the experimental group showed the gain to be 
statistically significant, while for the contrql group the 
critical ratio was not significant. 
I 
All groups made statistically significant gains on the 
individual phonics inventory, the critical ratios being 6.46, 
5.65 and 3.50 respectively. 
All groups made gains on hearing sounds in words. The 
gains were 3.33, 3.96 and 5.01 for experimental and control 
groups respectively. The critical raties showed these gains 
were statistically significant for Experimentat B and Control. 
I 
All groups made gains in applied phonics. ~he gains in 
mean score were 1.5 for ~; 2.75 for B; and 3.80 for Control. 
The critical ratios for the control group were statist;tcally 
significant, while those of the experimental groups were 
nc:>t. 
The materials and exercises included in the:~ study were 
constructed primarily for second graders. However, many of 
the lessons and activities could be adapted for use with 
I 
0lder children who are retarded in reading and ne·ed meaning-
ful practice with a second-grade reading vocabulary. 
------------------------------------------------------------
Bresnahan, M. Marie, An Evaluation of Recordings for Teaching 
Auditory Discrimination of W0rd Elements fer Beginning 
Reading, Unpublished Maste~~ Thesis, Boston ~niversity, 
Boston, Massachusetts, 1952. · 
Problem: To inv.estigate the e:ffec.tiveness of a planned pro-
gram in developing auditory discrimination of sounds in 
words, by ·using recordings as a self-teaching d'~vice in the 
reading readiness program of the kindergarten. 
i 
Procedure: The experiment was conducted in a city within 10 
miles of Boston. Children in 12 kindergarten classes took 
part. On the basis of preliminary testing data, matched 
groups of 180 children in the experimental group and the 
same number in the control group were selected. 
T~e author developed material at the intere~t level of 
the kindergarten child. It was motivated by g~es and 
devices such as songs, rhymes, stories, and finger plays. 
The material was ince~porated in 10 recordings which pro-
vided for 20 lessons. Four areas--initial consonants; 
initial blends; final. cons.onants; and rhymes were included. 
·'; ' 
The recordings were of five minute duration per side on 
12 inch discs, and included a daily lesson 10 minutes in 
length. 
The experiment covered a period of six weeks. During 
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this time the experimental group listened to on~ record a 
day for 10 minutes. The control group received appreximat~ly 
twice as much teaching time daily in auditory and visual 
discrimination. Various techniques were utilized by tne 
classroom teacher such as workbooks; charts; mimeographed 
materials; board drill; stories; and rhymes. A~ the end or 
the six weeks period, the Murphy-Durrell Test of Auditory 
Discriminationwas administered. 
Findings and conclusions~ Results of the experiment showed 
that the recordings were as effective in 10 minutes a day as 
were current, approved teaching techniques in 20 minutes a 
day. Both the control and experimental groups showed tre-
mendous and significant gains in auditory scor'es. 
As a suggestion for further research in this area, the 
I ' 
author proposed the use of the experimental material, which 
is included in the appendix, with slow-learners of Grade dne 
" 
to determine its effectiveness at another level. 
------------------------------------------------------------
Brinkley, Barbara A., Dorothy G. Cavoures, Janet M. Farley, 
Theodora c. Haughton, Barbara A. Kligman, Mary E, Lally, 
Mabel M. Lamott, Myrna s. Liftman, and Jo_y ,E1t\·:V,alante, Comprehension Following Silent and OralEeaaing in Grades 
Two and Three, -Masters Thesis, Bos~on~.Univ~rsity, Boston, 
Massachusetts, 1960. 
Problem: To determine from which of three reading presen-
tations second and third grade children derive the greatest 
comprehension. 
0 
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Procedure: The pupulation used in the study consisted of 
552 pupils from 23 classrooms at the second grade level. At 
I 
the third gr~de level, the population consisted of 660 pupils 
from 30 classrooms. 
The three methods of reading tried out in th,e study were: 
first, silent reading; second, oral reading; and third, 
silent reading followed by oral reading. For t'he purpose of 
measuring comprehension, 12 original stories were written so 
I 
that no child would be familiar with the materials. The 
stories included adventure stories, holiday and seasonal 
stories, fairy tales, and stories of children'~ experiences. 
Six of the stories were written for second grade level and 
six for third grade level. Each story had a 20 item compre-
hension check as a follow-up. 
Findings and conclusions: .As a result of the 1ithree different 
types of reading presentations, there was a difference in 
comprehension scores. In Grade Two, the results were 
statistically significant in favor of oral reading, and 
silent followed by oral reading. In Grade Three, the re-
sults of the three presentations were statistically signifi-
cant in favor of the silent reading followed py oral. 
The stories and the accompanying comprehen~ion checks 
included in the study could be used at higher1 grade levels 
with slow-learners who need material containing second and 
I 
third grade vocabulary. 
0 
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Burroughs, Geraldine H., A Manual on Animals for.Teachers.of 
Gifted Children in Grade One, Unpublished Master's Thesis, 
Boston University, Boston, Massachusetts, 1958. 
Problem: To supply first grade teachers with some supplement-
ary materials concerning animal life for the gifted children 
under her guidance. 
Procedure: Forty-one stories and accompanying exercises and 
activities were developed by the author. They were prepared 
to be used during the second semester of the school year 
when the children have acquired an adequate sight vocabulary. 
The stories are based on six main concepts concerning animal 
I 
life. These concepts were determined by their frequency of 
occurrence in 10 first grade science texts. The words used 
in the stories were based on the vocabulary of the Curriculum 
Foundation Series and the Alice and Jerry basal reading 
books. Vocabulary lists of words outside of the basal texts 
were made to precede each story where new words were used. 
The 4:1 st.ories were divided into six sections according to 
the science concepts being developed. El;lr ichment exercises 
and activities follow each section. 
I 
I 
.Findings and conclusions: There was no evaluation of the 
material in the study, its chie~ purpose being to present a 
collection of supplementary materials for the gifted first 
grader. 
Animal stories appeal to older children also, and because 
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of the high interest level of the stories in the manual, 
they could be used with slow-learners in second and third 
grades who need reading material with a first grade vocabu-
lary. 
-----------------------------------------------------------
Cahill, Ann G., An Evaluation of Exercises in Word Analysis 
for Grade Three, Unpublished Master~ Thesis, Boston 
University, Boston, Massachusetts, 1950. 
Problem: To evaluate the effect of 50 exercises in word 
analysis on re~ding and spelling achievement in Grade Tiree. 
Procedure: Fifty-five children in the third grades of two 
schools in a large industrial city were included in the 
study. The control group was taught by the regular class-
room teacher who followed the general course of study in 
phonetics prescribed in the ei ty. There were ,ll.2 girls and 
11 boys in the group. The experimental group was taught by 
the writer. Three of the boys had been recommended for 
remedial reading instruction in November. According to the 
Gates Primary Test, they were found to be reading at upper 
first grade level. 
Both groups were given a Kuhlmann-Anderson Test for Grade 
III and an Initial Phonics Test at the beginn~ng of the 
ten-week teaching period. At the end of the ten-week periqd, 
-
the following tests were given: {1) A Final Phonics Test; 
(2) .A Spelling Test built on the phonetics used in the 
exercises; and {3) A Metropolitan Achievement Test, Ele-
0 
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mentary Battery, For.m U, in Reading and Vocabulary. 
Findings and conclusions: In comparing the ·tests' results, 
'I 
the control group had a higher mean score on all tests than 
the experimental group. These exercises have some effect 
on phonic and spelling achievement. In reading. achievement 
they were helpful to the three children ·-who had:: been recom-
mended for remedial instruction. The children ~njoyed them 
and leoked forward to each lesson. They liked the vowel 
lessons particularly. Their favorite game was Tic-Tac-Too 
which they played in groups of twos. 
Teachers of third and fourth grades would f~nd some of 
the lessons in word analysis helpful in preparing an ad-
justed curriculum for slow-learners. 
----------------------------------------------~------------
Callan, Frances Irene, Workboek for the Slow-Lbarning Child, 
Unpublished Master's Thesis, Boston Uni versirty, Boston, 
Massachusetts, 1948. 
Problem: To develop a workbook to provide supplementary 
material adapted to the needs of those children in the first 
grade whose I.Q. ranges between 80 and 90. 
Procedure: In the writer's first grade classroom ef 32 
children, pupil-teacher ability groupings were established 
I 
for maximum use of materials and for individual progress 
rates. A major theme, A Trip to the Farm, was developed 
through a series of reading units. The slow-learners used 
1: 
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the workbook for reading experiences; the other ~roups used 
the books already available. 
The workbook was made up of eight units with ,a job sheet 
for each. Assignments in each job sheet included the follow-
ing types of exercises: {1) Association of meanings and 
I 
printed symbols; {2) Language growth; (3) Motor co-ordination; 
(4} Visual perception; (5) Enrichment of concepts; (6) Follow-
ing directions; (6} Visual imagery; and {7) Visual discrimina-
,, 
tion. 
Findings and conclusions: The material in the workbook was 
tried out informally by the writer. There was ,no statistical 
ev~luation. The writer reported a showing of P,rogress of 
each pupil in skills and abilities, attitudes ~nd apprecia-
tions. In addition, she found that specific reading material 
helped to bring about a better adjustment for each child. 
I 
------------------------------------------------------------
Carter, Florence ·x., Auditory and Visual Exercises for 
Developing Phonetic Skills in Grade One, Unpublished 
Maste~s Thesis, Boston University, Boston, Massachusetts, 
1949. 
Problem: To build exercises that would develop phonetic 
skills in Grade One. 
Procedure: Forty-six lessons based on the vocabulary of the 
basal primer and first reader of the Unit-Act~vity Series and 
Dolch's Word List were developed by the writer. The lessons 
were designed to develop auditory discrimination and visual 
0 
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discrimination power that will help the pupil i~' lea~ning to 
read. The exercises include initial and final consonants, 
initial blends, and the most common phonograms used in the 
reading vocabulary of the series. 
Each of the 46 lessons is in two parts; auditory and 
visual practice. There is no definite time limit ~or the 
exercises; each was planned for approximately lp minutes. 
The author recommends that the auditory practice should be 
given in one period and the visual practice in another period. 
Many devices were employed to motivate the lessons and to 
secure the repetition necessary to acquire the skills. 
Findings and conclusions: The material in the study was not 
evaluated or tried out with a population. The purpose was 
to prepare exercises to help develop phonetic skills in 
I 
Grade One. 
The exercises were built for the average fi'rst grader, 
but many of them could be adapted for the slew-learners in 
second and third grades. 
----------------------------------------------------------~--
Catterson, Jane H., Florence P. Hogan, Frederick G. Hubbard, 
Claire L. Journay, Terry F. Klein, Elaine G. Knapp, Mabel 
s. Noall, Nancy E • .Seiders, and Muriel V. Smith, Word 
Service for Grades One through Six, Unpublished Master's 
Thesis, Boston University, Boston, Massachusetts, 1957r 
Problem: To build practical teaching materials concerned 
with meaningful practices to ~ix reading voc4bulary in 
Grades One through Six. 
Procedure: The study is composed of two volumes. In Volume 
I the material is concerned with the following areas: 
(1) Teaching letter names; (2) Applied pho~ics in the primary 
grades·; and (3) Word skills for the fourth grad~. 
The material for teaching letter names inclu,des 26 daily 
lessons for teaching the letters of the alphabe1t. Capital 
and lower letters are presented in meaningful situations ,, 
such as television call letters; children's ini'tials; and 
common products. A visual-auditory and kinest~etic approach 
is used in the presentation of the letters. Additional 
exercises and many activities to supplement the lessons are 
I 
provided at the conclusion of the section on lesson plans. 
Materials for activities are listed and followed by sug-
gestions ~or use in small groups. 
The lessons and materials for teaching letter names could 
be adapted for use with slow-learners in the second grade 
who are deficient in this area. The many and varied supple-
,, 
mentary activities would be of interest to such children. 
Four sets of exercises including 70 lessons were con-
·structed to provide practice in applied phonics for the 
primary grades. The purpose of the lessons w~s to apply 
known sounds (beginning consonants and blends) to new words. 
The first word in each exercise is in the reading vocabulary 
for s-rades On.e or Two. The next four words are in the speak-
ing vocabulary and may or may not be in the reading vocabu-
lary of that level. Following the teacher's oral directions, 
the child selects three uf the four new words by applying 
known sounds. The lessons are to be used as a ~hole class 
or whole group exercise as needed. 
Twelve exercises in word classification were also con-
structed for Grade One. Suggestions for using them in 
various ways are given. 
Teachers of slow-learners in second and thir,d grades 
would find many of the lessens in applied p~Gnics adaptable 
to meet the needs of such chiidren. 
Word skills for fourth grade include material to provide 
practice on applied phonics and developing wor~ meaning. 
The first 30 exercises are on classif.ication a.nd are to be 
done in pairs with pupils writing words under the appropriate 
classifications and checking their responses against the 
alphabetical check-lists on the back of the cards. By 
writing the words it is expected that visual memory and 
spelling will be reinforced. By checking the written words 
against the alphabetized list, practice will be given in 
the skill of finding information in alphabetically arranged 
II 
materials. In preparation of the materials, a list ef words 
prepared by Durrell in 1955 was used. Practice in these 
exercises is given on 1029 different words. Two hundred 
twenty-four words were used in more than one exercise; some 
in as many as three or four multiple meaning ,,situations. 
Word practice is given in the last 35 less'ons for word 
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enrichment in the fcmrth grad'e. The words chosen for con-
struction of these lessons were from the Durrel~-Sullivan 
list of words ~or fourth grade. Attention was concentrated 
upon enriching word meaning of the words which were neither 
in the speaking or writing vocabularies of chil~ren entering 
the fourth grade. Many multiple meanings were developed so 
that children would have practices in a variety,' of situations 
on words which were not familiar. 
Source of the definitions used in these lessons was The 
Winston Dictionary for Schools. Several of the definitions 
were shortened and simplified to meet the needs of f0urth 
graders • 
. Sample lesson cards were included at the beginning of 
both the Practice on Applied Phonics and the Developing Word 
Meaning lessons. The correct answers are included in all 
exercises. 
Volume II of the study contains materials and activities 
for developing word meaning in Grades Five and Six. 
In Grade Five 75 exercises were constructed to teaeh the 
recognition and meaning of part of the Durrell-Sullivan 
I 
vocabulary list for Grade Five. Especial ·emphasis was 
placed on "multiple meaning" words. The exerpises provide 
phonics practice, although pronunciation of the words was 
not the most important skill developed in these exercises. 
The exercises use 432 of the 510 words in the Durrell-
Sullivan list. The ones chosen were those which fell most 
readily into related categories. Each word has provided for 
it a vocabulary card which is one of an individual Vocabulary 
Card File. This card gives the meanings which, it was con-
sidered, would be understood by Grade Five chil:dren. Each 
meaning is used in a corresponding sentenc~ so that the use 
of each meaning is clear. The children employ these cards 
as they wish to do the exercises. 
Most words are introduced initially through a classifying 
technique. This is followed by a variety of other type 
exercises. The children are paired for the work on the 
principle that social learning is more interesting and 
profitable than individual learning. The procedures for 
using the card files and the exercises and answer keys, 
which are filed in folders, are practiced with the children. 
Then they can proceed to work on the exercise~ independently 
whenever time per.mits. Their progress is recqrded on a wall 
chart. 
The 30 lessons on applied phonics at the fifth grade level 
are built on the same principle as the applied phonics lessons 
that appear at the fourth grade level. Sources for this word-
list were the Rinsland List and The Construction and Evalua-
tion of a Word Association Test for Intermediate Grades, by 
Joel M. Wolfson, et al., Master's Thesis, Boston Univer.si ty, 
Boston, Massachusetts, 1954. 
Slow-learners in sixth grade could use .some of the lessons 
made for the fifth grade, especially the first half of the 
,, 
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exercises in word meaning which the authors describe as 
"easier" to the extent that they are more colo+ful and 
hence more likely to be remembered. 
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The lessons constructed for Grade Six in developing word 
meaning and for applied phonics follow the format of the 
corresponding exercises for Grade Five. Sincel these lessons 
would be beyond the ability of slow-learners in the ele-
mentary school, a more detailed description of them is not 
necessary here. 
Findings and conclusions:- No evaluation of th.e exercises 
in the study was undertaken by the authors. The chief 
purpose was to build teaching materials to ai~ in develop-
ing spec~fic skills in the reading program of ~he elementary 
school. 
' Many of the lessons could be adapted for use with slow-
learners in grades other than the ones for wh:Ech the lessons 
were originally designed. Such recommendations are given 
at the end of the summary of each section of the study. 
------------------------------------------------------------
Clapper, Harriet, Mary Louise Conom, Marcia Flagg, Rosamond 
Pugh, and Virginia Schmalz, The Effectiveness of Paired 
Learning on a Reading Program in Grades Two and Three, 
Unpublished Master~ Thesis, Boston University, Boston, 
Massachusetts, 1958. 
xroblem:- To evaluate the effectiveness of social or paired 
learning on reading achievement in Grades TWo and Three. 
0 
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Procedure: Forty-one children participated in this study 
at the second grade level. These pupils were· from two 
.different classrooms in different towns. The pupils were 
given two seatwork drills a day for :30 days; o~e lesson in 
phonics and the other in word meanings. Each seatwork 
paper took between 10 and 15 minutes to complete and check. 
The pupils corrected their own papers by using, the answer. 
key that was folded underneath the team-work paper. These 
lessons were set up so the children worked in pairs for 
four days out of every week. On the fifth day,, each child 
worked alone. Test lessons were marked by the teacher. 
In the third grade, 66 children from subur~an areas of 
I 
Boston were used in the study. Ninety lessons were written 
specifically for the areas of: (1) Word Classi:fication; 
(2) Word Meaning; and (3} Dictionary Skills. 'iThe same pro-
cedure was followed as in Grade TWo. 
The words for the lessons in both grades were taken from 
the second and third grade Scott Foresman textbooks and the 
common word lists in The Construction and Evaluation of Group 
Tests in Reading for Grades One, Two and Three, by Virginia. 
E. Bennett, et al., Master!s Thesis, Boston University, 
Bosto~Massachusetts, 1953. 
The Gates Advanced Primary Reading Tests fbr Grade Two 
and Grade Three were given in word recognition and paragraph 
reading to establish the pupils' reading ability before the 
study began. At the conclusion of the experiment different 
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forms of the test were administered to measure the effective-
ness of the paired practice exercises~ 
Findings and conclusions: The data on the initial and final 
tests in word recognition in Grade Two showed a statistically 
significant difference in favor of the final test. The tests 
on paragraph reading showed a difference in favor o~ the 
final test but it was not statistically significant. 
In Grade Three the test data showed statistically signifi-
cant gains made in both the word reo ogni tion and paragraph 
reading test. 
Judging from informal observation, the writers ~~lt that 
the paired learning practice was a very successful method 
and was well liked by the children. 
The exercises contained in the study were designed ~or 
the average reader, but the writers decided that graded team-
work material for each reading group would be equally ef-
fective. Much of the material could be adapted ~or use with 
the slow-learners in higher levels than the second and third 
grades ~or which the material was originally designed. 
------------------------------------------------------------
Coates, Diana 0., and Julia M. Rogers, Exercises in Applied 
Phonics for Grade Two, Unpublished Master~ Thesis, Boston 
University, Boston, Massachusetts, 1958. 1 
Problem: To develop materials in applied phonics for Grade 
Two. 
0 
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Procedure: The exercises were designed to help the second-
grade child apply his knowledge of phonetic el~ments to 
unknown words. The lessons were used informally in two 
second grade classrooms. One was in a high socio-economic 
community; the other in a middle class community. The final 
. 
exercises were based upon their successful app~ication as 
~hey appeared to affect the children's interest and their 
knowledge of the new words. 
The phonetic elements used in the lessons were presented 
in the following order: (1) Vowel Sounds (phonograms); 
(2) Beginning Consonant Blends; (3) Consonant Blends; and 
(4) Hard and Soft c and ~· 
The exercises were constructed in such a way that the 
teacher could select any one lesson or its part from the 
total program. They could be used for an ind~vidual, a 
I 
small group, or a whole class, depending upon 'the need. 
Eighty-six lessons introduced 1200 words that were already 
in the speaking vocabularies of the children. Fifteen 
exercises provided reading practice of the words introduced 
through applied phonics. Teacher direction and oral partici-
pation by the children were necessary to insure successful 
use of the exercises. 
Findings and conclusions: As a result of the try-put of the 
exercises in two classrooms, it was found that the children 
could follow the directions and that they enjoyed the lessons. 
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The individual exercises were challenging. The material was 
handled easily, and the reading v0cabularies improved. There 
I 
seemed ~o be more interest in independent reading. 
The writers suggest adaptation of the·lesso~s to meet 
individual needs. Because of the controlled vocabulary and 
the high interest level of the exercises, teac~ers of slow-
learners in third and fourth grades could make useof the 
material employed in the study. 
I 
Cochrane, Ellen Margaret, A Manual of Stories and Exercises 
on Plants for Gifted Children in First Grad'e, Unpublished 
Master~ Thesis, Boston University, Boston, Massachusetts, 
1959. 
Problem: To prepare a manual of stories and exercises in 
science which will help stimulate thinking and enrich the 
educational program of the gifted first grader in the regular 
classroom. 
Procedure: Many theses were previewed on the ,gifted child 
and recommendations were made for further studies. It was 
decided that there should be an extenSion to the thesis, 
A Manual on Animals for Teachers of Gifted Children in Grade 
One, by Geraldine Burroughs, Master!s Thesis, Boston 
. 
University, Boston, Massachusetts, 1958. 
" The thesis is a prepared manual of science w0rk for the 
gifted child in the first grade. There are visual aid 
suggestions, drawings and illustrations, games, tests, 
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completion sentences, organization of materials, and many 
other useful ideas for the teacher in need of enrichment 
or study material. 
These exercises and stories are based on the six main 
concepts concerning plants, which are presented in the eight 
first grade science textbooks. 
The latter part of the second semester is suggested for 
use of the workbook, for by that time bright children will 
know many of the skills that enable them to un'~ertake inde-
pendent reading activities. For these main concepts, the 
II following books were studied: {1) Science and You; (2) Look 
and Learn; (3) The New I Wonder Why; (4) Exploring Science; 
(5) We Look and Listen; {6) The Wonderworld o:e, Science; 
{7) Down Your Street; (8) Junior Scientist; and (9) Science 
for Work and Play. Gates Reading Vocabulary for Primary 
Grades was used for the construction of exercises and. 
stories. 
Findings and conclusions: These exercises were not tested; 
therefore, they have not been evaluated. The writer does 
believe that this well-planned work could be of value in 
teaching the slow-learner in the second and third grades 
because natural science appeals to the interests of children 
in those grades. 
------------------~--------------------------r---------------
,, 
Cogswell, Patricia s., An Informal Reading Program for Second 
Grade, Unpublished Master's Thesis, Boston University, 
Boston, Massachusetts, 1955. '' 
Problem~ To measure reading abilities 0f a second grade 
early in the school year, and to develop a ser~es of exer-
cises and devices which would give additional practice in 
strengthening the skills needing further practice. 
Procedure: An informal reading inventory constructed by the 
author was given to her class of 22 second graaers at the 
beginning of the school year. She felt that such an informal 
testing device would quickly define the reading strengths 
and weaknesses of the group. I The tests were constructed to 
measure auditory discrimination, visual discrimination, 
phonetic ability, and word recognition. An inventory was 
also prepared to check comprehension and oral,recall. 
,, 
~ter analyzing the tests, the writer determined those 
reading abilities which needed further practice. Three 
skills were selected to be strengthened by games, devices, 
and exercises. These skills included auditory discrimination, 
visual discrimination, and word recognition. Fifteen remedi-
al exercises for improving each of the skills1, were devised 
by the author. Some of these exerc~ses eouldl be used di-
rectly by the teacher; others could be playe~ and used by 
the children. 
0 
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Findings and conclusions: No actual evaluation was made of 
I 
the exercises developed in the study. The author used them 
during the teaching of reading, and assumed th~t the games, 
devices, and exercises helped her students to gain greater 
reading efficiency. 
The exercises developed in the study prov.l.de for in-
struction and practice with second grade vocab~lary and read-
ing skills, but need not be confined to second grade level • 
. , 
Older children who are retarded in reading would find many 
of the exercises of interest to them. Much of the material 
I 
could be adapted by teachers of slow-learners who are older 
than the average second-grader. 
-------------------------------------------------------------
Conley, M. Eleanor, Maya c. Das, Mary J. Dynan, Nancy E. 
Halpin, Eleanor M. McKeon, Joann M. Ryan, and Selma R. 
Tattelbaum, Teaching Reading Through Imaginative Play 
Situations in Grades One and Two, Unpublished Master's 
Thesis, Boston University, Boston, Massachusetts, 1960. 
Problem: To present imaginary play situations for the teach-
ing of reading vocabulary in Grades One and TWo. 
Procedure: Three first-grade and three second-grade classes 
were surveyed in order to develop imaginary play situations 
to teach reading vocabulary. The children were asked for 
things they would like to be; people they wou~d like to be; 
' 
and places they would like to go. From a lis~ of sug-
gestions, 14 were selected which seemed to lend themselves 
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to the basic vocabulary_. The situations for Grade One were:· 
Birthday Party; Getting a Puppy; Going to the Circus; Going 
to the Zoo, etc. For Grade Two, the situations were: A Play 
House; Away to Work; Beach Tri~; Farm Trip, etc. 
The basic vocabu;J.ary was taken from the reading series 
used in the classroems. The enrichment vocabulary was 
gathered from the children and from the Spontaneous Speaking 
Vocabulary of' Primary Children, by Helen A. Mu~phy. The 
vocabulary list of Grade One had 96 basic words and 100 en-
1 
richment words. Grade Two vocabulary list consisted of 
204 review words and 107 enrichment words to l'earn. 
Six classes were used to try the material. These were 
located in three cities and one town in the New England area. 
The classes were comprised of 91 children in the three first 
grades and 68 children in three second grades, a total of 
I 
159 children. 
The list of' imaginative s~tuations was divided ameng the 
teachers for planning the presentation to the~~children in 
their rooms. The main topic of the lesson was divided into 
five subtitles to allow five groups to participate at the 
same time in learning a core vocabulary during the week. 
The lessons were rotated during the week so that every 
child participated in all of the.activities. 
The words for each lesson were presented to each group 
on flash cards, with a discussion of what they could do tG 
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dramatize the words. When each groll:P~ had been introduced to 
their words for the day, the entire class participated in the 
d+'am.atization of the vocabulary. 
To measure the vocabulary learned, four tes~s were con-
structed, two for eacfrgrade. One test was designed to 
inventory the basic vocabulary and the second, the enrich-
' 
ment words. All tests required recognition through classifi-
' 
cation of words in categories. Some of the categories in-
cluded: thing we can do; thing we can have; thing we some-
times say; how things look, etc. Words were listed in suit-
able categories and the extra items which were difficult to 
fit into a meaning category. The tests were analyzed and 
the conclusions were drawn. 
Finding and conclusions: The mean score for the basic 
vocabulary in Grade One was 74.55 words and for the enrich-
ment, 66.15 words •. The mean score for the basic vocabulary 
in Grade Two was 181.75 words and the enrichme·nt, 83.1 words. 
The lGwest score in Grade One for the two vocabularies was 
61 words and in Grade Two, 188 words. In Grade One, 44 
chi-ldren mastered 74 words or more out of 96 basic words, and 
57 children mastered 66 or more out of 100 enric.hment words. 
In Grade Two, 42 children mastered 181 or more basic words 
and 44 children mastered 83 enrichment words or more. 
From the data obtained from the final tests, it would 
i 
I' 
appear that teaching reading vocabulary through the use of 
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imaginative play situations would be beneficial, to children 
in Grades One and Two. 
Similar lessons to be used with slow-learners could be 
• 
extended into third grade. Ideas and proce4ure in this 
study would help in developing new 'material~ 
J 
------------------------------------------------------------' ' 
Corbett, Helen, Marj0rie Doe, Thelma L. Fortunati, Mae Alice 
Lynaugh, and Terese Christina Sprague, A Manual for 
Teaching Consonants and Vowels in Speech and Reading, Un-
published Masters Thesis, Boston University, Boston, 
Massachusetts, 1953. 
Problem: To develep a manual which presents materials for 
.teaching the consonant and vowel sounds in kingergarten and 
primary grades. 
Procedure: Because of the similarity of methods of teaching 
the consonants and vowels in speech and reading, the writers 
1elt that it was possible for an integrated approach to be 
I' 
developed in which speech and reading skills would reinforce 
'• 
each other. Therefore, each consonant and VGwel was pre-
s~nted in such a way as to develop reading and speech skills 
simultaneously. 
I Included in the materials are stories, poe~s, vocabulary, 
games, and work sheets for reinforcing the learning of the 
I 
consonant sounds for speaking and reading. S~milar types 
of materials are included for the vowel sounds. 
" One section of the study is devoted to sample lessGnS 
for teaching consonants. An outline of eight steps explains 
0 
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the organization of the lessons. Another section includes 
materials that teachers may use to make the teaching of 
consonants more varied and more interesting. The material 
is designed to develop greater skill in word a~alysis and 
in articulation. Different types 0f exercises have been in-
cluded to provide motivation and to hold interest. In-
structions are included with each exercise. The vocabulary 
types of materials used are designed primarily for use in 
Kindergarten and Grade One, although some materials may be 
adapted by teachers of Grades Two and Three. 
A third section includes seatwork papers for consonant 
sounds and are made mostly at the first grade level. There 
are a few that can be used at the kindergar~e~ level and 
the beginning of second grade. Nearly all-the vocabulary 
has been taken from Grade One readers and workbooks. 
The last section or the study includes materials for 
vowels. This includes materials for vowels ft,om the speech 
point_ or view; material ror vowels making use '1of rhyming 
words; materials for auditory discrimination ~n vowels; and 
materials for visual discrimination with vowels. 
Findings and conclusions: There was no evaluation or the 
lessons in the study. The chief purpose was to develop a 
manual for teaching the consonant and vowel sounds in 
Kindergarten and Grade One. 
Adaptation of the materials in the study tb fit the needs 
0 
0 
of other grades than those for which they were primarily 
designed has been suggested by the authers. 
I 
I Many of the 
lessons and exercises would be of interest to second and 
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-, 
third graders with a reading dilftficulty and who are working 
on a first grade level. 
------------------------------------------------------------
Cox, Barbara Ann, Sara Arlene Leonard, Mary Elien Lucey, 
Ruth Elizabeth Mannion, Clara Henrietta Ramsdell, and 
Nellie Fallon Sheldon, The Development and Evaluation of 
Exercises in Meaningful Word Practice~in Grade One, Un-
published Master's Thesis, Boston Universit.y, Boston, 
Massachusetts, 1956. 
Froblem: To make words more meaningful to first grade 
children. 
Procedure: ~ series of 60 exercises, made up of 30 oral 
and 30 written, were administered over a 30 da:y period. 
Two exercises, one written and one oral, were given each day. 
Five minutes were allotted for each exercise. The experi-
ment started January third and ended February ,17th. 
F0rm A of the Detroit Word Recognition Test was given to 
both the control and experimental groups at the beginning 
of the experiment. The Form B of the Detroit Word Recog-
nition Test was given at the end of the exper~ment. 
The study included 333 first grade childre~ in residential 
and industrial areas around Boston. There we~e 12 class-
r<Doms with 172 in the experimental and 161 in the control 
group. 
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Findings and conclusions: This material appeared to be 
effective on increasing reading achievement for the total 
population. Both groups made significant gains. The mean 
gain for the control group was 5.47 and lr.25 .for the 
I 
experimental group. The results.of increasing reading 
achievement showed that the difference in the gain of the 
boys and girls was not statistically significant. The 
mean gain for the boys was 10.77 compared to a 12.81 mean 
gain for the girls. 
This well planned study could be of much value when used 
for supplement~xy work in the second and third: grades for 
the slow-learner. Similar practice might even be extended 
into the fourth grade for the more retarded student. 
---------------------------------------------~--------------
Cronin, Stephen J., Alice B. Larkin, and Editli H. Murchie, 
The Construction of a Unit and Workbook of Exercises for 
the Slow Learner to Develop Comprehension and Increase 
Study Skills for Use in the Teaching of an American 
History Unit on the Westward Movement in the United States 
on a Sixth Grade Level, Unpublished Master's Thesis, 
Boston University., Boston, Massachusetts, I9§1. 
Problem: To construct a unit and workbook of exercises for 
the slow-learner to develop comprehension ahd increase study 
skills for use in the teaching of an American 1history unit 
on the Westward Movement. 
Procedure: It was agreed that the slow-learner is more 
concrete-minded; therefore, many illustrations have been 
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used to make conc·epts meaningful. Pietures and handwork 
have been used extensively, also. The reading material has 
been adjusted with a high interest and low vocabulary level. 
Maps, movies, slides, current events approache~, dis-
cussions, and correspondence or gifts from relatives have 
all been actively introduced to arouse enthusi~sm and in-
terest. 
Findings and conclusions: This study made no attempt to 
evaluate the exercises but many check-up tests were built 
for each lesson. The material has been built for the slow-
I learner in the study o~ the Western Movement. ' A low vocabu-
IJ 
lary with a high interest level has given these children the 
enjoyment o~ studying the same facts as their other class-
mates because the work is geared to their comp:rehension and 
vocabulary. 
-----------------------------------------------------------~ 
Cusack, Gertrude L., Katherine T. Murphy, and 'Claire J. 
Cosgrove, Exercises to Develop the Ability to Classify 
Words and to Outline Paragraphs in Grade Four, Un-
published Master's Thesis, Boston University, Boston, 
Massachusetts, 1949. 
Problem: To construct workbooks that will provide the child 
in Grade Four with practical and meaningful exercises in 
classification and outlin~ng. 
Procedure: The study is composed of three sections, each a 
workbook in itself. Section I provides exercises that are 
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to be used before a final attempt is made at organizing er 
outlining. Since selecting the main idea for a paragraph 
I 
appears to be the easiest step before classi:fying or out-
lining, this was placed first in the workbeok.' This is 
followed by 14 exercises centered around making categories 
of lists from wards, phrases, or sentences. The third type 
of exercises used is crossing out irrelevant material. 
Exercises in re-arranging scrambled words or s·entences in a 
definite order provide practice in another preliminary to 
correct organization. 
Section II includes eight types of lessons in classifi-
cation and three types of less0ns in study skills. The 
main purpose of the lessons is to increase the
1 
ability to 
Organize words and ideas. The content and exercises are 
planned so that children may be led to perceive relationships 
sueh as time, place, distance, likenesses, anq differences; 
so that they may note sense perceptions such as color, sound, 
and taste; and so that they may be able to make applications 
from the general to the specific, and from the specific to 
the general. The author endeavored to show hcwlessons in 
classification may be followed by practice in outlining even 
• I 
though many more practices than those included in the study 
would be necessary. · No attempt was made to provide a 
I 
complete set of exercises in the development of the ability 
to outline. By including the task of making a complete 
two-point outline of a paragraph, it was intended to show 
the ultimate objective of this type of study skill for 
pupils in Grade Four. 
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Section III contains exercises to provide assistance in 
classifying and organizing material for outlining. Several 
exercises are concerned with the classification of words. 
Many have been organized t0 develop complete recogniti0n 
of main topics or ideas. Exercises for outlin~ng are in-
cluded in the workbook in order to give practi;ce in select-
ing the correct proof or reason for the main t·hought of the 
,, 
paragraph. Altogether, six important study s~'ills of 
classifying and organizing materials for outlihing have been 
introduced and developed in the workbook. Many and varied 
techniques are included with plenty of repetition to insure 
mastery. 
The vocabulary of all sections of the study was checked 
with the Boston University Educational Clinic Word L~sts for 
the Primary Grades and the Fourth Grade, and the Durrell-
Sullivan Reading Vocabulary for Grade Four. All words used 
-were found to be within the comprehension of fourth grade 
pupils. 
Findings and conclusions: The exercises in the study were 
not evaluated or tried out with a population. 'I The lessons 
were primarily intended for use with groups of children with 
average reading ability in Grade Four. In m~y cases they 
could be used with slow readers in Qrades Five or Six. The 
writers point out that it is not necessary to use the 
materials exactly as· given. Rather, they sheul'd be con-
sidered possibilities of procedure. 
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, Dillon, Rita Catherine, Ear Training Lessons to Improve 
Auditory Discrimination of Children in Beginning Reading, 
Unpublished Master's Thesis, Boston Univers~ty, Boston, 
Massachusetts, 1957. 
Problem: To construct ear training lessons for word elements 
in order to improve auditory discrimination in beginning 
reading. 
Procedure: Fifty ear training lessons for word elements were 
developed by the author. They were presented to a mixed 
class of 23 first grade pupils and eight second grade pupils. 
Of 32 nouns, 14 were taught as beginning and ending sounds, 
and 18 were taught as beginning sounds only. The lessons 
were planned to last 10 minutes or less. For each lesson the 
teacher said many words beginning or ending with the sound 
being taught. The children were made aware of. how to make 
the sound. Visual clues were given to the children by ob-
serving the facial activity involving the ~ongue, lips, and 
teeth in a mirror. Visual clues were included by putt.ing 
the letter or letters on the board at the sta~t of the 
I 
lesson. Group practice was given in making t~e sounds in 
isolation, and in saying words that began or ended with the 
sound being taught. The children also listened to a series 
80 
of words and selected the word that ~id not begin or end 
with the letter being taught. The Nason Aduitory Test was 
given in February, and the Boston University Test of.Hearing 
Sounds in Words was given in April. 
Findings and conclusions: Results of these tests showed 
that almost half. of the first grade pupils ma~e scores as 
good, or better than the pupils of the second grade. More 
failed on the th sounds than on any other sounds. The scores 
on these tests would seem to indicate that the lessons had 
II 
been worthwhile. 
Some children require more and longer practice in readi-
ness skills, especially in auditory discrimination, than the 
average first grader. Teachers of such children would find 
" these lessons helpful in supplementing their pr_ograms. 
---------------------------------------------~---------------
lr 
Donaldson, Marilyn, Helen Mace, and Edna Smith, Practices in 
Applied Phonics for Grade One, Unpublished Master's 
Thesis, Boston University, Boston, Massachusetts, 1958. 
Problem~ To build practical teaching materials in applied 
phonics for Grade One. 
JTocedure: A list of the phonetic elements taught in five 
of the more common basic reading systems, Scott Foresman and 
Company; Ginn and Company; Houghton Mifflin and Company; 
I 
Row Peterson and Company; and American Book cqmpany, was made. 
From this list exercises were constructed using the phonetic 
0 
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skills used in the first grade reading program. Sixty 
exercises were developed in beginning and endings sounds, 
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beginning blends and phonograms. Much of the material is of 
an oral nature because auditory discrimination 1is an im-
portant factor in the teaching of phonics. 
These exercises are so constructed that the teacher may 
select the particular portion from the total program fer the 
immediate needs of her children. There is no definite order 
of presentation. In so far as possible, the l~ssons are 
arranged alphabetically by phonetic elements. Review lessons 
have been pr0vided as an additional ch~ck. 
The basic word in each exercise is a word the child knows, 
as it is in the reading vocabulary of the grade. The words 
made by the use of applied phonics are in The '·Spontaneous 
Speaking Vocabulary of Children in Primary Grades, by Helen 
A. Murphy, and usually may be found in the voqabulary of the 
grade. 
Findings and conclusions: The material in these exercises 
was informally tried out in three first grade classrooms. 
No evaluations of the lessons were made. The final exercises 
were based on those that seemed most successful in results 
gained by the children. Since the material was adjusted to 
I 
the child, the interest level was high. The children ac-
cepted the various exercises and often asked to repeat them. 
' 
The children gained facility in the ability to read new 
0 
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words. 
These valuable exercises could be U'sed for a slow-learning 
child in Grade Two if his phonetic ability in analyzing words 
needs strengthening. 
------------------------------------------------------------
Drinkwater, Anna, Workbook for the Slow Learner in Reading, 
Unpublished Master's Thesis, Boston University, Boston, 
Massachusetts, 1949. 
JToblem: To prepare a reading workbook for the second grade 
sl0w-learner. 
Procedure: Supplement~ry materials were built for the slow-
learner in Grade Two using the Scott Foresman vocabulary 0f 
I 
Grade- One. The 42 exercises in this workbook are based u~on 
~he subject of children's pets. The less0ns in the workbook 
provide plenty of repetition and practice using a limited 
vocabula~y. There are exercises where the pupils are given 
training in following directions; in associating pictures 
with word me~ings; in visual imagery; in moto+ coordination 
where the pupils cut out words and paste them under the correct 
picture; in matching words; in visual perception; and in word 
enrichment. There are also many exercises checking the 
pupil's comprehension so that the teacher wil! be sure no 
faulty concepts are arrived at and that no confusions are 
arising. 
This study was carried out with 10 slow-learning children 
in a second grade. The Pintner-Cunningham Primary Test 
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For.m B was used to obtain the children's Intelligence 
Quotients. The average C.A. was 7-10. The average mental 
age was 6-10. The average I.Q. was 87. 
A vocabulary test was given at the beginning o~ February 
when the study started. A second check was given at the end 
of the study six weeks later.· The final check was given six 
weeks a~ter the conclusion of the.workbook exercises. No 
further drill was given these words after the completion of 
the workbook exercises. After a lapse of six weeks a check 
' was made to see how many of these words each child had re-
tained. 
Findings and conclusions: Although this study was done with 
only 10 children, the ~uthor has derived the tollowin~ con-
elusions~ 
I 1. Out of the 70 vocabulary words taught by these ex-
ercises the average word recognition in March was 
64 words. 
2. Sixweeks later the children were again informally 
tested and the average word recognition was 60 words. 
I 
Because this group was so small no definite statement can 
b~ made concerning specific value. Many more exercises 
should be added and a wider range of children included before 
the real value o~ this work can be evaluated or definite con-
elusions established. 
---------------------------------------------~--------------
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Druker, Millicent c., Louise G. Fitzgerald, Warren c. 
Germain, Janet c. Harrison, Shirley R. Herman, Beatrice 
M. Higgins, Marguerite M. Milles, Sharon K. Sitkin, 
Mary G. Valcour, and Elouise B. Wade, First Grade Read-
ing Materials of High Interest Level for Children from 
the Ages of Seven through Twelve, Unpublished Master's 
Thesis, Boston University, Boston, Massachusetts, 1956. 
Problem: To develop a workbook of stories and ''exercises 
whic,h will be suited to the interests and needs of children 
who are fr0m the ages of seven to twelve inclusive and are 
reading on the first grade level. 
Procedure: Seventy-four original stories and 'l2 adap~ed 
stories are included in the workbook. Exercises follow each 
story and are constructed so as to cover the basic reading 
skills to be learned in kindergarten and durirlg the first 
year. The material is intended for the use of both the 
child with so-called average intelligence who has a reading 
difficulty and the child with below normal intelligence. 
I 
Throughout the workbook, certain definite procedures are 
followed in order to maintain a controlled vocabulary. All 
of the new words introduced and covered are repeated five 
I 
times by means of the stories and the exerciS,es. New words 
are introduced in the stories and reviewed in the exercises. 
Following each story is a page containing a record of the 
first grade words used. The record includes the number of 
times words are used and whether they are new or old words. 
Reference is made to the list a word is taken from and new 
words are starred. 
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. 
Since the workbook cove-rs ma. terial sui table for children 
from the ages of seven through twelve of varying abilities 
within the first grade level, it is divided in~o four parts. 
The first is for children aged seven and cover,s the teaching 
of 38 direction words, letter names and sounds!, and auditory 
discrimination. The second section is for chi'ldred aged 
seven and eight and covers List. I of the Durre,ll-Sullivan 
,, 
Primary Word List. The third section is for children aged 
• I 
eight and nine and covers Lists I and II of the Durrell-
Sullivan Primary Word List. The fourth section is for 
children between the ages of 10 and 12 inclus~,ve and covers 
List III of the Durrell-Sullivan Primary Word "List. 
Findings and conclusions: T~e study has made no attempt 
to evaluate the stories and the exercises. T~e chief purpose 
is the preparation of stories and exercises to meet the 
interests and needs of children ranging in years from seven 
to twelve inclusive and who are reading on the first grade 
level. 
------------------------------------------------------------
Dyer, Helen F., Exercises to Develop Reading Organization in 
Grade Five, Unpublished Master's Thesis, Boston University, 
Boston, Massachusetts, 1949. . .. 
Problem: To produce a workbook of exercises in the basic 
skills of organization for Grade Five. 
Procedure: Fifty exercises were composed for: the express 
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purp0se of giving pupils of Grade Five practice and skill 
in the basic· techniques of organization. The organizational 
skills included were: (1) Selecting the central or main 
ideas with supporting minor points to explain them; 
(2) @rouping of ideas in proper sequence and order; (3) The 
naming and identification of titles ~d headings; (4) The 
recognition of topic sentences; (5) Following directions; 
and (6) The use of the dictiona:ey both for alphabetizing and 
,, 
finding words when the guide words are listed. 
These exercises were used experimentally with 31 fifth 
grade pupils in a suburban industrial city of moderate socio-
economic means. At the beginning of the experiment, before 
any workbook exercise on the basic skills of organization 
was underway, the following tests were administered: 
1. Kuhlman Anderson Intelligence Test for 'Grade V 
2. Durrell-Sullivan Capacity ~est Intermediate Form A 
. 
3. The Iowa Every Pupil Tests of Basie Sk~lls--Elementary 
I' Battery Grades Three-~i~e, Form M Test ~ 
I 
4. Silent Reading Comprehension Test B Workbook Skills. 
An info~mal test of organizational skills was ,also gi~en. 
At the completion of these preliminary tests, an intensive 
~ive-week teaching program on the basic skills of organi-
zation as found in the workbook exercises was inaugurated. 
i 
Forty minutes a day were allotted for this work. 
At the conclusion of the experiment, the following tests 
were given: 
1. The Durrell-Sullivan Reading Achievement Test--
Intermediate Form A 
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2. The Iowa Every Pupil Test of Basic Skills--Elementary 
Battery--Grades 3-5 Form N--Test A--Silent Reading 
Comprehension 
3. The Iowa Every-Pupil of Basic Skills--Elementary 
Battery--Grades 3-5 Form N--Test B--Work-Study 
Skills. 
The conclusions of all of these tests compared to the 
initial tests follows. 
Findings and conclusions: Definite, specific ~raining in 
the reading organizational skills produce pupil-growt~ in 
this area. The boys' scores were lower than t,!h.e girls but 
their gain of improvement was treater. The ~low readers 
showed greater gains than the good 0r excelle~t readers. 
The good and excellent readers showed gains i~ improvement 
but the slow and fair or average readers made greater gains. 
More than five weeks are needed to expand and 1develop the 
various reading organizational skills. Organizational 
; 
I 
skills are of major imp~rtance in the reading, literature, 
I 
and social studies program of Grade Five. The class enjoyed 
,, 
working on all the exercises used in the expe~iment and were 
delighted with their success in achievement. 
The. exercises in. the workbook could be used with a slow-
learner in the sixth grade if his retardation, did not exceed 
0 
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one year. 
------------------------------------------------------------
Emery, Ann, Joan E. McDonald, Elaine M. O'Brien, and 
Patricia J. Wilkie, Science Materials for the Gifted in 
Grades Two and Three, Unpublished Master's Thesis, 
Boston University, Boston, Massachusetts, 1958. 
. ,\ 
Problem: To provide enriched science unit material for 
gifted children in Grades Two and Three. 
Procedure: Since the purpose of this study is,to construct 
,, 
units of work for the gifted in the field of science, the 
writers have attempted to choose four areas. These units 
were found to be common areas in four of the more popular 
text series found in science. The areas chosen to be ex-
panded upon and enriched into unit material for the gifted 
are: plants, weather, animals, and the sky. The subject 
matter involved is that which is included in the popular 
text series, but expanded to include further p·ossible inter-
ests. These units may be used by the average ''child to a 
lesser degree or on a slightly more simple level. It is 
assumed, in using this paper, that a unit for the average 
child in the chosen area is already in use. 
Besides the unit materials this study includes a file 
bibliography in each area for the classroom reference and a 
I 
list of extra suggested activities that could be undertaken 
within each area. The units and extra activities were 
presented in experimental form for easy handling by the 
B9 
average classroom teacher. 
Findings and conclusions: This study has led the authors 
to assume the following: 
1. There is a lack of science material enriched for the 
gifted children. 
I 
2. There is a lack of high interest materi~l with suit-
able vocabulary level for the gifted child in the 
primary grades. 
3. Rigidity in grade specifications in teaching science 
may thwart the broad abilities or interests of gifted 
•: 
children. 
4. A large variety of enriched science materials my lead 
I 
the gifted child to an interest which may give him ~ 
life-long interest or career. 
5. Extra science materials may help to kee? the gifted 
child motivated and prevent him from becoming bored 
with established graded curricula. 
6. Since definitions of giftedness vary ana are not in 
agreement, the teacher should be wary of conclusively 
identifying giftedness in children; specifically in 
science. 
?. Although this study is an attempt to en~ich science 
materials, research indicates that enri,chment is not 
necessarily the only approach for treatment of the 
gifted. 
.90 
8. There seems to be a similarity of teachings within 
the different science series; yet, a disagreement of 
grade level presentation. 
Although the unit material was designed for the gifted 
children in the second and third grades, the slow-learner in 
the fourth and fifth grades would derive much benefit from 
the units and extra activities. The readability and interest 
level would be appropriate for them. 
-------------------------------------------------------------
Evans, Eleanor Gertrude, Workbook for the Slow Learning Child, 
Unpublished Master-'s Thesis, Boston Univers;ity, Boston, 
Massachusetts, 1946. 
Problem: To develop supplementary first gradej' reading 
material for the slow-learner, the dull normal,., and the back-
ward group. This material has been prepared to diminish the 
feeling of reading group distinction. 
,, 
Procedure: The workbook has been planned for ,a low vocabu-
lary load with plenty of repetition and practice. Concrete 
illustrations eliminate the abstract material. In the 
gradual transition from the easy to more complex sentences, 
specific exercises develop comprehension at the child's rate 
of speed. Checks were made so no confusions qr faulty learn-
• I' 
ings developed. The material stressed good citizenship. 
The workbook was divided into eight units, eaeh unit 
having a job sheet. Each job sheet contained the following 
• 
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exercises: (1) Associating symbols with word meanings; 
(2) Language development; (3) Motor cGordination; (4) Visual 
perception, {5) Enrichment of concepts; {6) Following di-
rections; and (7) Visual imagery. 
Activities were planned for teaching the basic reading 
systemwith stories to stimulate anticipation for events. 
There was no time set as the material was built on a power 
basis. Each story was written with a high interest level. 
I Within a major unit a series of lessons was taught for the 
specific purpose of teaching reading, writing, arithmetic, 
and language development. They were individua'lized to meet 
the various needs and weaknesses of children. 
-To include the slow-learner with the entire class group, 
daily reading exercises were prepared for morning commen~s 
and first grade news. This gave every child ~ opportunity 
to be a part of the over-all pragram in reading. 
Findings and conclusions: This workbook was ~ot evaluated. 
Therefore, no conclusions were drawn. The supplementary 
material should produce the following outcomes: {1) Enthusi-
asm; (2) Ability to work independently; (3) Ability to make 
self-evaluations; and (4) A feeling of security in general. 
To be considered a part of the entire grade is important for 
all children, especially the slow-learner. It is believed 
that similar material and techniques could be1 extended into 
the second grade because many slow-learning children at that 
level lack a sense o~ security also. 
-----------------------------------------------------------
Fancey, Mildred R., Ann M. Hogan, and Margaret Mary c. Lane, 
Evaluation of a Planned Program of Word Analysis in Grade 
Two, Unpublished Master's Thesis, Boston University, 
Boston, Massachusetts, 1958. 
Problem: To determine the effectiveness of a planned pro-
gram of word analysis at the second grade level. 
Procedure: Thirty lessons for analysis practice were 
developed by the authors to provide practice in phonics, 
word analysis, auditory perception, and visual perception. 
This was an experimental study that extended for a period of 
six weeks. It included 123 children from three communities. 
There were 62 in the experimental group and 61 in the control 
group. The experimental group was given intensive in-
. struction in the 30 prepared exercises for six weeks during 
the regular phonics period. The control group;: followed the 
phonics program of the Scott Foresman system. At the be-
ginning of the study all the children were given the spell-
ing test of the Durrell Analysis of Reading Difficulty, the 
Gates Advanced Primary Reading Test, and an informal phonics 
test that was constructed by the writers. 
'I 
At the conclusion 
II 
of the study the same spelling and phonics tes~ts were given 
and Form 2 of the Gates Advanced Reading Test of Word Recog-
nition and Paragraph Meaning was administered.1 
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Findings and conclusions: The material was effective in 
improving phonics. On the initial test, the mean score for 
the control gr-oup was 1.92 higher than the experimental 
group. The mean score on the final test showea the ex-
perimental group 2.37 higher than the control group. 
The material appeared to improve spelling. 'The initial 
spelling test was in favor of the control group with a mean 
difference of 1.25. The final test still favored the control 
group but the differ.ence was only .26. In comparing initial 
and final scores for the experimental group, t~e critical 
ratio was 3.08, showing a statistically significant gain. A 
similar comparison of the control group scores showed the 
gain was not statistically significant. 
The reading achievement was favorably affected. Both 
word recognition and paragraph meaning showed a significant 
gain for the experimental group. 
It is believed that this material could be ~sed to ad-
vantage for supplementary work with slow-learners in the 
third and fourth grades who are working on a ~econd grade 
level. 
------------------------------------------------------------
Firth, Mary Jane, and Harold L. Woodward, A Handbook of Read-
ing Readiness Games and Exercises that Can De Used by 
Parents with Ohildren from !ges Three to Six, Unpublished 
Master's Thesis, Boston University, Boston, Massachusetts, 
196o. r 
Problem: To prepare a reading readiness handb00k that can 
I 
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be used by parents who have children between the ages of 
three and six. 
Procedure: The authors believe that there are many games 
•' 
and exercises that parents should and could use with their 
children which would prepare them for the reading program 
that they will meet in the elementary schools in our 
country. Readiness for reading is an important factor if 
success is to be obtained. In order for that success to be 
acquired, parents must realize the important job that they 
are doing when they share in helping to develop reading 
I 
readiness. It is because of these reasons the authors have 
developed this handbook to give suggestions to parents who 
wish to help their children and to show them how they are 
helping them. 
The language used by the authors in discus~ing this 
problem was kept as simple as possible s0 that it may be 
understood by every parent who has a child who will soon 
be entering school. The object was to make the exercises 
and games easy enough so that they can be used by any inter-
ested person. It is hoped that they will aid'' children to 
f 
build a better base upon which reading will be built. By 
using these exercises a child will not be able to read, 
but his understanding and enjoyment should be increased. 
It should be remembered that one of the best ways a child 
learns is by imitation. Most children that g~ow up in a 
situation where good reading is an every day occurrence 
soon learn to enjoy reading themselves. 
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Findings and conclusions: No attempt has been made to 
evaluate the exercises, the chief purpose being the prepa-
ration of a reading readiness handbook that ca~ be used for 
parents who have children between the ages of three and six. 
I 
The games and exercises could be. used by first, grade teach-
ers in a readiness program for children whose formal reading 
instruction has to be delayed. 
Gogolewski, Jean Isabelle, Auditory Perception of Word Ele-
ments in Beginning Reading through Visual and Kinesthetic 
Speech Clues, Unpublished Master's Thesis, Boston 
University, Boston, Massachusetts, 1955. 
Problem: To construct a manual to determine t'he effective-
ness of the use of speech correction methods w:hich present 
I 
visual and kinesthetic clues to the sound for~ation of 
words. 
. 
Procedure~ Forty lessons were constructed for teacher~ to 
use with beginning first grade children. In the exercises 
all the initial consonants plus 15 of the most common b!en~s 
are presented. The consonant sounds and blenqs are intro-
duced slowly in order to allow for complete mastery. Review 
lessons are taught at certain intervals. 
The words used in this manual are based on the Internation-
al Kinde~gnr~en Union List. 
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This manual has developed ear traini~g exercises through 
some of the methods used in speech correction. The emphasis 
is upon the use of the teeth, tongue, and the lips. The 
children are encouraged to watch and listen to·the teacher 
in all lessons. In some instances kinesthetic training was 
developed. 
The Kuhlman Finch Test for Mental Age and The Murphy-
Durrell Diagnostic Group Reading Readiness Test w~e ad-
ministered to 630 children from a midwestern city in 
October and November. The schools were divided on the basis 
of the number of children. Three hundred sevepteen children 
were in the 14 experimental first grades and 3~3 children 
were in the 13 control first grades. There were 280 children 
in the experimental group and 291 children in the control 
group. 
The 14 teachers in the experimental group were given the 
manual to use for 40 lessons. The 13 teachers in the control 
group were given Building Word Power, World Book Company, 
1941, to use for a period of 40 days. The De.troit Word 
Recognition Test, Form A, and the Murphy-Durrell Diagnostic , 
Group Reading Readiness Test were given in January. During 
I 
the last week of March the Nason Test of Auditory Analysis 
of Word Elements and the Durrell Word Perception Test were 
given. During the last two weeks in May all the children 
were given the Gates Primary Reading Test for Grades I and 
II (First-Half), and also an individual oral inventory read-
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ing test. 
Findings and conclusions: There was no statistically signi-
ficant difference between the two groups during any of the 
testing periods in the following: 
1. Auditory discrimination--when the bottom, middle, and 
top groups were compared there was foun~ to be no 
statistically significant difference in 1 the January 
or March testing periods. 
2. Visual discrimination--no statistically signi~icant 
difference in the January or March testing periods. 
3. Learning rate--no statistically signifi~ant difference 
in the January testing period. 
The May reading scores for the two groups show,ed no 
statistically significant difference between t'tb.e groups. 
Auditory discrimination has a positive eff~ct on reading 
achievement. When pupils were paired for mental age, those 
I 
having higher auditory scores made higher achievement in 
word reading, sentence reading, and paragraph reading. 
The girls were higher than the boys in both the experi-
mental and control' groups in the Gates Reading Test. The 
difference was statistically significant in two out of three 
tests for both groups. 
Murphy used Building Word Power to establish the value of 
experimental materials in producing significant gains in be-
ginning reading. Since the manual for teachers used in this 
study produces gains equivalent to those of Building Word 
j 
Power, the two have been shown to be comparable in effective-
ness. 
The exercises in this study could be used fpr supple-
1 
mentary material with a slow-learning child in Grades One 
,, 
or Two. Such a child would benefit from extra~ practice in 
identifying sounds in words. 
------------------------------------------------------------
Goodlight, Gertrude L., Evaluation of Exercises in Rapid 
Word Recognition with Meaning, Unpublished Master's 
Thesis,'Boston University, Boston, Massachusetts, 1950. 
Problem: To evaluate exercises in rapid word recognition 
of fourth grade vocabulary with meaning. 
:, 
Procedure: Si::x:ty children in a high fourth gr'ade were se-
lected on the basis of background, mentality, chronological 
age, and academic achievement; and controlled :1by an equated 
group of the same number. The data compiled f~om the initial 
tests showed no significant differences between the two 
groups on the basis of which they were equated. 
The children in the experimental group wer~ given vocabu-
lary quick perception drill with meaning association by 
means of the tachis~.oscopic technique. The lessons were ad-
ministered 10 minutes daily for the duration of a six week 
period. 
l• llt.J 
Three hundred basic fourth grade words were taught 
during the entire time. This vocabulary consisted of words 
I 
ll 
selected from three fourth grade readers and 9hecked with 
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the Boston University Clinic fourth grade word list for 
frequency count. The words were classified under interest-
ing headings for each exercise. The children in the control 
group were guided by the room teacher according to her 
I' 
selection of techniques and devices needed to develop a 
sound reading program. 
Findings and conclusions: After six weeks of training on 
rapid word recognition with meaning by the tachistoscopic 
technique, the experimental group showed significant gains 
in quick word perception, rapid word recognitibn with mean-
" 
ing, achievement in reading, speed in oral reading, and 
reduction of errors. The control group, which'' was guided by 
the classroom teacher according to her own planned reading 
program, showed a significant gain only in the: area on 
reduction of reading errors. There were sligh:t gains in 
all other areas but not great enough to be sta'tistically 
significant. In comparison of the final test gains made by 
1: 
the exper~mental and the control group, the significant 
gains were in favor of the experimental group in the two 
areas of which this study emphasized, that ~s, quick word 
perception and word recognition with meaning. In all other 
areas, there were no significant differences between the 
final gains of the two groups. 
Thrs technique of developing quick word perception has 
possibilities for use with slow-learners at other grade 
levels. 
-------------------------------------------------------------
Haley, Beverly c., and Joan F. White, A Manual on Weather 
for Gifted Children in Grades Two and Three, Unpublished 
Master's Thesis, Boston University, 1959. 
Problem: To provide science enrichment materials and 
activities on the topic of weather for the gifted in Grades 
Two and Three. 
Procedure: The science material in the manual was organized 
around the science curriculum for the primary grades •. The 
manual includes information for the teacher, well defined 
lesson plans, and experiments and correlated activities that 
will develop each concept presented. Each maj
1
or section of 
,, 
the manual includes a vocabulary list of new words, stor~ss 
which present science concepts, and a variety of activities. 
The vocabulary for the stories and activities was carefully 
checked against the Gates' Reading Vocabulary for Primary 
Grades, and Rinsland's Basic Vocabulary of Elementary School 
Children. In addition to vocabulary in terms of grade place-
ment, sentence length and construction served to guide the 
authors in determining the reading factors throughout the 
manual. The general reading level was geared
1
to what gift-
ed children of the primary grades could master without 
losing content and science understandings. I~ writing the 
stories, the authors incorporated the reading, vocabularies 
of the Scott Foresman Curriculum Foundation S'eries and the 
Houghton Mifflin Reading for Meaning Series. 
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Findings and conclusions: The material in the manual has not 
been evaluated or tried out with a population.' The chief 
purpose o:f the study was to prepare stories anrd activities 
about weather to meet the interests and needs of gifted 
children in Grades Two and Three. However, the high inter-
est level of the topic should appeal to slow readers in 
third, fourth, and fifth grades who need such material 
written with a primary level vocabulary. 
---------------------------------------------~--------------
Hanley, Gertrude Therese, An Evaluation of the E:ffect of a 
Program in the Skill of Organization in Improving Compre-
hension in the ]'ourth Grade, Unpublished Master's Thesis, 
Boston University, Boston, Massachusetts, 1953. 
Problem: T0 develop and evaluate a program of a specific 
set of exercises for improving the ability of fourth grade 
children to organize reading material in an effort to im-
prove their comprehension. 
Procedure: Specific exercises were developed to .teach the 
skill of organization in the fourth grade. There were 191 
pupils included in this study--108 in the experimental group 
and 83 in the control group. Forty lessons were developed 
II 
to teach the skill of organizatian. The lessons took 
I' 
approximately 10 minutes of the daily reading period. An 
informal and a standardized reading test preceded and 
followed this eight weeks program. 
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Findings and conclusions: The Metropolitan Achievement Test 
I 
(Elementary Reading} showed a gain of .38 in gr.ade equivalent 
for the experimental group and .22 for the control group. A 
.. 
two months gain was a normal one for the control group for 
the experiment was based on a two-month's plan. On the in~ 
formal test, the experimental gr0up gained 6.11 in raw scores 
and the control group 5.30. ln both tests the experimental 
group was superior. 
The skill of organization of material is difficult to 
,, 
measure, but it is believed that there might have been many 
I • 
I• 
more gains to measure that were not included in these particu-
lar tests. 
I 
It appears to the writer that these lessons could be af 
value for the retarded or slow-learner in the fifth and sixth 
I 
grades in providing an easy program in organizing reading 
material. 
I 
-------------------------------------------------------------
Harm0n, Erne.st G., and Melden E. Smith, Word .Analysis Through 
the Use of Word Classification Devices, Unpublished Master's 
Thesis, Boston University, Boston, Massachusetts, 1957. 
P-roblem: To construct devices to make it possible to bring 
the reading vocabulary closer to the size of ~he child's 
speaking vocabulary. 
Procedure: Devices were designed for easy, rapid classifica-
tion, and to determine the effect of classification upen 
ability to analyze. Each lesson was to run for no more than 
103' 
I 
15 minutes, averaging 15 words per categ~ry. Pevices were 
built for three classrooms for a testing at the end of six 
weeks. 
Durrell's Meaning Vocabulary was the source from which 
the w0rds were taken. Words were classified according te 
meaning. Pocket charts required approximately1 30 words each. 
A master sheet was supplied to each teacher so" that sh~· 
could check off each child as he completed eac:h group. 
This study was planned for a heterogeneous group of fourth 
grade children living in a residential town in southeastern 
Massachusetts. There were three experimental 11and three 
control groups. The for.mer used the classifiqation devices 
and the latter studied under the teacher's usual methods. 
All were experienced teachers. There were 91 pupils in the 
experimental group and 97 in the control group, makfng a 
I 
total of 188 children. 
For the purpose of equating the groups, the Otis Quick-
Scoring Mental Ability Test was given. For word pronuncia-
' 
tion, the first half of Boston University Word Pronunciation 
Test plus the last half of Gates Pronunciation Test were 
given. Gates' Reading Survey Test was given ror general 
reading ability. 
I' 
This experiment consisted of 30 lessons and extended over 
six weeks. At the end of this time the children were tested 
for gains. 
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Findings and conclusions: It was found that there was a 
significant gain in ability to pronounce unfam~liar words, 
a slight gain in vocabulary, no apparent gain in compre-
hension and speed, and a slight gain in reading average. 
It was suggested that a study of this type ~hould be used 
earlier in the year because the materials are well planned 
and constructed. Therefore, under more favorable conditions, 
a greater gain should prove that these devices,would produce 
a noticeable improvement. 
This same material could be a valuable aid for children 
with a shorter span of attention and for the children in 
Grades Five and Six who have reading problems. Further re-
search could enlarge this vocabulary and present some of the 
I 
words that have been added to the modern child's speaking 
vocabulary. 
-------------------------------------------------------------
Harrington, Anna I., Exercises for Developin~ Visual Dis-
crimination at.a Pre-Reading Level, Unpublished Master's 
Thesis, Boston University, Boston, Massach~setts, 1954. 
Problem: To build visual discrimination material to supple-
ment reading readiness workbooks for kindergarten and first 
,, 
grade children. 
Procedure: The author created this material to develop more 
efficiency in visual discrimination before starting formal 
reading. The visual material is divided into seven units. 
The first six units contain original pictures. Each of the 
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first picture-units consist of five lessons, and each lesson 
is composed of four exercises. The last unit contains 10 
lessons of geometric forms. 
The lessons graduate from the very simple t0 a level of 
fine discrimination. Each child has a lesson-paper, a 
marker, and a crayon. Instructions are given and the teacher 
supervises the responses to the first exercise in each 
lesson. 
Findings and co~clusions: There was no statis~ical evalu-
ation of· the lessons. The author felt that th
1
e material 
proved valuable in the readiness program. 
The exercises could be carried on for a longer period in 
the first grade with those c~ildren whose formal reading 
program should not begin as early as the average first 
grader. The retarded reader in second grade who is weak in 
visual discrimination would find some of the ~aterial ap-
propriate for his needs. 
-------------------------------------------------------------
Harvey, Euphemia, Supplementary Reading for Children with a 
Complete Second Grade Vocabulary, Unpublished Master's 
Thesis, Boston University, Boston, Massachusetts, 1956. 
' 
Froblem: To provide certain stories from the Bible which 
could be used as supplementary reading material with a con-
trolled vocabulary of second grade level. 
Procedure: Thirty Old Testament Bible Stories were written 
by the author. It was not possible to include,, all stories 
of the Old Testament. The writer felt that some of the 
stories would be better if told and explained to children 
instead of being read". 
,, 
The reading skills and vocabulary of the Scott Foresman 
Series through the second readers were used in1 developing 
the stories. It was necessary to employ some words not 
found in the Scott Foresman vocabulary. Thirt~-six words 
used in the stories were from Gates' Reading Vocabulary for 
the Primary Grades. A third vocabulary list cailed the 
Supplementary List was developed because the w,ri ter found 
that Bible stories have words that were not included in 
second grade lists, but were necessary to the ,story. Words 
on either the Gates List or the Supplementary List were re-
ferred to as new words by the author. In the story in which 
these new words were first introduced, they were listed 
before the title. The 30 stories were included in the body 
of the thesis. 
Findings and conclusions: There was no evaluation of the 
I 
stories. • I However, the author conducted an ~nformal try-out 
of the material by reading all of the stories to a gro~p of 
37 children in her sub-primary class to test the interest 
I 
and understanding of the content. Following each reading, an 
opportunity was given to the children to illustrate some part 
of the story. Evidence of interest was shown by the children 
107 
asking for more stories. The illustrations showed compre-
.hension. 
Because of the high interest level of the stories in the 
study, they would provide supplementary reading material for 
" 
third and fourth graders reading on a second grade level. 
-------------------------------------------------------------
Hilbert, Carmela, Marjorie Jones, Constance Lanseigne, Evelyn 
Libby, and Louise Tosi, Construction and Evaluation of Ex-
ercises for Q.uick Silent Reading Response·s for Grade Two, 
Unpublished Master's Thesis, Boston University, Boston, 
Massachusetts, 1956. 
Problem: To develop and evaluate a series of 1silent reading 
exercises which require quick meaningful responses. 
Procedure: d Thirty exercises based on the Scott Foresman 
Readers for Grade Two were developed. I The words were divided 
so as to stress as many as possible in the daily five minutes 
that they were to be used. The 30 exercises ~ncluded lessons 
on word recognition; word meaning; picture analysis; word 
-analysis; phrase recognition; and matching. In each lesson 
the child would read silently the sentence or phrase 0n a 
flash card and then he would hold up the correct answer card. 
The physical materials used were flashcards, pictures, strips 
of colored paper, and objects. 
Two hundred and thirty-three children were involved in 
this study; 107 girls and 126 boys. These were divided into 
the control group of 113 and the experimental group of 120. 
There were 10 classrooms in five different cdmmunities in 
0 
0 
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I 
Massachusetts; five in the control group and five in the ex-
perimental group. Each experimental group was matched with 
a similar classroom in the same community. 
In January, both experimental and control groups were ad-
ministered Form A of the Detroit Reading Test. Following 
this, for a period of five minutes a day, the experimental 
group was given the exercises which had been cpnstructed. 
The control group followed their usual classroom procedure. 
At the end of a 30-day period, Form B of the Detroit Reading 
Test was administered to both groups. 
l!'indings and conclusions: The mean score on the Detroit Read-
, 
ing Test for the experimental group in January was 14.05 com-
pared with 12.10 for the control groupo The critical ratio 
of 1.89 showed the difference was not statistically signifi-
cant. There are 94 chances in 100 that this i's a true differ-
ence in fa~or of the experimental group. 
II 
The mean.score for the experimental group on the Detroit 
Reading Test in February was 17.55 compared wi1th 15.63 for 
the control group. The critical ratio of 2.02 showed the 
difference was not~tistically significant. ~here .are 98 
chances in 100 that it is a true difference in favor of the 
experimental group. 
The material appeared to be useful. The gains were not 
significant statistically for the experimental group, but 
there were more people with top scores and fewer with low 
0 
0 
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scores. 
These exercises could be used for a slow-lea~ning child 
in Grade Three if meaningful practice with second grade 
vocabulary is needed. 
------------------------------------------------------------
Jennings, M. Virginia, and Anne M. Akus, Word Mastery in 
Oral Reading, Telling Versus Sounding Words in Grade One, 
Unpublished Master's Thesis, Boston University, Boston, 
Massachusetts, 1959. 
Problem: To determine the relative merit of t~o different 
procedures employed in oral reading situations. 
Procedure: The two types of reading procedures used were: 
(1) Having the child sound out unfamiliar words as he meets 
t' 
them in reading; and (2) Having the teacher supply immediate-
ly an unknown word to the child, so that the cbntinuity of 
" 
the story will be sustained. 
One hundred twelve first grade children in four class-
rooms with different socio-economic backgrounds were used 
in the study. A list of 40 words was selected. for the study 
from a variety of sources of speaking vocabulary of children 
on a first grade level. Both phonetic and non-phonetic words 
were listed. Nouns, verbs, and adjectives we:t·e .included. 
The words were paired because two words were taught each 
day. The ~uthors wr~te stories incorporating the words. No 
,I pictures were included in the stories, and th~ vocabulary was 
kept at primer level with the exception of the two new words 
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I , 
introduced. The two new words were repeated as often as 
possible in each story. A rotation plan was used in order 
that all words would be presented both ways. One school 
began with the sounding method, and the following day the 
telling method was used. Each child had his own story 
I 
• I • book. All reading was done ~n the selected reading groups 
the first thing before the basal reading lesson. The se-
lected words were presented each day to each reading group. 
There was also a very brief review of the two words taught 
on the preceding day. The only practice given to the experi-
mental words was in the presentation in reading the story 
and in the brief review of the following day. All the read-
ing was oral and at sight. 
Two types. of testing were used: ll} Weekly!' individual 
inventories; and (2) A delayed group,. test ad.m.iniitered one 
week after the program was completed. Flash cards were 
used for the individual weekly testing. A separate check-
list was kept for each of the four weeks of the study. The 
delayed test was a group test administered to each of the 
four classes participating in the study. ~t included word 
picture identification and identification by category. 
Findings and conclusions: No statistically significant 
ratios were found in any of the comparisons of the two 
methods. All the comparisons of the weekly te,sts, although 
not statistically significant, favored the telling method. 
113:. 
All comparisons of the delayed test scores, although not 
'I 
statistically significant, were greater than the weekly 
comparison and favored the sounding method. .Many w0rds 
showed differences greater than 10 per cent between the 
sounding and telling method. 
The material included in the study could be adapted for 
supplementary reading with retarded ·second and third graders. 
------------------------------------------------------------
Junkins, Kathryn M., The Construction and Evaluati0n of 
Exercises for Developing Visual Discrimination in Be-
ginning Reading, Unpublished Master's Thesis, Boston 
University, Boston, Massachusetts, 1939. 
Problem: To train children to see similarities and differ-
enc es in words and word elements. 
Procedure: This study was limited to children, in the lower 
half of ~rades One and Two in two public schools in the 
vicinity of the Boston University ~ducational Clinic. There 
were 93 children--46 in the control gr0up and 49 in the ex-
perimental group. These groups represented similar types of 
children and approximately the same types of t~aching. Most 
of the background represented was of foreign parentage and 
both groups were comparable socio-economically~.. The control 
group rated slightly higher mentally. 
Material was prepared for a period of six w··eeks or 30 
teaching lessons. Each day's work was planned· for a 10-
minute work period. The exercises included: (1) Matching 
single letters; (2) Matching pairs of letters; (3) Matching 
' parts of w0rds; (4) Matching w0rds in isolation; (5) Finding 
. 
words in context; (6) Matching ideas expressed in words; 
{7) Making letters; and (8) Making words. 
The words for this study were chosen from Gates' A Reading 
Vocabulary for the Primary Grades and the International 
Kindergarten Union List. These were used for matching pur-
poses only, so they would be led to see differences and 
similarities in words and word elements. Many exercises had 
pictures to help children recognize words. 
The teacher's manual contained directions for teachers 
not familiar with the construction material. 
Papers were mimeographed for the day's lesson. Blocks 
similar to the ones appearing on the seatwork papers were 
put on the board where each ~as done with the entire class. 
There was a practice sample at the top of the page. Individu-
1 
al help was given to any child appearing to need assistance. 
Tests were constructed to measure various functions 
affecting beginning reading. These tests were given to the 
experimental an~ control groups before the beginning and at 
T 
the close of the experiment. 
Findings and conclusions: In the visual discrimination test, 
which was a specific measure of the teaching, the experiment-
al group was superior to the control group despite the fact 
that the control group had the advantage of a better mean 
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mental age. 
The ~isual discrimination exercises impr0ved the rate of 
learning new words. In the Detroit Word Recognition Test, 
which was also given to the two groups, the experimental 
group was superior to the control group. 
The gains made in the group auditory test by the control 
group were larger than those made by the experimental group. 
The gains made by the control group were undoubtedly the 
result of practice on similar material. 
The material in the study could be used with slow first 
graders over a longer period of time with more'repetitions 
before the children have an opportunity to experience 
failures in the reading field. Slow-learners in the second 
and third grades could use these same lessons,, but it is 
' I• 
suggested that many more exercises be added when extended 
into the higher ~rade levels. 
------------------------------------------------------------
Keefe, Margaret Agnes, Exercises f0r the Development 0f 
Effective Word Recognition and Word Meaning in Grade 
Five, Unpublished Master's Thesis, Boston University, 
Boston, Massachusetts, 1950. 
Problem: To construct a set of workbook exercises for the 
development of effective word recognition and word meaning 
in Grade Five. 
Procedure: The workbook has been written on ~.he assumption 
that children have had adequate training in recognition of 
0 
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I I 
consonant sounds and blends; recognition of long and short 
vowel sounds; recognition of vowel combination~; recognition 
of words that rhyme; and recognition of frequent phonetic 
elements. In constructing the workbook exercises, the writer 
had access to the Durrell-Sullivan Selected Vocabulary List 
for fourth, fifth, and sixth grades. The majority of words 
used were taken from the fifth grade list. These words were 
cheeked against the Gates Primary List. The dictionaries 
used were Webster's Collegiate Dictionary, Fifth Edition, and 
the Thorndike Century Junior Dictionary, Revised Edition. 
In addition to the vocabulary control, care was taken to 
keep the stories and poems as simple as possib~e so that the 
context would help the child to reorganize the.words and 
understand their meanings. 
The words to be taught in each lesson are introduced 
through a simple story to stimulate the pupils to reorganize 
words and understand their meanings through the contextual 
use of the word. The workbook provides for 25' lessons. 
Growth in learning eachword is brought about by experiences 
., 
I 
which call for practice in any of the following exercises: 
1. Association of a definition with the contextual use of 
the word 
2. Matching words with definitions 
3. Identifying words closely related in meaning 
4. Identifying antonyms 
5. Identifying homonyms 
6. N0ting differences 
7o Identifying words with more than one meaning 
I 
8. fnferring meanings 
9. Recognizing alphabetical sequence 
10. Identifying smaller words in larger words 
I 
I, 
11. Syllabication 
1 
12. ~s·sociating ideas 
I 
, 13. Identifying rhyming words 
14. Root words 
1:5. Pompound words 
I 
1'6. Sentenee meanings 
I 
17. Games and activities. 
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Findipgs and conclusions: Although the specific purpose of 
th~ study was to construct exercises in word recognition and 
word meaning, the writer e~perimented with small groups to 
II 
test the value of the exercises. In such a limited experi-
ment t~e writer found the exercises challenged the thinking 
of thelgroups and did improve their ability to recognize 
words and understand their meanings. This may have been 
I 
partly 1 due to the enthusiasm of the writer, who introduced 
many exercises to fifth grade students. 
The study revealed these facts: (1) That pupils fre-
quently had erroneous concepts of the material; (2} That 
there ·was a greater tendency to ga~n meaning from the con-
text among the higher levels of intelligence; :.and· (3) That 
0 pupils with a good reading background did better than those ,, 
who had a poor reading background. 
I 
The slow-lear er in Grade Six would derive benefit from 
....... -· .. n-~--,~ 
these exercises if ne is not retarded more than one year ~n 
the readin~ program. 
I 
----------~-------------------------------------------------
Social Studies Text-
Problem: st the reading materials of one history 
text-book to the reading levels within a fifth grade class. 
Procedure:'' No a tempt has been made to evaluate the im-
portance O·f the ubj ect matter taught; or to accomplish the 
I 
prescribed. objec ives of a social studies curriculum. The 
textbook, Early America, was re-written on a lower vocabu-
lary level, to determine if slow-learners would benefit by 
I 
the adjustment. 
The study has been developed from three projects. The 
I 
first step was the administering of standardized tests to 
discover ~hat per cent of the class was able to read and 
understand material written at the fifth grade level. The 
Kuhlmann-~derson Test was given to measure the intelligence 
of the class. The Durrell-Sullivan Reading Capacity Test 
was used to determine the extent of the children's power to 
I 
I 
get meaning from words and paragraphs. Finally, the results 
0 
0 
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of the Durrell-Sullivan Reading Achievement Test indicated 
I 
the amount:. of progress the class had actually made by using 
I, 
their natiye ability while lear.ning to read. The second 
,, 
study was carried on to find out how m~y of the pupils in 
' 
,, 
the fifth grade could read Early America, the textb0ok upon 
which the course of study is built, without help from the 
teacher. 'rh-en the text was re-written in an easier vocabu-
lary and in shorter sentences to see how many of the pupils 
would benefit from that method of teaching history. The 
last section of the project was devoted to testing the 
ameunt of learning which took place when the lesson. was one 
long unbroken reading selection, and comparing the results 
with information gained when the lesson was divided into 
I• 
many short topics. 
I 
Findings and conclusions: The results of the st.Q.!i·Y showed 
th~t: 
1. Mos·t of the class can understand the textbook Early 
America when the teacher precedes their silent read-
ing' with a resume of the chapter. 
2. Wh~,n the unsimplified text is presented, without the 
;I 
teacher's analysis beforehand, the majority of the 
class fails to comprehend the subject matter read. 
3. If 1fthe teacher relates the story of the chapter, and 
,I 
no silent reading is done by the class, most of the 
students learn the facts and ideas which have been 
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I ' It 
~ explained. 
4. The .~reatest amount of learning is brought about by 
simp,_lifying the text and dividing it into sections 
foll.owed by study questions. 
'· 5. Pres<enting the simplified text in one complete unit 
is ~~ improvement over using the book as it is 
written, but it is not as efficient a procedure as 
using the simplified chapter in topics separated by 
study questions. 
" 
--~~--------------------------------------------------------
Kelly, Katherine V., and Ail!;3en G. Lockhart, A Planned Pr0-
gram for Developing Word Perception in Grade One, Un-
~ublished Master's Thesis, Boston University, B9ston, 
Massachusetts, 1950. 
Pro'blem: T.o set up a planned program of specific exercises 
to develop word analysis skills during the second half of the 
first grade in preparation for an evaluation qf the same 
I 
exercises at a later date. 
Pr.ocedure; Eighty exercises including initial blends, final 
consonants,' and word rhyming were selected for the outline. 
Ini'tial co4sonants have been omitted, since it is assumed 
th~t they will have been taught. The exercises are designed 
to develop auditory and visual discrimination of the most 
I 
common phonetic elements. They have an application to read-
' 
ing and writing activities and may supplement any basal read-
ing system. 
c 
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Master copies of these exercises were set up, and 200· 
1: 
copies 0f each visual exercise were duplicated. A second 
set of vis~al master copies were in readiness so that the 
evaluation 1 could be carried out on a more extensive basis. 
Twenty-five copies of each auditory exercise were dupli-
cated and put together in manual for.m. Each lesson includes 
I 
an auditory and a visual exercise to last approximately 30 
I 
I' 
minutes. ~t is planned to divide them into two 15-minute 
periods. The auditory practice should be given in one 
'I 
peri~d, followed by the visual practice in which each child 
I! 
,, 
has an opp9rtunity to participate. In each auditory exer-
cise the child hears the phonetic element in familiar sight 
words, learns the name of the letter or letters in the 
!I 
element, a~d distinguishes the element from similar ele-
ments in other words. In the final step he hears it in 
1: 
his own speech. In each visual exercise the child sees the 
phonetic element in ~amiliar sight words and then dis-
tinguishes it from similar elements in other words. 
I 
Findings and conclusions: It is planned to have these exer-
I• 
cises evalfiated at a later date by a group of teachers in 
I 
Grade One to determine the proper placement and value of the 
I' 
. ex~rcises.' lt is hoped that as a result of this evaluation 
the grade placement of certain initial blends, final conso-
' 
nants, and. word elements may be known better. Through this 
" 
evaluation1: it is assumed that some conclusions may be drawn 
0 
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concerning the value of planned daily instruction as an aid 
to 'teaching word perception. 
'The exe~cises in the study could be adapted for use with 
the' slow-learners in the second and third grades even though 
th~ materiJl was originally designed for first grade. 
-------------------------~----------------------------------
Kennedy, Irene T., A Workbook for Teaching Word Analysis / 
,skills in Grade One, Unpublished Master's Thesis, Boston 
University, Boston, Massachusetts, 1949. 
Problem: To develop exercises to teach word analysis skills 
I 
for the first grade. 
Procedure: The writer found a great need for exercises to 
II ,, 
supplement 'the first grade reading workbook, published by 
Scott, Foresman and Company, to accompany the Curriculum 
Foundation Series. A list of words which are included in 
the three pre-primers, the primer, ~d the first reader of 
the basal series was compiled. The 55 exercises were arrang-
" ed 'alphabetically and were used as a guide for use in plan-
ning the exercises for visual and auditory discrimination. 
,I 
These exercises are not all original, but are selected from 
,, 
various original sources to be used in the first grade. 
I, 
Many of the exercises can be used independently by the 
children, while others will be used as a teaching device, 
de~ending upon the needs of the individual learner. 
Findings and conclusions: The study has made no attempt to 
0 
0 
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evaluate the exercises; the chief purpose being the prepa-
ration of exercises in word analysis to supplement the 
" 
Curriculum! ]'oundation Series in the first grade. 
The above material may be utilized by the slow-learner 
in Grade Two who needs supplementary exercises in word 
·I analysis on a first grade level. 
II 
__________ i ________________________________________________ _ 
Lally, Dorothy Marie, Construction of Exercises in Contextu-
al Analysis as Aids to Word Recognition in Grade Two, Un-
published Master's Thesis, Boston University, Boston, 
Massachusetts, 1953. 
Problem: To design a set of exercises in contextual analy-
sis to be used as aids to word recognition in Grade Two. 
I I ,, 
Procedure: 1; This study is particularly concerned with the 
. .,
bright-child at the second grade level and per se, will ~ot 
take into consideration the nor.mal pupil or the slow-learner 
I, 
within that grade. Fifty original exercises were construct-
ed, the author endeavoring to carry out the exact principles 
I• 
set forth by Gray for use in the development of increased 
skill in contextual analysis for the gifted child in Grade 
Twe. The material is based upon the Gates-Huber-Peardon 
I 
Galter System and Gates' word lists for Grades Two and 
Three, with thoughtful consideration given to the respective 
word lists'of Dolch, and Durrell and Sullivan. 
I Following the selection of words, short lessons have been 
prepared with the objective in mind of repeating the se-
' 
0 
0 
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I 
lected words in actual statements. These lessons, although 
rather brief, are nevertheless comprehensive to a degree 
that the child learns with a minimum of effort and under 
little supervision on the part of the teacher. Designed to 
ex~end ove~ a period of 2~ months, these exercises may be 
I 
given unde~ the direction and guidance of the classroom 
teacher. 4 span of 15 minutes should prove sufficient time 
for completion of each exercise which is to be ,given daily 
and at a time which is apart from the regular reading period. 
I' 
The types 9f exercises employed in this study are classified 
un~er the r,ollowing headings: 
1. Anticipation of the meaning of a word (using illustra-
' 
tions as meaning clues) 
,, 
I 2. nReading on" to identify an unknown word from total 
context (read the whole sentence, then return to the 
I 
unknown word which the pupil may then be able to 
solve) 
I 
I 3. Combination of meaning with structural analysis 
{te~ts ability to scrutinize two similar word forms 
ide~tifying each correctly} 
4. Checking context clues withword form clues (supply-
ing~,words on a basis of meaning clues plus one visual 
clue) 
5. Sel~cting from multiple meanings {the context does 
not ,:exactly define but it does clearly indicate the 
meaning of the unknown word). 
I 
0 
0 
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Findings and conclusions: These exercises have never been 
submitted to experimentation within the classroom; the chier 
purpose being the preparation of exercises to improve the 
ability of ''the bright· second grader to use contextual analy-
' 
sis as an aid to word recognition. 
".Althoug.If the exercises were designed for the bright second 
grader, a slow-learning child in Grade Four who needs extra 
practice with primary vocabulary would derive benefit rrom 
these exercises. 
----------,-------------------------------------------------
Lenk, Elizabeth Pauline, The Comparison of Word Study and 
Word Enrichment Techniques on the Rate of Learning to 
,Read in Grade Une, Unpublished Master's Thesis, Boston 
'0 ni versi t y, Boston, Massachusetts, 1946. 
I 
Problem: To evaluate the effects of word study and word 
enrichment ''techniques on the rate of learning to read in 
Grade One. ' 
ol 
Procedure: One hundred and twenty-two boys and girls in the 
six first grades in a small residential town of Central 
I 
Massachusetts were used in the study. Twenty-four words were 
di~ided into three groups of eight words each. Each group of 
ei&ht word~ was taught to two dirferent rirst grades. In 
order to care for the possible differences in difficulty the 
rour words '!which were taught by word enrichment in one 
school were taught by word study in the other. The teaching 
period for each group of eight words was 20 minutes; the 
0 
0 
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first 10 minutes were used in introducing the words, and 
the second1lO minutes were used ·fl·or givi:p.g many -practices. 
I One hour after the teaching period each child was tested 
individually with flash cards to deter.mine the number of 
words retainB~. The score was co~sidered as his learning 
rate. 
The Pintner-Cunningham Primary Intelligence Test Form B1 
,I 
and the Detroit Word Recognition Test Farm B2 for the 
I 
'I Primary Grades were both given and scored by the writer. 
It 
The examiner gathered the data the last week in January. 
I 
II 
Th~se test$ were administered in the regular classrooms in 
the group. 
,I 
Findings and conclusions: The conclusions obtained from 
the data were: 
1. The. "difference between the two methods, word study 
and '•w ord enrichment, was not statistically signi.fi-
cant. 
" 
,I 
2. The 1relationship of mental age and the rate G.f 
learning of the high mental age group showed that 
I 
the 
1
difference between the two techniques was not 
statistically significant. 
,, 
1: 
3. The ·:relationship of mental age and the rate of 
" learning of the low mental age group showed that 
" 
the ,,difference between the two techniques was nGt 
statistically significant. 
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4. A study o~ the data on comparison of learning rate 
by ~oys and girls in Grade One; using the word study 
., 
technique, revealed a dif~erence which was not 
sta~istically significant. 
') 
5. A study o~ the data on comparison o~ learning rate 
" by boys and girls in Grade One, using word enrichment 
tec4nique, revealed a dif~erence which was not 
,, 
I 
statistically signi~icant. 
6. The ;:data for the comparison o~ reading achievement 
I 
with learning rate showed a difference whichwas 
statistically signi~icant. The mean Detroit Word 
'I 
Recognition score for the high learning rate group 
I' 
was '7 .1;3 compar.ed with 3 • 67 for the low learning 
I 
rate group. The critical ratio, being 6.70, was 
statistically significant. 
I 
'The var~ed and interesting lessons developed by the 
aut,hor of ~1he study would motivate the slow-learner in 
second or third grade who has not mastered first grade vo~ 
cabulary. 
----------~-------------------------------------------------
Lip~er, Mary I., and M. Lillian Lane, A Reading Workboek ef 
Stories 1and Exercises with First Grade Vocabulary and 
Fourth Grade Interests, Unpublished Master's Thesis, 
~oston ~niversity, Boston, Massachusetts, 1950. 
Problem~ To prepare a workbook of stories and exercises to 
,, 
meet the needs 0~ a child who has fourth grade interests 
0 
an4 a first grade vocabulary. 
I· 
Procedure: The workbook includes 33 stories which vary in 
length from approximately 200 words to 250 words.. Each 
I' 
story is a complete unit in itself, and can be used for one 
" 
reading pe~iod. The subject matter is varied, consisting 
of folk tales, episodes from our history, nonsense, and 
I 
stories 0f ''children, animals, a,nd nature. 
Each story is followed by a set of three. exercises. 
These exercises contain the same words as were used in the 
" 
story. Th~y are short and involve a minimum 0f original 
writing on1the part of the pupil. The objectives for the 
I 
exercises aire specified. 
, I 
II 
~The w0rcl:s used in the workbook are taken from the Pre-
Primer I, ~1re-Primer II, Primer, Book I-Level Ii. Book II-
Level I lists of the Durrell-Sullivan Primary Wo.rd List. 
!I Ad~itional rords are taken from Gates' A Reading Vocabulary 
I 
for the Primary Grades {the first 1,000 words). All new 
,· 
words intrdduced are used at least five times in the story 
I 
I 
in which they are first presented. Many of these words 
I 
are repeateO. in following stories. 
I 
Each story and set of exercises is followed by lists of 
thew ords that were used. There are five lists: 
i. Words from Durrell-Sullivan Primary List 
I. 
2. New Forms of Words from the Durrell-Sullivan Primar,v 
List 
0· 
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3. Woras from the Gates Primary List 
· 4. Additional enrichment words and proper nouns 
5. Add~tional-words used in direction for· exercises. 
The words for these five lists, with a complete count of 
I 
the number: of times each was used, are in the appendix. 
Findings and conclusions: There was no evaluation of the 
I, 
stories and exercises in the study. The chief purpose was 
to develop 
11 
a workbook for fourth graders who are retarded 
two years in reading • 
. 
-----------------------------------------------------------
I 
MaqDonald,,Avis, Exercises 'for Organization of Reading 
Ma~erial in the Social Studies, Unpublished Master's 
Thesis, 'Boston University, Boston, Massachusetts, 1946. 
Eroblem: To construct a workbook of various types of exer-
cises in organization of reading matter to help intermediate 
grade pupi~s to read with greater understanding and to ulti-
mately improve their written recall. 
Pr~cedure: :: This workbook might be used as preparatory ma-
terial for' the commercial workbook or as a general aid for 
classes provided with texts only. Lt might also serve a 
purpose as a reading workbook. The subject matter contained 
is concerned with the continents of the Eastern Hemisphere. 
Only topics of significance and major importance have been 
used in the construction of the paragraphs, such as climate, 
rainfall, ~nd topography of an area; the people--race, 
!28 
nationality, dress, education; transp0rtation and trade; 
agricultural products and industr~es; government; or any 
subject peculiar to a particular place. Drills of a similar 
,: 
type are repeated at intervals tc:> afford an opportunity for 
., 
continued practice. 
" Within each geographical area the exercises are arranged 
•I 
more or less in c:>rder of difficulty. Some examples of the 
types of exercises employed are: (1) Alphabetizing; (2) Find-
'1 • 
ing w0rd meanings by use of a glessary; (3) Classifying names 
,, 
I' 
into correct categories; (4) Separating jumbled paragraphs 
and arrangi~ s~ntences in order; (5) Matching headlines and 
par~graphs; ~< (6) Finding topic sentences; and (7) Other 
I 
similar typ~s. 
Findings and conclusions: Although all of the workbook 
drills were:: not tried out and only a small class was tested 
,. 
on the acquisition 0f reading skills, in general it was 
I 
found that the brighter pupils did well and seemed to enjoy 
the work; whereas the slcmer pupils found much of it quite 
• I 
difficult. This would seem to indicate the necessity of 
more practice of the various types for the slower learning 
I 
child. 
" 
------------------------------------------------------------
129 
Malloy, Ma~y Margaret, and Audrey Marie O'Hare, History 
Stories' of Lynn for the Slow Learners of Grades Four, 
Five, and Six, Unpublished Master's Thesis, Boston 
Univers~ty, Boston, Massachusetts, 195~. 
Problem: To develop a series of exercises about Lynn that 
will give the slow-learning children of Grades Four, Five, 
·I 
,, 
and Six a better understanding and knowledge of the part 
" 
" Lynn has played in the growth of America. 
Pr0cedure:" In 1956 Marjorie Louise Needham suggested in her 
thesis the::need for a series of history stories about this 
historical''and beautiful city. These stories have been 
written with that thought in mind and with the hope that 
I 
the,y will bring a greater appreciation of their city to the 
I 
school children of Lynn. Many hours of research were spent 
I. 
studying old manuscripts, record and histories of the days 
,, 
,, 
bef~ore Lyn:q. became a city. Since very little historical 
I 
material had been published, it was necessary to search 
through many old newspapers. The special anniversary 
editions of, the Lynn Daily Evening Item were used. Visits 
to local hfstorical points of interest were made to gather 
information for this study. The stories cover events in ,, 
I' 
Lynn from t 1he arrival of the first white men up to the 
I 
I 
,, 'I present ti~e. The stories have been written with the hope 
that they will form an up-to-date history which may be used 
to help the children of Lynn know their community and its 
hisitory, parst and present. 
I 
I 
( 
Q. 
0 
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Findings anu conclusions: There are 1no findings since ·this 
was a planned program. It was not one that was in fact used, 
observed or: tried. 
tl 
I• 
------------------------------------------------------------'1 
Manchester,'' Marjorie, A Reference Book for Sea Life for Second 
Grade, Unpublished Master's '!'hesis, Boston University, 
.Boston, Massachusetts, 1950. 
Problem: To build a reference book based on forms of sea-life 
I 
most commend on the New England coast. 
Procedure: A reference book based on second grade vocabulary 
and sentence structure covering the forms of sea-life most 
common on the New .!England coast was developed for the apove 
average child. Twenty-six different types of sea-life, such 
~s lobster, starfish, oysters, clams, etc. are included in 
'I this refere~ce book. Each page of the book has one type of 
sea~life and includes a story about this sea creature;and 
I 
alsq a colo~ed illustration. After the study of sea-life has 
I 
been completed, samples of workbook exercises are used to see 
how :much information the child has derived from this study. 
I 
Findings and conclusions: No attempt has been made by the 
author to ev::aluate this study. The chief purpose was to 
,, 
provide a re'ference on New England sea-life written on second 
grade reading level. 
I 
A s1ow-l~,arning child in Grades Four or Five would enjoy 
the stories and c 0lored illustrations because of the high 
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interest level of the material. 
------------------------------------------------------------
McAuliffe, Mary Ellen, Exercises to Develop Skill in Gaining 
,Meaning from Context in Grade Four, Unpublished Master's 
Thesis, Boston University, Boston, Massachusetts, 1950. 
I· 
I• 
Problem: To set up a set of exereises to give pupils in 
Grade Four guidance which will help them: (1) To develop 
power in using the context where it is of value in deriving 
meaning; ~d (2} To increase the efficiency of pupils in the 
use of context in deriving meaning. 
Pr'ocedure: In picking the type of context clue to use in 
the exercises, the list compiled by Edick from an analysis 
of ·techniques used in elementary readers was used as the 
main source. There seemed to be much overlapping with qther 
lists consulted. Four of the top ranking types of clues in 
the Edick rist were chosen--namely, synonym; definition; 
association of ideas; and experience. It was decided to 
I 
bui1d 30 exercises; six exercises to develop each technique. 
I 
Als:o includ.ed is a set of six review exercises made up of 
I' 
two or more of the teehniques. The text of the exercises 
was, written so that the clues come in various positions in 
I· 
II 
the, s entenc::e or paragraph as found in reading--before the 
word, after,, the word, and before and after the word. Only 
one technique is presented in each teaching exercise. Words 
used in the exercises were taken from the Durrell-Sullivan 
" 
Reading Vod~bulary for Grades Four and Five. In each exer-
• 
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cise not less than six and not more than eight new words II 
were included. Words were chosen from the list which could 
,, 
be woven i~to a theme of interest to both boys and girls of 
this grade 1level. An attempt was made also to include words, 
,, 
'• 
the meanings of which might not be too well known to 
I 
children. I' 
~Each exercise is accompanied by a matching test--the 
matching of meanings with the new words in the context. 
The matching exercises were placed after the practice story 
II 
I 
or sentences so that the reader will read first to get the 
meaning rather than to find the answer to the word matchi.~g 
exercise. 'The following dictionaries were consulted in 
making up t~e list of meanings: (1) Thorndike Century Be-
, 
,, 
ginning Dictionary; {2) Winston Simplified Dictionary for 
Schools; and (3) Webster's Elementary Dictionary for Boys 
and Girls. :· 
I 
Findings and conclusions: It is not supposed that these 30 
exercises w·ill be sufficient to develop mastery in this word 
I ' 
" meaning tec~nique. It is hoped that with these lessons as a 
I 
basis the teacher and the children will grasp every oppor-
tunitw to make use of the skill and strengthen it in the 
,, 
,, 
daily reading of school subjects and in any independent 
I 
,, 
reading. 
Much of the material could be adapted for use with the 
I• 
slow-learne~s in higher levels than the fourth grade for 
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I' 
which the material was originally designed. 
~-----------------------------------------------------------
,I 
McBreen, G~rtrude, Workbook in Reading for Special Class 
ChildreR, Unpublished Master's Thesis, Boston University, 
Boston, Massachusetts, 1949. 
~roblem: ~o prepare a set of wor~pook exercises to develop 
a reading ~ocabulary for a group of slaw-learning children 
in ,a special class. 
I 
Procedure: ' Ten mentally retarded children in a primary 
special class were used for this study. Four of the 
children came from underprivileged homes where a very limit-
ed amount of English was spoken. Four children came from 
,, 
average middle class homes. Two children had a definite 
1 t; 
speech defect and one boy was only beginning to talk. Two 
ef the 
family 
'I boys:, were brothers and one other member of their 
,I 
was in a speeial class for mentally retarded. All 
I 
'• 
of these children had been placed in the special class after 
I 
being tested by a Travelling Clinic. A reading check showed 
that these youngsters could not read a pre-primer. 
I 
I 
The group was tested by the Travelling Clinic to determine 
I I, 
I 
the M.A.'s and I.Q.'s. A rate of learning test was given 
to obtain the number of words each child could retain follow-, 
I 
ing a teaching period. A vocabulary test was given at the 
beg~nning or the study so that the vocabulary growth could 
be checked at the end of the study. The work of developing 
the vocabulary covered a period of five weeks. About 70 
I 
,I 
0 
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minutes a :flay was given to this work. The initial conso-· 
'I 
nants b, _9, d, f, ffi, h, j, _!£, 1, !!!;, .£, .£., _!:, ~' t, :!' and 
z were develeped. Fifteen minutes a day was used in oral 
., 
work in auditory and visual drill in order to help each 
child recognize words and letters. Twenty minutes a day 
was used to introduce new words and review old words. The 
'I 
workbook exercises were presented during a 15-minute period. 
,, 
When all the worksheets were completed, the five weeks work 
was put together in book for.m and the children took them 
home. li The:q. a vocabulary test was made to check on the 
number of words that were learned. The children were given 
basic read~ng books and regular reading lessons began. Three 
wee'kB later after the workbook lessons were finished, another 
I 
vocabulary 'test was given to find the number of words master-
ed by each ::child. 
Findings arld conclusions: The results of this study showed 
that: 
1. Thes1e children showed a definite development in the 
v oc a;~ulary taught. 
2. When!' the vocabulary was checked three weeks after 
I 
,, 
the workbook was completed, all of the group. retained 
" all of the words learned while completing the work-
book1l Six children gained from two to six words 
duri~ the three weeks. 
II 3. One half of the group retained all the words in the 
0 
0 
13'5 
vocabulary. 
4. The',:words "it", tris" and "on" were confused. Three 
I 
pupils were unable to distinguish between the words 
which appeared to be alike. 
5. Another common error was made on the words "f'ou·r" 
,6. All of' the children developed skill in rec.ognizing 
1 
and learning the names and sounds of the initial 
c on~onan ts. 
7. Interesting 'material, f'or example, games; riddles; 
and pictures helped the children to develop and re-
I, 
tain this vocabulary. 
I 
8. The phild who made the greatest progress was in the 
lower third of the group. The child who made the 
leas,;t progress had the highest I.Q,. 
~his study would have been of greater value if the proper 
tests could have been administered before the study was 
I 
started. The only test results available were a vocabulary 
learning rate and the results of tests administered by the 
State Travealing Clinic. 
------------------------------------------------------------
McKenna, Cl~ra Anna, Exercises to Develop Quick Word Recog-
nition in Intermediate Grades, Unpublished Master's 
Thesis, ~oston University, Boston, Massachusetts, 1949. 
Problem: To develop exercises· in this workbook for visual 
and auditory training, and to strengthen the ability of' 
11 
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fourth gra~e children to identify and attack new words on 
the Durrell-Sullivan prescribed reading list tor Grade Four. 
Procedure: The exercises for pupil helpers and individual 
exercises ~ere planned for the slower and less mature pupils 
whq must examine words in greater detail, and have-more 
practice and help than is necessary for the average child. 
While the d,irections are simply ·worded the pupils should be 
introduced to every type of exercise of similar character 
whi1ch shoul'd be worked out at the board before the children 
beg;i.n indep,endent work. This is also true of the review 
I 
exercises ~hich are at the end of each unit. 
I 
As there were not enough words on the Durrell-Sull~!an, 
Bos'ton University ~eading Clinic Grade Four Word List for 
the drill a:P-d practice necessary to develop power and skill 
I 
in recognit~on of prefixes and suffixes, the words used in 
,, I 
Unit One Pr·efixes and those in Unit Two Suffixes had to be 
II derived from words on the list. Before grouping, classifying~ 
:, 
,, 
and using the words in the exercises, they were checked in 
the Webster''s Collegiate Dictionary and in Thorndike's 
,, 
Century Dietionary for correctness and meaning. The words 
in Unit Thr~e Word Forms were taken directly rrom this list. 
I 
Findings and conclusions: The study has made no attempt to 
evaluate the exerctses; 'the chief purpose being the prepa-
ration of exercises for auditory and visual discrimination 
that will give the pupils in the intermediate grades power 
... 
1J7 
I 
to analyze words accurately and meaningfully and to give 
them specific training working with pref'ixes, suf'fixes, and 
word f'oriDJ.s ~ , 
,, 
The material should prove useful for slow readers in the 
fifth and ~ixth grades also. The vocabulary level is 
appropriat~, for those retarded one or two years. 
'I 
----------~~-----------------------------------------------­' 
Mitchell, Gertrude Mary, Exercises to Increase Auditory Dis-
crimination in the Third Grade, Unpublished Master's 
Thesis, Boston University, Boston, Massachusetts, 1950. 
IToblem: ~o build exercises to improve auditory discrimina-
tion in the third grade. These exercises follow the analysis 
,, 
program out:lined in the manual provided with the two basic , 
readers in the third grade. 
,I 
" 
_Procedure:. "The f'irst step in preparing the exercises was 
the selecti'bn of a vocabulary. Since Streets and Roads and 
More Streets and Roads are the basic readers in the third 
I grade, it w~s decided to use the vocabulary presented in 
these books
1 
as well as the vocabulary presented in the 
'I 
first and s~cond grades from this same Scott Foresman 
series. 
•I After selecting the vocabulary, the next step was to 
\: ,, 
examine the;.manual provided with the basic readers to find 
the phonetic elements to be taught at the third grade level. 
'I 
The following elements were found to be an important part 
of the word analysis program at the third grade level: 
0 
0 
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(1) Vo.wels ''and vowel combinations; (2) Two and three sylla-
ble words; ;:(3) Prefixes.£, dis, ~; and (4} Suffixes ful, ~' 
est, 1l, ish, ~· While reading Streets and Roads, the first 
book of the' third grade, a review of the consonant blends was 
suggested. The short and long sounds of the vowels and the 
vowels ble~ded with~' £followed by~ and w, and££ were 
I ,, 
presented. The syllable words with the common variant sounds 
II 
of 'the vowe11S were introduced. The suffixes en, ful, er., 
---
" ish, im, Ja!!:, ~' a and al as syllables; compound words and 
the hard a~~ soft sounds of £ and ~were included. 
While reading More Streets and Roads, the second book of 
the third grade, the following elements were presented: 
(1} ~' in ~s syllables; (2) three ~yllable words; (3} z as 
in a conson'ant and a vowel; (4} word variant ~; ~and (5) 
II 
division or:: syllables with one or two consonants following 
the vowel and accented syllables. The third step was the 
writing of Fhe auditory exercises. In each lesson, the 
sound element is introduced by asking the children to listen 
II 
to some words containing the element to be taught. The 
chi~dren pronounce these words after the teacher, and the 
words are written on the board. Next, an exercise to give 
I, 
more practice on the s0und element is presented, sueh as 
a sentence with a missing word; a riddle to be solved; or 
a qaestion to be answered. The answers contain the elements 
I being taught. In some lessons games are included for pur-
I 
pose of mot~vation and to give more practice on the sound 
c 
139 
element pre'!s en ted • 
Findings ana conclusions: No attempt has been made to evalu-
ate the eff~ct of these exercises; the chief purpose being 
the' prepara:tion of exercises to improve auditory dis crimina-
,, 
tion in the:' third grade. In many cases, the material could 
be adapted for use with the slow-learner in higher levels 
than the third grade for which the exercises were originally 
designed. 
-----------~------------------------------------------------
Moran, Martha M., An Evaluation of a Word Analysis Program 
for Grade Three, Unpublished Master's Thesis, Boston 
University, Boston, Massachusetts, 1951. 
Problem: To evaluate a planned program in word analysis as 
it affects the phonetic ability, reading achievement, and 
spelling achievement of third grade pupils. 
Procedure: "The study took place in a large industrial city 
,, 6 in eastern Massachusetts. There were 3 children in the 
I ' 
experimental group and 39 children in the control group. 
The experimental group was a little below average mentally 
" I' 
and the con~rol group was above average as determined by the 
Kuhlmann-Anderson Intelligence Test for Grade Three. 
A series 1 of 50 exercises eonsituted the planned program. 
' " 
,, 
These exercises were administered over a period of 10 weeks. 
Ten minutes a day were allotted to word analysis work. The 
experiment ~tarted on December 5, 1949 and closed on 
0 
0 
II 
l ~ 
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February 17, 1950. A phonic test consisting of 40 items 
compiled by Doris Nason was gi ven...,t-.o bo·th group·s at the 
II 
start of the experiment. At the close of the experiment a 
second phonic test was administered. This included the 40 
'I 
items of t.l:ie first test together with an additional 20 items 
I 
which teste'd the 10 most difficult word elements. A 
standardiz~~ reading and spelling test was given at the 
close of the experiment to measure the effectiveness of the 
material o~ reading and spelling achievement. 
I 
Findings and conclusions: From the results of this study as 
detailed in,, the analysis of data, it would seem that this 
word analysis program was beneficial to both the boys and 
I 
girls in word analysis ability. It was observed that the 
girls of the control group improved appreciably in word 
analysis work without having been given any special emphasis 
in this area. The program affected reading scores very 
little. Ho~ever, no reading test was administered at the 
beginning of the program, so no comparisonwas available. 
I' 
!I 
It appears from this study that the boys of the experimental 
group were benefited more than the girls of the same group. 
Sign':ifican t differences were found in favor of the boys' ex-
perimental group in spelling achievement. The results for 
the girls o~ the same group, while not statistically sig-
I' 
I 
nifibant, were superior. It would not ap.Pear that spelling 
I 
achievement mas improved by this planned program. 
141 
The series of 50 exercises could be adapted for use with 
the slow-learners in the fourth and fifth grades who need 
II 1 
help in word analysis on a third grade level. 
'· 
I 
------------------------------------------------------~-----.1 ~ 
•I Moriarty, M. Marie, and Mildred M. Forrest, Exercises to In-
crease Auditory Discrimination in Retarded Readers of 
Grades Four, Five, and Six, Unpublished Master's Thesis, 
Boston University, Boston, Massachusetts, 1952. 
Problem: To build a series of exercises to develop auditory 
1 
discrimination of word elements in retarded readers of Grades 
Four, Five, ''and Six, and to improve pupil skill in word analy-
,, 
sis and recognition through an auditory method. 
Proc:'edure: •!All 58 lessons were tried out with remedial 
groups in Bdston, Massachusetts, and with Grade ~our in 
Malden, Mass1achusetts. Each lesson required from 10 to 15 
minutes teac'hing time. It was planned to give three lessons 
every day for 58 consecutive days. 
The exerdises were divided into three parts. Part I of 
I, 
the book contains beginning consonants and blends; rhyming 
words; final·• consonants; and blends. .Part II presents short 
and long vow'els as medial sounds. Part III contains com-
' I 
pound words; prefixes; suffixes; and syllables. All the 
words used were within the child's reading and speaking-
\, 
meaning vocapulary. Monotony of procedure was prevented by 
using a vari~ty of exercises, games, and devices. Whenever 
possible, words containing the sound element to be taught 
were prese~ted in categories. 
II 
Findings and conclusions: Teachers who tried out the lessons 
fou'nd them to be valuable in that they developed in the child 
a r.eadiness for subsequent lessons on vyord analysis. The 
average ch~:ld' s reaction to the lessons was summed up by a 
fourth grac1e boy who described them as "the most funniest" 
he had eve~; had. 
------------------------------------------------------------
Murphy, Helen Agnes, An Evaluation of the Effect of Specific 
Training in Auditory and Visual Discrimination on Be-
ginning Reading, Unpublished Doctoral Dissertation, 
Boston University, Boston, Massachusetts, 1943. 
Problem: T'o evaluate the effect of planned exercises for 
·I 
developing ~uditory and visual discrimination on beginning 
reading. 
Procedure: Tests were constructed to measure various 
functions in beginning reading. These tests were given in 
" 
September to 540 first grade children. The children were 
divided int0 four groups of approximately 120 each. One 
group was taught material designed to develop visual dis-
crimination and material designed to develop auditory dis-
crimination for 10 minutes a day for 30 successive school 
days. The ~econd group was taught the visual material 
only for 10 minutes a day, and the third group was taught 
I' 
I 
the auditory material only for the same amount of time, 
while the fourth group--the control group--had no particu-
l1 
lar training. 
" 
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The battery of tests was repeated at the 
close of t4e teaching period. An individual oral reading 
test was given in February and a learning-rate test and 
I 
reading te~t in June. 
,, 
Findings arrd conclusions: The effects of the experimental 
materials o'n Reading Aehievement were: 
1. All experimental groups were superior to the control 
1 
group in Reading Achievement in November, February, 
II • 
and June. 
2. In the Detroit Word Recognition Test in November the 
I 
I 
thre~ experimental groups were superior to the 
control group. 
3. The ~ndividual Oral Reading Test in February showed 
I 
the ~hree experimental groups to be superior to the 
control group. 
I 
4. The Detroit Word Recognition Test in June showed the 
I 
I 
three experime~tal groups superior to the control 
:I group. 
I' 
5. The June reading achievement test scores showed the 
II 
,, 
experimental teaching materials to be in the follow-
ing ~rder of increasing effectiveness: visual per-
" 
ceptfon training; auditory perception training; and 
,, 
visu~l and auditory training combined. 
6'. The r:eading achievement test in November showed the 
expe:C,imental teaching material to be in the follow-
0 
0 
ing ':order of increasing effectiveness: auditory per-
. ception training; visual perception training'; and 
combined visual and auditory perception training. 
The gains on special tests were: 
1. All ~xperimental groups showed significant increases 
as compared to the control group in rate-of-learning 
test scores. 
2. The hombined and visual groups, both of which had had 
specific visual perception training, made significant 
gains on the visual test in November. The auditory 
and ~ontrol groups showed little change in this skill. 
' 
3. 111he combined and visual groups made significant gains 
on the Lee-Clark Test in November. The auditory and 
., 
control groups showed little change. 
4. No group made a significant gain on the auditory test 
in November. 
Since auditory discrimination and visual discrimination 
are such important basic steps in word recognition, many 
of the less'ons included in the study would be helpful for 
I 
" 
use with slbw-learners not only in first grade, but in the 
other primary grades as well. 
-----------~------------------------------------------------
Newton, Constance Lee, Graded ~xercises in Visual Discrimina-
tion, Unpublished Master's I_Lihesis, Boston University, 
Boston, Massachusetts, 1949. 
'I 
Problem: T9 provide the kindergarten and first grade child 
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I 
with a systematic course in visual discrimination. 
Procedure:, The 116 exercises call attention to the differ-
enoes in l~tter forms, word forms, and parts of words. 
Th~se less9ns are built to vary in degree of difficulty so 
should be used in the order they appear. No effort should 
be :made to teach the children either the words or the sounds 
of the letters. In view of the fact that the child will 
soon be reading, the words used, for the most part, are 
I' 
tho.se he wi:'ll meet in his early reading experience. The 
first three units should be used before reading instruction 
has1 begun, while the more difficult exercises involving 
words and phrts of words often confused, may be used through-
out the year. Specific directions for carrying out each 
I 
lesson are given in the Manual of Directions for the Teacher. 
,I 
Findings and conclusions: The study has made no attempt to 
I 
evaluate th~ exercises.. The chief purpose is the prepara-
1 
tion of exercises to provide the kindergarten and first 
grade ohild,.with a systematic course in visual discrimina-
tion. 
In many oases, the material could be used with the slow-
learner in the second grade whose lack of skill in visual 
I' 
disqrimination has made beginning reading an unsuccessful 
vent,ure for him. 
I 
-----------,------------------------------------------------
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Noel, Dorothy R., Exercises f'or the Development of a Be-
ginning Reading Vocabulary in Mentally Retarded Children, 
Unpublished Masterrs '1'hesis, Boston University, Boston, 
Massach~setts, 1946. 
I 
Problem: To prepare a set of workbook exercises tG develop 
I 
a beginning reading vocabulary in a group of mentally re-
tarded chitdren whose r.~.'s ranged from 69 to 74. 
I 
Procedure: A group of mentally retarded boys in a primary 
I 
special cla:ss were available for this study. All of the 
,, ' 
boys had been placed in a special class after having spent 
at least tw:P years in the first grade. A preliminary read-
ing check r'evealed that none of them could read any material 
'I 
I 
from pre-pr.;imers. A further ch~ck showed that not more than 
six words could be recognized by any of the children. 
Fifty minutes a day for a period of eight weeks was the 
time-given over-to the work. The vocabulary used in the 
workbook consi-sted of 83 words which were selected from the 
Gates List. ,, All of the words were common to several other 
standard vocabulary lists. The daily program was as 
follows: 
!. Ten minutes--Oral drill to develop auditory and visual 
disc~imination of letters 
2. Ten ~nutes--Make wall charts and picture dictionaries 
!' 
as part of the above work 
3'. Fifteen minutes-:-Introduce new words; review old 
I' 
words, 
•' 
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,, 
4. Fifteen minutes--Workbook exercises. 
Findings amd conclusions: Each of the subjects used in the 
exper-iment ,,made significant gain in the development of the 
beginning ~ocabulary through the use_ of workbook exercises. 
' I 
· Further evidence of progress was noted when the vocabulary 
was checked six weeks after the training had been dis-
' 
continued. One third of the group had retained all of the 
words mastered during the workbook study and had mastered 
from one td: three more words during the six week interval. 
The remaint$er of the group failed to retain a small per-
,, 
centage of ~ords. The child who made the least progress had 
I 
the second higheBt mental age of the group. The child who 
made the greatest amount of progress had the lowest mental 
age and I.Q,. of the group. The greatest number of errors 
occp.rred o~ the words uno", "onn, ''house", and "horse''. 
I The next most common errors were made on the words "who" 
and "they"." In many instances the words "eight" and "sled" 
,, 
I 
were not retained even though they were given many repeti-
' 
tions and much drill. Each of the children developed skill 
'I 
in recognizing and learning the names and sounds of initial 
I' 
consonants through the use of daily lessons from Building 
Word Power.,, The use of games, pictures, and other interest-
ing instructional material undoubtedly contributes to the 
development and retention of the vocabulary. 
'I 
-----------r----------------------------------------------~ 
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Nugent, Esther Marie, An Evaluation of an Intensive Program 
in Word Analysis on Spelling and Reading in second Grade, 
Unpublished Master's Thesis, Boston University, Boston, 
Massachusetts, 1950. 
rl 
Problem: To ascertain the effect of intensive instruction 
' 
in word analysis, over a given period, on reading and. spell-
ing achievement in a second grade. 
Pro'cedure: Two second grades in the same building were used 
as the basi:s of this study to observe the differences in out-
come of ae~~ievement tests in reading and spelling between a 
group recei:ving specific training in auditory and visual 
i 
discrimination and a group not receiving this specific train-
" ing. The e~perimental group included 27 children. There 
I 
were 30 chi~dren in the control group. The control group 
was taught by the regular classroom teacher. The experi-
11 
mental group was taught by the writer for 10 minutes a day 
f0r 50 consecutive school days. 
' 
" ,I 
A preliminary phonics test built by Doris Nason was given 
,. 
to the expe+imental and c0ntrol groups. A second phonics 
II 
test, an ex~ension of the first phonics test, was constructed 
to measure auditory and visual discrimination at the eon-
,, 
I 
elusion of the teaching period. A spelling test was built 
and,administered to both groups at the end of the experiment • 
.A 'standardized reading test was given at the end of the pro-
I' 
gram to determine the effectiveness of the word analysis 
exercises on reading. At the beginning· of the 10-week 
149 
period covering the study both groups were given the Kuhlmann-
Anderson Intelligence Test for Grade Two. Mental ages were 
taken from the Kuhlman-Anderson Intelligence Test. Standard 
scores were taken from the Reading Achievement section of the 
'I 
I, 
Metropolit~ Achievement Test, Form R. Chronological ages 
were taken 'from the school records". 
Findings and conclusions: The results of the study showed 
that: 
1. In the phonics test that was administered at the be-
ginning of the experiment, the control group was 
bett:er than the experimental group. 
2,. In tp.e Metropolitan Reading Test given at the end of 
I 
the ~xperiment, the experimental group was superior' 
to the control group. No reading test was given at 
I 
the beginning of this study, so there was no measure 
,I 
of reading growth in the two groups during the course 
of the experiment. 
3. In the spelling test the experimental class was 
II 
superior. 
4. It weuld seem that specific training in word analysis 
does
1
improve reading and spelling achievement. 
" Concerning use of the material at a higher level, it seems 
that the lessons would be appropriate for slow-learners in 
I 
the third and fourth grades. 
Nutting, Hazel J., Comparison of Effectiveness of Two 
Methods of Presenting New Words in Readin~ in Middle 
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Grade 
Eroblem: To compare the effectiveness of teaching reading 
vocabulary in isolation or in phrases in middle Grade One. 
Procedure: Three of the six first grades began by teaching 
I, 
new words fn phrases. At the end of three weeks those who 
I 
started wit:?- isolation taught phrases for the last three 
" 
weeks. Those who began with phrases taught words in iso-
1 
'I lation for ~he last three weeks. This made the equating of 
teachers un~eeessary. Five new word~ were presented each 
day for fou;r days a week by both methods. Ten minutes was 
'I 
the"time allotted"for. the teaching period. Ten minutes more 
was used in" playing the game accompanying the lesson. A 
general review was given each fifth day. The experiment was 
over a period of 30 successive school days. 
A multiple choice test and an individual oral reading 
I 
test in story f0r.m were given at the end of the first three 
weeks and again at the end of the sixth week. An individual 
story form t~~est to check on retention was also given at the 
,I 
end of the seventh week. The Pintner-CunninghamPrimary 
Test Form A was given to 105 children to obtain the mental 
ages, and I.Q,·. Due to illnesses, only 101 pupils were ana-
lyzed in the" data. 
" ' 
Findings and conclusions: The study revealed these facts: 
1. 
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I 
It ~ppears that there is little difference in either 
method in the middle of Grade One. There were no 
significant differences, but all the differences were 
I 
I 
in t:avor of isolati·on. 
'I 
2. There were small differences in favor of isolation 
I 
for '1both the boys and girls on all tests. 
3. Intelligence appeared to be unimportant in either 
metrlod. 
4. The :retention test showed that both methods continued 
to .bpld the same relative position of importance. 
In many '1cases, this material could be'adjusted for use 
with the sl'ow-learners in the second and third grades who 
have not mastered first grade vocabulary. 
------------------------------------------------------------
O'Brien, Anna, Exercises to Increase Auditory Discrimination 
. at the Second Grade Level, Unpublished Master's Thesis, 
Boston University, Boston, Massachusetts, 1948. 
Problem: T9 develop exercises to increase auditory dis-
crimination,at the second grade level. 
Procedure: "Fifty-seven exercises were developed to increase 
auditory discrtmination at a second grade level. Lessons in 
beginning and final consonants; beginning consonant blends; 
vowels and vowel combinations; and word variants were in-
cluded in these exercises. The vocabulary used was from the 
Scott Feresman Basic Readers for the second grade. The ex-
erci,·ses ·are 'approximately 15 minutes long and should be used 
0 
0 
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dist~nct f~om reading or spelling periods. 
Findings and conclusions: No attempt has been made to 
' 
evaluate t!fese exercises. As the exercises were built they 
were tried ·OUt in the w.ri ter 's classroom. 
These lessons could be used for a slow-learning child 
in p.rade Three who would benefit from extra prac·tice in 
auditory discr~ination at a second grade level. 
,, 
------------------------------------------------------------
O''Leary, Fr-b.nces, and Eleanor Lucay, Reading Exercises for 
·- Grade Tw;o, Unpublished Master's Thesis, Boston University, 
Boston, Massachusetts, 1949. 
lToblem: To develop exercises for reading study skills in 
Grade Two. 
Frocedure: , Exercises were developed to provide skill in the 
following iltems: classification; sequence; skimming; and 
'• 
'I 
finding the!1 main idea. There are 49 lessons havihg to do 
with the skill of sequence and classification. In materials 
,, 
which were suited for classification. and sequence, two ex-
'· 
I l 
ercises were built, one for each skill. Sixty-one lessons 
,I 
were developed which take up the skill of skimming and find-
, 
ing the main idea. The exercises have been prepared for the 
slow-learner. The vocabulary includes words taken from the 
Boston Univ~rsity Educational Clinic Primary Word List and 
a supplementary list of words which are included in three 
or more basal reading systems. The exercises are planned 
o-
0 
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s·o that the,, material can be used by the children with little 
teacher direction. 
'• Findings and conclusions: The author made no attempt to 
I 
evaluate th'~se exercises. A slow-learning child in Grade 
Three who has not mastered second grade vocabulary and who 
needs extra help in developing primary reading skills w0uld 
also derive 1' benefit from these lessons. 
------------------------------------------------------------
I 
O'Toole, Margaret H., Exercises to Encrease Reading Readi-
ness for t'he Slow Learning Children in Sub-primary, Un-· 
publishe~ Master's Thesis, Boston University, Boston, 
Massachusetts, 195 5. · 
I IJ 
Problem: To develop a workbook of auditory readiness 
material for slQw-learning children in sub-primary. 
Procedure: The plan was to develop a workbook which gives 
" systemat~e training in auditory perception of common sounds, 
I' 
rhyming words and names of things that begin alike through 
the use of listening exercises--vocal and non-vocal and 
animal sounds. Rhymes--nursery and other rhymes; jingles; 
songs; riddles; and stories were also used to develop other 
exercises. Many devices and games were used by the au~hor 
to keep the'' child's interest high. Famous nursery rhymes 
such as Little Boy Blue, Hey, Diddle, Diddle, and Old Mother 
Hubbard were used because of their familiarity. All the 
exercises i~ this workbook are oral and handled under the 
close guidance and supervision of the teacher. Approximately 
J,-54 
40 exercises are in this workbook. The writer has made pro-
1 
vi~ion for individual differences knowing that each child in 
11 II 
the group has certain weaknesses. 
Findings and conclusions: These exercises were used in the 
author's kindergarten. No evaluation of the exercises was 
made. Teachers of children requiring a longer and more ex-
·1 
I, 
tensive re~ding readiness program than the ayerage child 
would find worthwhile material in the workbook. 
' ,, 
-------------------------------------~----------------------I 
Patton, Annie, A Workbook of Exercises to Stimulate Int.erest 
·in Reading in Grade Three, Unpublished Master's Thesis, 
Boston U~iversity, Boston, Massachusetts, 1951. 
Problem: To prepare reading exercises using different ~or.ma 
of motivation to be used on slow third grade readers. • 
,, 
xxocedure: Forty exercises, including stories, were con-
str~cted as an aim in developing reading skills. The ex-
I 
ercises provide for the following skills: (1) Word meaning; 
(2} word an~lysis; (3} Sequence; (4} Skimming; (5} Locating 
information; (6) Finding the main idea; and (7) Creative 
interpretat~ons. Thew ords used were taken from the Boston 
" Uni~ersity Educational Primary Word List. The third grade 
I 
list, contai~s 670 words with 750 words planned, and the 
vocabulary burdenwas focused on this level. Foliowing each 
exercise is a record of the third grade words used in that 
I• 
exercise. At the end of the workbook is a list of the third 
0 
0 
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gra:de words and the number of times each was used. Each . If 
story cont~ins approximately 150 words. 
Findings and conclusions: These exercises have not been 
eval.uated. 11 
I 
A slow-ltearning child in Grade Four would also derive 
benefit fro~ these exercises because many of the stories and 
' 
exercises are of his interest level but written with a prima-
ry yocabulary. 
I 
The chief purpose of the study was to prepaTe reading ex-
ercises for slow readers in Grade Three. 
I, 
:I 
------------------------------------------------------------
I 
Ramsay, Hilda, Exercises for Developing Skill in Using 
Mriltiple~Mean±ng Words in Written and Oral Recall for 
Pupils of the Fourth, Fifth, and Sixth Grade Level, Un-
published Master's Thesis, Boston University, 1953. 
Problem: T9 provide instructional material for developing 
skill in using.multiple meaning words in written and oral 
recall for pupils of fourth, fifth, and sixth grade levels. 
,j 
I' Procedure: :Forty-five exercises were constructed to give 
aid in recognition of multi-meaning words; to help the 
child realize that many words have several meanings; and. to 
provide practical help in the use of multi-meaning words in 
1 II a b~oad anguage arts program. These exercises included 
I 
lessons on direct and indirect quotations, compound words, 
using prefixes and suffixes, etc. The words used in these 
exer.cises were taken from The Construction and Evaluation 
I 
of Multi-M~.aning Vocabulary Tests for Grades Four-Ei~ht, 
by Mildred ~'Berwick, Unpublished Doct1oral Dissertation, 
Boston Univlersi ty School of Education, 1952. 
I The appendix includes a list of the fourth, fifth, and 
,, 
sixth grade words used. 
Fin?-ing s and concl usi'ons: The au thor made no attempt to 
I 
evaluate th~se exercises. A slow-learning child in Grade 
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Six would b~nefit by using some of the exercises, especially 
the ones listed for Grades Four and Five. 
Rich, Leonor M., A Manual of Suggestions Adapting the In-
structional Materials in the Social Studies to the Read-
ing Abilities of Slow Learning Children in the Fifth. 
Grade, Unpublished Master's Thesis, Boston University, 
~oston, Massachusetts, 1947. 
Problem: To construct a manual of suggestions adapting the 
instructionJl materials in social studies to the slow-
lear.ning children in the fifth grade. 
Procedure: A short history of the United States up to the 
year 1850 w~s developed to use as a supplement to the regu-
1 
lar .curricu!umwith stories of the discovery of America, the 
I 
colonial pe~iod, expansion o~ territory, and the general 
I 
movement of :~eople from seaboard to seaboard. The study 
skiLls in these 68 exercises about American history are re-
,, 
lated to loc•ating information, evaluating information, 
II • 
organizing :i;'nformat~on, and thinking critically. 
In the 12 lessons on locating in~ormation, the following 
skills were developed: (1) Use of the index and table of 
content; (2) Rapid skimming; {3) Locating needed inf0rmation; 
•I 
and (4) Interpreting graphic representations. 
I 
I 
~n the section under organizing information, the 28 lessons 
I' 
contain sk~lls dealing·with the ability to. determine the 
central idea; to take notes; to make a summary; to make an 
outiine; to discriminate between crucial and incidental facts; 
li 
and to arrange ideas in proper sequence. 
The 12 l
1
!3Ssons that deal with the topic of evaluating in-
formation have the following skills developed: (1) The 
ability to :araw conclusions; (2) To understand words in-
1 
volved in problems; and (3) The ability to decide on need 
for re-rea~ng or for consulting additional sources of in-
formation. 11 
ll 
The 12 lessons in the last section have to do with the 
following s~ills: (1) The ability to make comparison; 
{2} To distinguish fact from opinion; (3) To recognize prob-
1 
lems; and (4) To find, select, and reject evidence bearing 
I 
I' 
upon these problems. 
'I 
I 
Findings an~ conclusions: No attempt was made to evaluate 
these exero~ses. The author states that the manual of 
suggested t~chniques and exercises in no way proposes that 
the material is all-inclusive, but rather it is indicative 
of some meas,ure that may be used with children of lesser 
158 
mental abilities in developing desirable study habits. The 
'I 
author concludes that similar and varied exercises will need I, 
I 
to be eonst~ructed by the teacher where weakness in a skill 
------------------------------------------------------------
Roberson, Olive M., A Reading Workbook for Slow-Normal 
Children! in the Second Half of the First Grade, Unpublish-
ed Master's Thesis, Boston University, Bost0n, 
Massachusetts, 1950. 
I 
Problem: To make provision for additional help in the read-
1' ing program'1for the slow-learner by building a workbook with 
·sui table exercises and illustrations. 
,, 
Procedure: Two reading workbooks were built to accompany any 
reading program. The basic words were taken from the pre-
primer and primer lists compiled by Helen Blair and Dondld D. 
I 
Durrell, and are common to most basic readers. The basic 
workbook was planned for use by a slow-normal group over a 
,, 
10-week per:t·oa, following the reading readiness program, and 
in conjunctionwith the regular reading program. The same 
" 
workbook was planned for similar use by a normal group or 
low-normal achievement group over a period of five weeks. 
The supplementary workbook was planned for use by either 
group follo~ing the completion of the basic workbook. Either 
I 
book is suitable for use for normal children for providing 
extra drill :in vocabulary recogni tien, matching, and follow-
ing directions. There are approximately 60 exercises in 
I 
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each workbo<:>k. 
I 
The chi!dren in the author's first grade, in a residential 
I' town 20 mil'es from Boston, were used to try out the exer-
·' 
cises. Their .s.election for participation in the study was 
based on re'sults of an I.Q,. test given in Kindergarten. 
Group I was•· selected according to low-normal ·I.Q,. and Group 
II was selebted according to normal I.Q,., but low-n<:>rmal 
achievement,. There was a normal intelligence range of 80 te 
125 ~ Most :bf the children had average opportunities for 
broadening ~xperiences, and at least 25 per cent of them had 
superior advantages. 
At the beginning of the experiment, both groups were 
given The Scott Foresman Basic Reading Test to aseertain 
reading levels. Group I was given the ~orm to accompany the 
I 
'I ' pre.:.primers ~ Group II was given tll;e form to accompany the 
reading readiness book. Both groups were also given a test 
I' 11 
on r,ecognition of chosen vocabulary in the first workbook. 
I 
At the et;~.d of the experiment, both groups wer,..e ... again 
•I I 
given The Scott Foresman Basic Reading Test. Group I had 
I' 
the fonn to .accompany the primer. Group II had the form to 
,, 
accompany the pre-primer. Both groups were then given a 
'I 
test' on the 1;recogni tion of vocabulary in the ~irst workbook 
I 
to a.scertaiD; gain. Group I was also given a test on recog-
nition of vdcabulary in the second workbook. 
" 
I 
Findl'ings and' conclusions: Although the situation was such 
J.60 
that it was impossible to judge results statistically, it 
seems that t~e exercises in this workbook did prove helpful 
to the children in the mastering of the recognition and the 
comprehension of basic vocabulary used. 
The gain of the second five weeks surpassed that of the 
,, 
first five weeks, although the level of interest remained high 
throughout the entire 10-week period. The gain may have been 
due, in part'~ to the fact that the children were better ac-
I 
quainted with the types of exercises used in this workbook. 
" I ----------------~--------------------------------------------
Russell, Minerva A., A Workbook in Natural Science to be Used 
as Supplementary Reading Material by Gifted Children in 
the Second Grade, Unpublished Master's Thesis, Boston 
University, Boston, Massachusetts, 1953. 
Problem: To 1 show how a science program may be developed to 
stimulate the superior child in the second grade to explora-
tory activity and an expansion of interests. 
Erocedure: This study is limited to children in the second 
grade who haye a tested intelligence quotient of 120 er 
better, according to the instrument used by the school in 
I 
which they a+e students. It is limited to children who rate 
high in general intelligence only and takes no account of 
children wit.jl special gifts in the fields of music, ar1;, 
mechanics, etc. The first 17 lessons, which deal with ever-
greens, could be undertaken at any time that the children 
seemed ready for them. However, the remaining lessons, on 
0 
0 
" II lt.h 
deciduous trees, could not be undertaken except in May and 
June, for O'bvious, reasons • 
. Thirty-five lessons with accompanying tests have been con-
structed in the form of a workbook. The material is to be 
used as supplementary reading material and is designed to 
req~ire a minimum of teacher guidance. The lessons are con-
I' 
cerned with trees that are commonly found in southern New 
England. The vocabulary has been checked against the Ginn 
Basic Reade·r series, which is in use in the city where the 
writer teaches. A list of additional words needed for the 
use of these lessons is provided. 
Findi£BS and conclusions: The study has made no attempt to 
evaluate the exercises. Much of the material could be 
adapted for use with the slow-learner in the upper primary 
I' 
and interme~iate grades because of its high interest--low 
I 
vocabulary level. 
-----------------------------------------~------------------
Salice, Lillian, Learning Experiences in Phonetic Word Analy-
sis Grade III, Unpublished Master's Thesis, Boston 
Vniversity, Boston, Massachusetts, 1950. 
Problem: To develop a series of learning experiences in 
:I 
pho!f.etic word analysis at the third grade level. 
Procedure: , Eighty-one worksheets were developed to aid the 
I 
child t"o recognize the sounds of letters and combinat-ions 
I 
of letters in words, and to use this knowledge in reading. 
0 
0 
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Lessons on,single consonant blends; double consonant blends; 
vowel sounds--long and short; double vowels; final ~ phono-
1 
grams; soft £and ~; alphabetizing by beginning lett~r; sylla-
bication of one, two, and three syllable words were included 
in these exercises. The words used were taken from the New 
Durrell-Su+livan Primary Vocabulary List and the Arthur ~ates 
I Vocabulary ~or the Primary Grades. 
Findings and conclusions: The author made no attempt te 
evaluate these exerc'ises. A slow-learning child in Grade 
Four would derive benefit from these exercises if he needed 
practice in ~honetic word analysis on the primary level. 
,, 
-------------------------------------------------------------
Salva, Stella M., Exercises for Small Group Organization for 
First Grade Reading, Unpublished Master's·Thesis, Boston 
University, Boston, Massachusetts, 1952. 
Problem: Tb develop lesson plans and worksheets which could 
be used for'' small group organization in first grade reading. 
Procedure: ,
1 
Reading lesson plans and the accompanying work-
sheets wereldeveloped for one month's use in Grade One. The 
I' • 
'I lesson plans were constructed so that each group had time 
" for ''word recognition; word mastery; silent reading; oral 
reading; i~tructional needs in the study skills; needs in 
orai recall; self-direction; and interest in reading. 
I ' 
Three sets of worksheets to be used for the high, average, 
I 
and low reading groups were developed using the primer 
0· 
0 
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vocabulary of the Scott Foresman Basic Reader. The work-
sheets constructed consisted of skills in word analysis, 
word meaning, and comprehension. 
I 
Findings and conclusions: The author did not attempt to 
evaluate this study. The purpose was to provide a series 
of lesson p+ans and accompanying worksheets for use with 
small groups in reading on a first grade level. 
:Provision is made for the slow-reading group in Grade One. 
Some of the lessons for the higher groups could be extended 
for use with slow readers in the second or third grade •. 
1: 
-------------------------------------------------------------
I 
II 
Schaus, Lucibel Taylor, Original Dramatic Adaptations Supple-
mentary to the Scott Foresman Series in the First Grade, 
Ynpublished Master's Thesis, Boston University, Boston, 
Massachu~etts, 1955. 
Problem: Tq develop four plays which will give first grade 
children the. opportunity to read for meaning, mood, and 
imagery, in '1both oral and silent reading. 
I, 
Procedure: Four plays were written for this study--Boo! Went 
May;. The Li~tle Red Hen; Bingo Wanted to ~o to School; and 
The ~.Gingerbread Boy. The plots f'or these plays were taken 
fr0m famous .stories familiar to all young children. They 
had to be altered to suit the children's interest. Humor 
is included ,,in all of the plays. The plays consist of: 
(1) A manual for the teacher; (2) Preparatory material which 
is recorded :for the children to hear; and (3) The plays to 
0 
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be read by the children in response to a recorded narration 
and later staged independently by the children themselves. 
The recorde'd rna terial is largely preliminary in intention and 
is designed!, to acquaint the listener with plot,. characters, 
and directions for staging the plays. The written plays are 
confined to: a controlled vocabulary of the Scott Foresman 
Pre-Primer and Primer. 
Findings and conclusions: The author did not make an attempt 
to evaluate!. these plays. These exercises could be used with 
a slow-learning child in Grade TWo. The actual recordings 
for these p+ays can be obtained at the Boston Uniyersity 
School of Education Library. 
I 
-------------------------------------------------------------
•' 
Senften, Nellie, The Construction of Exercises to Promote the 
Development of Fundamental Study Skills at the second 
Grade Level, Unpublished Master's Thesis, Boston University, 
Boston, Massachusetts, 1949. 
Problem: To construct a series of exercises to develop the 
fundamental''study skills at the second grade level. 
Procedure: ,,Forty exercises were created to develop the funda-
mental studi, skills in the second grade. Sp.ecific lessons 
were constructed to help the child do· thorough type reading. 
The skills developed in these lessons are: 
1. Read:i:ng for major and minor ideas 
2. Readi,p.g to foll~ directions 
3. Readi.ng for sequence of ideas or events 
I 
I 
• 
4. Reading for detail 
I 
5. Reading for organizing and classifying ideas. 
In order. to maintain a balance in reading, exercises to 
[! 
dev~lop the., skills essential to associa tional reading were 
constructed,. These skills are: 
1. Re&d;i.ng to enrich sensory impressions 
2. Reading to draw generalizations 
I 
3. Reading to make inferences 
I 
4. Reading to draw conclusions 
5. Reading to note relationships. 
In constructing these exercises the vocabulary burden 
,, 
and sentence structure were considered. All the words used 
were taken from the 569 w0rds on the second grade level of 
the Durrell-Sullivan Primary List. 
Findings and conclusions: The author used these exercises 
in her own second grade. There was no evaluation of the 
lessons. T4ese exercises could be used with a slow-learning 
child in Grade Three who needs practice in developing second 
grade study '1skills. 
I, 
-~-----------------------------------------------------------
Shortill, Ruth C., and Elizabeth E. Shortill, Exercises te 
Increase 'Reading Readiness and Word Analysis Skills for 
the Slow,Learning Child, Unpublished Master's Thesis, 
Boston University, Boston, Massachusetts, 1953· 
Problem: To develop a workbook of auditory and visual 
'I 
readiness material for slow-learning children • 
. ,, 
0 
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Procedure: The lessons developed in this study were planned. 
I' 
to 'provide ,Practice in both auditory acuity and visual per-
/ 
ception. The 60 exercises call attention to the difference in 
I• letter forms; initial consonants; initial consonant blends; 
final consonants; rhyming words; word variants; and compound 
words. Eac~ lesson was planned to take about 15 minutes. 
The exercises on the worksheet may be used independently or 
I 
as a teaching device, depending upon the needs of the indi-
vidual pupils. A list of words in three pre-primers, the 
primer, and the first grade reader of the basal readers of 
the Scott Fbresman Curriculum Foundation Series were used as 
a guide in planning the exercises. 
Findings and conclusions: No attempt was made by the author 
I' 
to evaluate 11 these exercises. They were tried out on her own 
,, I, 
first grade and were valuable in helping the slow-learning 
'I ,, 
children who showed weakness in auditory acuity and visual 
perception. ·· 
,I 
---~---------------------------------------------------------
Silvestri, Margaret F., and Elaine V. Kingsley, Original 
Plays for Grades Two, Three, Unpublished Master's Thesis, 
Boston University, Boston, Massachusetts, 1949. 
Problem: To present 20 plays to be used as reading material 
II 
for ··the late second and early third grade pupils. 
,I 
Procedure: ,,Twenty plays were written for this study. The 
first 10 plays were to be used as dramatizations. The last 
I 
0 
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10 plays were to be used only as ~eading materials. In 
" 
the first section of the thesis are the plays for original 
dramatization: 
II 
1. A Garden Bouguet That Talks 
2. The '·First Thanksgiving 
3. Santa Surprises the Mother Goose Children 
4. The Topsy-Turvy Year 
I, 
5. Let's Make a P'lay 
, 
6. Who ''Will Win (play on George Washington) 
I' 
'7. Henri Dunant and His Helper of the Battlefield 
18. The ·:Dashing liid e of Paul Revere 
9. Wreathes of Memories 
10. What Betsy's Flag Means. 
The second section includes plays used only as reading 
materials. ,, These plays may be classified into three groups 
I 
according t,:o subject matter. In the first group may be 
placed five: purely imaginative themes: Billy's Snow Friend; 
Marcel's Christmas; A New Captain; Christmas Eve After All, 
and Natalie Meets a ~ueen. In the second grou~ a~pear 
three plays written to give information to the child: 
Trapping with Ben; At the Top of Bear Mountain; and In 
Indian Coun:try. In the third group are two plays based on 
Greek Mythology: The story of Pandora and The Golden Touch. 
Findings and conclusions: No attempt was made by the author 
to evaluate, these plays. A slow-learner in Grades Four or 
0 
0 
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Five would enjoy reading many of these plays because of their 
high interest level and easy readability. 
---~-------)--------------------------------,--- .... ~-------------
Simpson, Ju,ne, :Pauline Anderson, Kathleen Ball, Anna Choquette, 
Carol Cr,oss, Phyllis Dunning, Helen George, Sara Goode, 
Marg~ret Hayes, Olivia Hill~ Esther Malloy, Carl Perkins, 
Gilda Sp~ars, and.Gladys Winkler, Intermediate Reading Ex-
ercises for Use with the Durrell Analysis of Reading Diffi-
culty, Unpublished Master's Thesis, Boston University, 
Boston, Massachusetts., 1956. 
Problem: To evaluate, revise, and supplement the intermediate 
,, 
level exercises in A Series of Graded Exercises for Use with 
the Durrell Analysis of Reading Difficulty, by Patricia Adams, 
et al., Master's Thesis, Boston University, Boston, 
Massachusetts, 1952. 
Procedure: ,. The study was started by deciding what skills in 
reading the;: children should gain in Grades Four, Five, and 
Six; and whether they are remedial cases, slow-learners, or 
regular classroom children. The basis for these skills was 
the checklist of difficulties found in ~he Durrell Analysis 
of Reading Difficulty Test. 
In order to evaluate the exercises done in the Adams study, 
it was decided to try them on the following types of inter-
mediate grade children: (1) Children in the Boston University 
Educational Clinic receiving remedial instruction and known 
to be seriously retarded in reading; (2) Children in remedial 
reading class in the public schools known to be retarded in 
reading; { 31,· Children in special classes known to be slow-
0 
0 
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learners; (;4} Children who are slow-learners in the regular 
cla'ssroom; and ( 5) Children who are average or a hove-average 
learners in, the regular classroom. The 15 clinic cases in-
clu¢ied a erpss section of population from towns with~n a 35-
mile radius of Boston. fhis group included three girls and 
12 boys. Tfe 66 remedial cases were from Salisbury, 
" l Mas~achusetts; Newburyport, Massachusetts; and Boston, 
I 
Massachusetts. These groups consisted of 21 girls and 45 
boys. Ther~ were 86 slow~learners from regular classrooms 
used in the'' study from the communities of Lincoln, Rhode 
,. 
Island; Greenwich, Rhode Island; Pawtucket, Rhode Island; 
Dedham, Massachusetts; Sherborn, Massachusetts; Wayland, 
,, 
Massachusetts; and Newton, Massachusetts. The 10 children 
in the special class were seven boys and three girls from 
I 
I 
East Greenwich, Rhode Island. The 403 average or better 
children were from Wayland, Massachusetts; Dedham, 
Massachusetts; Newton, Massachusetts; and Pawtucket, Rhode 
I 
Island. The total number of teachers assisting in adminis-
tering and evaluating the exercises was 33. There were nine 
clinicians, ·'one s_pecial class teacher, and 20 classroom 
teachers. 
Each exercise was given to 50 or more children reading at 
each of the1three intermediate levels. In addition, some of 
the ·exercis~s were tried out on chilaren·reading at the 
int~rmediat~ level who were reading below their present grade 
level. It was decided to give the exercises to children 
170 
I' 
reading up 'to grade level, insuring the exercises were usable 
• • 11 1n the ~dd· e grades. The intermediate-level exercises o~ 
the Adams study were duplicated and given out for evaluation 
- I 
on yhe fi Ve
11 
types of ehildren already mentioned in the. inter-
h 
mediate rea~ing level. The teachers evaluated these exercises 
' 
on the basis of the results Gf the Children's papers. 
Teachers evaluated the exercises for the level of difficulty, 
interest level, and quality. They were asked to make perti-
J • 
nent comments concern1ng each exercise. 
I 
t 
FinAings an~ conclusions: As a result of the evaluation, 
I 
many of the exercises were revised to provide clarity_ of di!!t 
I • ' 
rections, variety of material, and a wider range of interest 
'I 
and difficulty. Subsequent tabulation., revealed a number of 
' 
areas with few or no exercises. To strengthen these areas, 
•I 
new exercises which have been evaluated were developed. The 
tabulation also revealed that many exercises could serve 
several purposes. The results of this study would seem to 
indicate that the present exercises will be found useful to 
reading clitiicians, teachers o~ remedial reading, and 
teachers with slow-learners in the regular classroom. Their 
., 
I 
range of level and variety of use should render them helpful 
in providing for individual needs in both remedial and the 
classroom situation. 
------------------------------------------------------------
' . 
" 
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Smith, Geraldine, Development and Evaluation of a Quick Per.:. 
ception Method in Beginning Reading, Nnpublished Master's 
Thesis, B0ston University, Boston, Massachusetts, 1941. ·. 
Problem~ I T,o develop and evaluate a method of quick perception 
in beginning reading. 
I 
Procedure: ·I The vocabulary selected as essential for this 
,, 
study was taken from the primer and fi1rst grade books by 
Gates. These words were checked against the Durrell reading 
list. The final word list totalled 103 words. The obtained 
vocabulary was then inculcated in context in the form of 
sin9le sentynces, phrases, and stories for the purpose of 
giving the children association with the words other than 
those alrea~y encountered in the printed text. These 
sentences, phrases, and stories were then made into lantern 
slides. 
I Four schools were chosen which permitted opportunity for ,, 
II 
selection of 100 children in Grade One having similar edu-
cational experiences, comparable home backgrounds, and 
" 
equivalent mentally. All of the children were given a 
" 
Detroit Word Recognition Test. The writer constructed three 
I 
tests with ~he same vocabulary selected in the exercises t0 
" 
,, 
give the children an informal Word Recognition Test, Visual 
I 
Perception Test, and Individual Oral Reading Test. These 
tests were ~nalyzed and the data compiled. 
The children were then divided into two groups of 50 each, 
II 
I 
one becoming the experimental group and the other the control 
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group. The1i exp.erimental group was given eight weeks of 
systematic review which occurred 10 minutes a day, three 
times a week. The vocabulary was prese~ted in context de-
I 
vised to ke$p meaning and usage high, yet call attention t0 
word formation. This was done by embodying it first in 
con~extual clues so sensitive that the word desired could 
be supplied .:from auditory perception alone. Next, the level 
of perception was raised and the context offered 0nly partial 
clues. However, meaning made the choice narrow and any 
,, 
familiarity 'with the formation of the word invoked the correct 
' 
response. Last, the level of perceptual difficulty was raised 
,, 
to the point where it offered no actual clues. Hence, the 
,I 
word or phrase had to be actually read in order to be supplied 
correctly. 
The children in the control group were given an equal 
[I 
amount of extra practice in visual perception and word recog-
,, 
nition in the manner deemed most beneficial by their individu-
al c'lassroom teachers. 
I 
I 
At the c~:ose of the experiment, both groups were given 
,, 
the ~ollowing tests: Gates Primary Reading Test Types I and 
li 
II; and thr~e informal tests--A Word Recognition Test, A 
Visual Perce:ption and .An Individual Oral Reading Test. All 
of these tests were compared with the initial tests and the 
foll'owing co.nclusions were drawn. 
• 
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Findings and conclusions: An analysis of the Visual Per-
ception Test showed that the experimental groups had a mean 
I 
gain of 16•8 words, while the control group had a mean of 
1.8. In a 1comparison of the mean scores of both groups in 
I 
I' 
the final tests, the difference was 12.42 in favor of the 
experimental group. The Word Recognition Test showed that 
the mean gain of words recognized by the experimental group 
I 
was, 11.66 and 15.22 for the control group. However, the 
II 
" difference ,:between the means in the final test was 4.56, 
den.oting a 'kignificant gain in favor of the experimental 
I' 
group. An ~nalysis of the 0ral Reading Rate showed that at 
I, 
the beginni~g of the study the experimental group read 30.00 
I 
words per minute and at the end 53.80 words, showing a mean 
gain of 23.80 words. The control group read 33.40 words per 
[, 
minute in the beginning and 39.30 words per minute at the 
end of the experiment, thus making a mean gain of 5.90 words 
per minute.,, Com.pa:ring the mean scores of both gxoups in the 
I 
final test,, the experimental group read 53.8 words read by 
I 
the controlled group. The difference between the mean was 
I 
,, 
14.~ words per minute in favor of the experimental group, 
which indic~ted a significant gain. In the area of Errors 
" in Oral Reading, the children in the experimental group made 
a mean scor~ of 29.58 errors in the initial oral reading 
'I 
test and a mean score of 3.86 errors in the final test, 
,, 
I' 
showing a decrease of 25.72 errors. The control group had 
I 
a mean score of 26.22 errors in the ini·tial oral reading 
test and a ,m..ean of 15.76 errors in the f-inal test, indicating 
'• 
a decrease :;or 10 .4? errors. Thus both groups made significant 
decreases in the amount of errors made in oral reading. How-
ever, comparing the difference of mean scores appearing in 
" I [, 
the final t'est, the experimental group showed a decrease of 
11.90 errors over the control group. In the area of General 
Reading Achievement, there was no significant difference in 
the ability displayed by the two groups in general reading 
achievement·· as, m~asured by the standard reading test. The 
II 
gains in the eight-week period were not sufficient to affect 
the standard test score. 
' 
In every phase of the study in which significant gains 
'I 
were made during the period of final testing, with the ex-
ception of Visual Perception, the control group made gains, 
' 
as well as the experimental group. However, the difference 
between the 1' gains made by the two groups was significantly 
in favor of iithe experimental group. 
I 
These ex~rcises would be good material to use with a slow-
learning child in Grade Two. The learning derived from these 
' lessons would give him an excellent start in the early read-
I '' ing phase. 
II 
I 
-------------------------------------------------------------
Speidel, Elizabeth B., Word Analysis Through Word Classifi-
cation, Unpublished Master's Thesis, Boston University, 
Boston, Massachusetts, 1956. 
Problem:- ' I To measure the effect of the use of classification 
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devices upon word analysis ability in Grade Four. 
Procedure: " In order to evaluate the effect of constructed 
classificaiion devices upon ability to analyze new and un-
< 
familiar words, devices which were inexpensive and easily 
construc"t>ed were made for 30 days of experimental evaluation. 
J 
" J. ' 
The words 1:n these exercises were taken from Durrell 1 s list, 
Mea,ning Vadabulary--Grade Four. After trying out several 
typ·es it was decided that the pocket type device was most 
conyenient. These were constructed for use with groups of 
two, three, or six children. A heterogeneous group of fourth 
I, 
grade children was selected at random from the public schools 
in an industrial city in New England. Four grades wer~ se-
1 
lected in the experimental group to try out the teaching 
material ana four grades were chosen for the control group 
whose teachers would continue to use their own methods of 
teaching word analysis. All the teachers in both the control 
I 
·and experimental groups were experienced. There were 88 
pupils in the experimental group and 108 pupils in the con-
trol group, ·making a total of approximately 19o pupils. 
'I 
Before any effective measure of growth could be ascer-
" tained, it was necessary to equate the groups in terms of 
mental ability. For this purpose Kuhlmann-Anderson Tests, 
Form D were administered to pupils in both the experimental 
" 
and control
1
groups. To determine any grow.th in word pro-
nunciation ability, a list of words combining parts of Gates 
'I 
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Word Pronunciation Test VII, Form I and Boston Universl.ty 
Word Pronunciation Test, Form A was used. This combination 
was selecte~ because it was felt that it was a more sensitive 
instrument for measuring word pronunciation ability at this 
gra~e level ,• This test was divided in half to preclude the 
possibility of any difference in the degree of difficulty 
between the pre-test and post-test. Section A was adminis-
1 
tered individually to each child by the teachers in both the 
,, 
experimental and control groups. In order ~o measure any 
increase in:: general reading ability, the Gates Reading Survey 
I 
for Grades rhree (second half) to Te~, Form I was given at 
'' I 
the beginni~g of the experiment. 
'I 
To insure success in analysis ability it was decided to 
I 
precede the daily word classification period with a review 
of the prim~y phonics program and couple the review with a 
ll 
quick drill .,on structural analysis. Ten minutes was con-
sidered suf~icient time. The material was used in the four 
experimental grades for a period of six weeks, or 30 teaching 
II ' 
days, while "the teachers in the control group taught word 
analysis in '!accordance with their own methods. 
I, 
At the end of the six weeks both the experimental and con-
I 
'I 
trol groups'were again tested. Form II of the Gates Reading 
Survey was administered to find out if there was any signi-
ficaat change in general reading ability. Section B of 
I 
the ·combination of Gates Word Pronunciation Test, Form I 
and ,Boston University Word Pronunciation Test Form A was 
I 
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given to determine if there was any appreciable change in 
ability to ''pronounce new words. Though no initial spelling 
I 
test had b~'.en given at the end of the, experiment, Form U 
Spelling Test of the Metropolitan Achievement Test was ad-
ministered ::to find out if· there was any difference in spell-
ing ability:, in the two groups. 
When all the testing was completed and the results were 
analyzed the f·ollowing conclusions were drawn. 
Findings and conclusions: The lessons in the constructed 
classification devices appeared to be significantly effective 
in improving ability in: Pronouncing new and unfamiliar 
words; Vocabulary; and Comprehension. There was a slight 
positive relation between the use of constructed classifi-
cation deviqes and speed gains, but the gains were not signi-
ficant. 
I,t would appear that use of constructed classification 
devices in q.onjunction with review phonics and structural 
analysis results in increased ability in word pronunciation 
in all areas· of reading with the exception of speed, which 
showed sligh:t gain. 
The exerc'J.ses in this study could be used with a slow-
learning child in Grades Five or Six. The exercises are very 
interesting and would provide needed practice in which he 
II 
eould enjoy success because of the easier vocabulary level. 
----------------------------------------------------------~~ 
II 
Spencer, Doris, An Evaluation.of Word Study 
Four, Unpublished Doctoral Dissertation, 
Boston, Massachusetts, 1958. 
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Lessons in Grade 
Boston University, 
Problem: To construct and evaluate a series of 'Vocabulary 
lessons which combine independent word analysis practice with 
meaningful ,response at a fourth grade level. 
Procedure: Thirty lessons were developed using a combined 
word list of Durrell's Meaning Vocabulary--Grade Four and 
Anderson's Speaking Vocabulary of 454 Third Grade Children. 
The lessons contained the following features: ( 1) Words 
<I 
chosen for analysis practice were within the child's speak-
ing vocabulary beyond the usual vocabularies of primary basal 
rea<;lers; (2) word analysis was taught inductively rather t.han 
through the application of rules and exceptions; and (3) 
Meaningful response to the word followed analysis. 
The technique of classifying words under meaningful topics 
was ·the method used in the 30 lessons for the 10-week study. 
I' 
The lessons were planned for use by children working in pairs, 
as determined by a social-distance scale. The children worked 
I 
the lesson i!'ndependently, then used a self-checking key to 
II 
scor'e their "own work. Each lesson consisted of between 30 
and 40 wordS:', with. pictures to add meaning and interest to 
'I 
the task. The words in a single lesson were liste~ on a 
card~, to be :grouped under three classifications of meaning. 
The child indicated understanding of meaning or "imagery" 
surrounding the word through writing it in the proper cate-
0 
0 
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gory immed~ately after analysis. The children worked in pairs 
to read the words and copy them under the right category on 
,, 
'I 
their indilidual response sheets. After the completion of the 
lesson, they used the key on the reverse side of the lesson 
I 
card to cotrect their work. The words were pronounced and 
l· 
sp~lled or~lly during the correction process to strengthen 
car'eful discrimination of word elements. Each child kept a 
I 
'I 
rec"ord of the lessons completed and the partner with wh0m he 
worked. Partners changed after each 10 lessons. The classi-
fication le1~sons took the place of the regular spelling period 
three days a week for 10 weeks. Two days a week the w0rds of 
the regular'' weekly spelling lesson were taught according to 
' 
" the directions in the manual for the basic spelling series. 
Each lesson was ~esigned to require between 15 and 20 minutes. 
The control group followed the regular basic spelling program 
throughout the 10 weeks. 
,, 
The 20 fqurth-grade classrooms--10 in which the experimental 
lessons were used, and 10 constituting the control group--were 
I 
located in Northern Vermont. The children participating in 
the ,study were unselected and numbered 237 for the experi-
mental grou:Q and 237 for the control group. The classro0ms 
were' paired within the same school district, and within the 
" 
same town, ~th one exception. Teachers were paired by 
approximate equality in the teaching of reading and spelling, 
as shown by ,ithe accomplished quotient in reading and spell-
I 
ing of the children under their direction during the school 
• 
180 
year 1956-1;957. 
The abil,i ty and achievement of the experimental and 
control groups were measured at the beginning of the experi-
ment in Sep:,tember and again in December at the end of the 
10-week period by the following series of tests: 
1. Kuhlman-Anderson Test, Form D 
2. Gate's Reading Survey Test, Forms 1 and 2 
~ • McKe'e: Inventory of Phonetic Skill 
4• Metrbpolitan Spelling Test, Forms B and S 
5. Boston University Word Pronunciation Test, Forms A 
,, 
and B 
I 
6. Recognition of Homophones Test 
" 
" 7. Visual Memory of Word Patterns Test. 
Findings and conclusions: The lessons appeared to be signi-
ficantly effective in improving ability in word analysis, 
reading voc~bulary, and speed of reading. Furthermore, in 
all areas evaluated, the experimental group made greater 
gaiJ+s than 'tihe control group during the 10 weeks experiment. 
I 
These exercises could be used for a slow-learning child 
lj ll 
in Grades Five or Six as supplementary material. They would 
provide needed practice in word meaning and word analysis 
' 
I 
at an easier level. 
-----------~-------------------------------------------------
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Sullivan, Ruth, The Construction and Evaluation of a Syste-
,matic Review of Vocabulary in Beginning Reading, Un-
published Master's Thesis, Boston University, Boston, 
Massachusetts, 1946. 
Problem: T.o construct and evaluate a quick perception method 
I, 
for the review of vocabulary in beginning reading. 
I 
I 
I' 
II Procedure: The 18 exercises developed in this study were 
I' 
,I 
built on 16,0 words selected from the pre-primers and the 
primer of the Row Peterson Series. The vocabulary was em-
I' 
II 
bodied in context clues o~ three graduated levels emphasizing 
meaning as well as word usage. 
The experiment was conducted in six different schools. 
II • 
There were 5;6 children in each group. Three teachers in-
,, 
" structed the Experimental Group and the three the Control 
I' 
Group. Botn groups were given the initial Oral and Silent 
Reading Inventory Tests. The Experimental Group was then 
given 10 mi~utes of systematic review as outlined in the 
lessons constructed by the writer. The Control Group re-
viewed the s,ame ;_vocabulary by the same method determined by 
their respective teachers as best suited to their individual 
needs. At t:he conclusion of the review period, both groups 
wer~ given ~1he final Oral and Silent Reading Inventory Tests. 
Findings and conclusions: An examination of the results of 
the study sh'Owed that the ~Experimental and Cont~ol Groups 
were closely' matched at the beginning of the experiment. 
The data reveals a slight superiority in ravor of the Ex-
0 
() 
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perimental:· Group. However, these differences are not signi-
ficant. 
'A comparison of the final measures discloses that the 
I gains made'by the Experimental Group are superior to those 
of the Con~rol Group. A summation of the data demonstrating 
I 
these facts follows. 
'I 
On Oral•'Reading Errors, in a comparison of mean scores on 
the final test, the Experimental Group shows a gain of 7.65 
I 
over the Control Group. With a critical ratio of 4.61 on 
thi~ data, Qt is apparent that this gain is statistically 
significant,,. 
,, 
On Oral Reading Speed, the mean scores on the final Oral 
Reading Test i~dicated a superiority of 7.95 words read per 
minute in. fJ3.vor of the Experimental Group. The critical 
:I 
ratio of 3.52 on this data indicates that this difference is 
I 
statistically significant. 
' 
On Silent Reading Ability, in a comparison of the mean 
I> 
scores on the final Silent Reading Inventory Test, the Ex-
perimental Group reveals a superiority of 3.30 correct re-
" sponses ove~ the Control Group. The critical ratio of 2.89 
'I 
indi,·cates that this difference is not statistically signifi-
cant. 
I' 
The exerc~ses presented in this study could be used with 
" 
a slow-learnler in Grade Two who needs material with a vocabu-,, 
lary of pre-primer and primer level. 
------------~------------------------------------------------
0 
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Welch, Gertrude R., gxercises to Develop Reading Organization 
in Grade Three, Unpublished Master's Thesis, Boston 
Uni versi,~y, Boston, Massachusetts, 1949. 
I 
Pr0blem: , T'o develop a series of exercises designed to aid 
third grade pupils in the essential skills of organization • 
.I 
,, 
Procedure: •' Forty exercises, including stories, were con-
n 
structed as'' an aim in developing the skill of organization. 
The' skill o:f reading organization as used in this study may 
be defined ~s the ability to group related words or ideas·; 
the abilit.y to list events in chronological sequence; and 
the ability:lto arrange words and ideas in a meaningful 
I 
pattern. Words that were used were taken from the Boston 
I I 
University Educational Clinic Primary Word List. The third 
,, . 
grade list qontains 670 words with 750 planned words, and the 
vocabulary burden was focused on this level. Each story con-
I 
tains appro~imately 175 words. Following each exercise is a 
record of the third grade words used in that exercise. At 
the end of t·he workbook is a list of the third grade words 
1; 1 
and the numb'er of times each was u'sed. 
Findings and conclusions: The author did not eval~ate this 
,, 
study. The ... 'exercises could be used with a slow-learner at 
the ~ourth grade level who needs extra help and practice in 
developing tb.e skill of organization. 
" 
' ----~--------------------------------------------------------
• 
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Woodruff, George Willard, Original Stories with Exer0ises for 
Sixth Grade Children with '.l1hird Grade Reading Ability, Un-
publishe;d Master's Thesis, Boston University, Boston, 
Massachusetts, 1954. 
Problem: To write original stories and exercises for remedial 
'I 
children in the sixth grade with third grade reading ability. 
I 
Procedure: 1 Being restricted to a specific grade combination, 
the plot_s for these 10 stories required considerable imagina-
tion. In many cases, some sixth graders, in their own origi-
nal stories, suggested ideas which eventually became plots 
for the stories contained in this paper. Constant thought 
,I 
about subject material provided the remaining plot ideas. In 
all cases, ~twas felt that the type of story would appeal 
to sixth grJders. Control at the desired vocabulary and 
,, 
ability level was provided by checking every word in each 
story again~t the Durrell-Sullivan Third Grade Vocabulary 
Lis~ and by keeping the sentence structure simple. 
The exercises were designed to help correct and fortify 
certain upper grade reading skills. These reading skills 
divide themselves logically into four groups: {1) Vocabu-
1 
,I 
lary development; (2) Following directions; (3} Comp~ehension; 
and (4) Rea&ing for a purpose. The stories have been ar~anged 
I ,, 
in order of lengths so that the child should find the reading 
I 
time required progressively longer and presumedly more diffi-
cult. 
I 
Findings an~ conclusions: The study has made no attempt to 
,a 
I 
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evaluate the exercises. The chief purpose is the preparation 
of 'exercises for children in the sixth grade with third grade 
reading ab~lity. After using these stories and exercises in 
experimental situations, it may be necessary to use them in a 
,I 
difi'erent cpmbination of grade and reading levels. 
CONCLUSION 
The listings and reviews of studies presented in this 
" 
I 
paper shoul~ facilitate the search for effective reading 
II 
materials for use with slow-learning children in the regular 
classroom, and in many instances for use in special class-
rooms for e4ucable mentally retarded older children. Not 
every study in Reading has been included, but the authors 
•I 
feel that they have presented at least a sample of every 
type that has been developed during the past 17 years. 
,, 
F.ew teac.tiers can undertake the time-consuming task of in-
vestigating all the worthwhile research that has been done 
by the gradu1ate students at Boston Dni versi ty' s School of 
Education. Therefore, it is hoped that this study will 
I 
serve as a reference to aid in the location and appraisal 
of material that is now available. 
II 
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